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Ma Aiping, Pan Yating, Li Bingjie,
Tourism Science School, Beijing International Studies University,
China

A Discussion On Beijing Tourism Branding

Abstract: What brand should be developed for Beijing tourism has been
discussed and suggestions on how to communicate it to the world has been
raised.

Background

In this globalized world, city join the war of place marketing in order
to be attractive for tourists, business, investment and students.

Beijing , situated in northern China, with a population of over 20
million, it is the capital of People’s Republic of China (PRC), it is the
political,cultural ,educational,international communication and Science and
Technology Innovation center of the nation. It is the hub of transportation
and the home of a great number of colleges and universities including two
key universities in China- Peking University and Tsinghua University.

Beijing is a fast-growing, dynamic metropolis with rich tourism resources.
As a city of over 3,000 years old, a capital of over 700 years, the city has
many historical interesting places such as the Palace Museum,the Summer
Palace, the Great Wall and Temple of Heaven Park.They attract many
tourists from all over the world.

Beijing is also the host of 2008 Summer Olympic Games and will be the
join host city of 2022 Winter Olympic Games.

There are two flows of people, which always make the city very busy
and crow-people from different part of China, as the capital of the country,
with many good cultural sites, royal museums, universities, headquarters of
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international companies and embassy areas. -people from the world for
business , sightseeing, governmental and cultural , educational visit. So a
lot of international communications, activities, events happens here, they
make the city colorful and attractive with international features.

Beijing Tourism Brand Building (Brand pyramid)

In branding research field and practice, brand wheel and brand pyramid are
two of the most mentioned and used methods. In this research, Beijing
tourism brand pyramid are build and discussed.

The brand pyramid is a tool that builds up a brand logically from an
assessment of the destination’s main strengths to a distillation of its essence.

Based on expert interview , tourist interview , and online social media
analysis,

Beijing tourism branding pyramid is built up.
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Analysis of Beijing tourism brand pyramid

Brand essence :
energetic.

Brand value:
Opportunity

.Capital , heart of political and cultural center;

.Scientific background and development;

.Cultural window and communication and innovation center;

Brand personality:
friendly, convenient, huge,crowd,cultural,modern, historical,great wall
with nature, secure.
Emotional benefits:

Sense of splendid, sense of historical with east civilization, sense of
interesting, sense of fast development.
Physical traits:

Capital of China, forbidden city - with the largest visitor number before
Louvre Museum in Paris,Olympics(2008, 2022), the Great Wall - most of
presidents will visit the place when they are in Beijing, Hutong, Sanlitun,
etc.

Brand essence defines the core essence of the destination.

These are generally single word descriptors. For Beijing Tourism brand,
WE choose the word “energetic”.

Brand personality is to identify what is truly unique about the destination.
Here for Beijing tourism, we summarized with these personalities as
friendly, convenient, huge,crowd,cultural,modern, historical,great wall with
nature, secure.”

Emotional benefits considers how do consumers feel about the place.For
Beijing visitors, they get the sense of “splendid, historical , interesting and
fast development”.
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Physical traits are the main tourism assets, they are the things people like to
see and do. In beijing, the key physical traits includes “ the Capital of China,
forbidden city - with the largest visitor number before Louvre Museum in
Paris,Olympics(2008, 2022), the Great Wall - most of presidents will visit
the place when they are in beijing, Hutong, Sanlitun, etc.”

Beijing Tourism brand slogan

In destination marketing and place marketing, slogan functions as the hook
to combined many elements together.

Based on the analysis above, the study suggested Beijing tourism slogan to
be “ Beijing, an energetic capital of China”.

Suggestions to Beijing tourism brand communication strategies

A good destination brand should have many supporting structure to
guarantee the carrying out of the brand over time. In this aspect, Beijing has
many advantages. First , Beijing holds many big events such as Beijing
Garden Expo 2019 (from April 29 to 7™ October). These big events
functions as the platform for promotion Beijing Tourism. Second, Beijing
become the friendly city with many other cities such as Paris. This tie could
also enhance mutual exchange in cultural and other aspects. Third, Beijing
already has city regional sub brand , for instance, one Beijing city district,
Beijing Dongcheng district ,in this year, 2019, announced it’s new distract
tourism brand “East of Forbidden city”, this brand is strong with rich
cultural and regional characteristics as in this part of Beijing, east of
Forbidden Museum-the former emperor’s palace, the most visited museum
in the world, there are many historical and cultural sites

Waiting for explore from visitors.
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For Beijing tourism brand management, we should emphasizing green and
sustainable environment elements in Beijing as Beijing is famous for its bad
air pollution (smog)

Although the air becomes much better now.

Acknowledgement:

Thanks to the students of Beijing International Studies University for their
tourist site interview with tourists in each October in Beijing from 2014 to
2018.
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http://r.visitbeijing.com.cn/
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The Differences between Genders in Academic Perseverance,
Motivations and Their Relation to Academic Achievement in the
University of Tabuk

Dr. Ahmad Saleem ALMasaudi
Faculty of Education and Arts
The University of Tabuk

Abstract:

This study aims at studying the differences between the different genders in
academic perseverance and motivations and their relations to academic
achievements for students in the University of Tabuk. The study used a
research tool to study the academic perseverance and another tool to study
the motivation. The study sample included 200 students from the university.
(42) Students were excluded from the study sample because their
questionnaire forms were not completed. Accordingly, the study sample
included (158) students, divided into (66) males and (92) females. The study
sample was selected randomly to represent the PYP students in the
university and in the academic year 1439 — 1440 H. The results of the study
presented statistical differences between the genders in the academic
perseverance and no statistical differences between the genders in the
motivation. The study also indicated that there are no statistical relation
between the academic perseverance and motivation for male and females.
Keywords: Academic Perseverance, motivation, gender, academic
achievement.

Introduction:
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The Process of learning is the heart of the educational and the main goal
that the academic system tries to achieve. Since learning is a psychological
invisible process takes place as a result of the changes in the perceptive
structure of students, it can be identified through the concept of
achievement. Achievement is identified as the degree of acquirement that a
person can obtain in certain academic subject or field (Hamdan and Alaam
2000).

Students in higher education vary in success and academic achievement in
the light of their skills and abilities such as the motivation and academic
perseverance. These variables are considered the main forces for the
students’ behaviors and their responses to the educational process and their
academic behaviors like using their mental and physical abilities to achieve
excellence and improve their academic level. Ahmad (2008) defines the
achievement motive as the individual’s desire to succeed and complete the
daily tasks in time and in a satisfactory way. Mahmoud (2001) defines it as
the increase in the students’ ability to achieve the tasks in an excellent way
and that leads to improve the academic achievement and achieve high levels
in the academic field in addition to the satisfaction status.

Academic Perseverance is considered as one of the most effective forces in
achieving success and accomplishment and in improving the level of the
academic achievement. It is based on selecting the goals and plans,
performing the academic tasks, overcoming the obstacles and using the
energy and power in the learning process so that the individual can face the
problems through developing ideas, beliefs, opinions and behaviors that lead
to improve his achievement and activity (Esonis 2009).

This study came to highlight academic issues like the academic achievement
for the students in the University of Tabuk and its relation to the variables of
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academic perseverance and motivation especially that there are many
studies which tackled the subject of academic achievement and its relation
to many variables like achievement and perseverance in different school
stages. This study came to shed some light on the subject of academic
achievement for the students of Tabuk University and its relation to the
variables of academic perseverance and motivation. The problem of the
study aims at answering the following questions:

Research Questions:

1- Are there any differences between the genders in academic perseverance
and academic achievement?

2- Are there any differences between the genders in the motivation to
academic achievement?

3- Are there any relation between the academic perseverance and motivation
to academic achievement for the students?

The Study Importance:

The importance of this study lies in the fact that it presents a study to the
academics and researchers in the field of the differences between genders in
motivation and academic perseverance and their role in developing the
positive directions in the educational process. It also encourages efforts and
enables students to achieve advanced levels in achievement and success in
which the student reaches a level of satisfaction and personal and social
harmony. This will also lead students to learn in high spirit. In the light of
what has been mentioned the importance of the study lies in the following
facts:

1- Enrich the educational literature with a theoretical frame about academic
achievements and motivation for university students.
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2-The results of the study will help in further descriptive and experimental
researches in this field.

Definitions:

Academic Achievement Motive: the self-indicating power of self-
independence and the ability to do more realistic tasks to achieve success
and improve the level of academic achievements. This motive can be
measured according to the grades that the students achieve in Tabuk
University after answering the Achievement Motive meter.

Academic Perseverance: the students’ well to continue accomplishing
academic missions, working hard to overcome obstacles and difficulties in
order to achieve success. This motive is measured by the grades of the
students in Tabuk University and their answers of the Academic
Perseverance meter.

Academic accomplishment: refers to the level of knowledge and
information that the student acquires or the skills that he develops through
learning and studying academic subjects in the university. This motive is
measured through the grades that the students achieve in university courses.

Study limits: the study only included the PYP students in Tabuk University
in the city of Tabuk in the academic year 1439 — 1440H.

Literature Review:

Motivation Concept:

Henry Mawari — who was the first to deal with the need to accomplish or
what was later known as the motivation drive — believes that the need to
accomplish refers to the desire to accomplish things in a high level of
independency and competency with others and the ability to win over them.
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The interest in the subject of motivation has increased in the light of the
literature that McClelland and Watkinson presented in the middle of this
century. They have managed to come with a new concept for the motivation
drive as a potential ability in the personality that defines the individual’s
ability to reach a certain level of excellence (Al-Absi & Mokhaimer 2014).
Lindsey and Fulker (1996) consider the motivation drive as one of the most
important drives used in discovering the distinguished students’ abilities in
the light of the learning outcomes that provide targets for understanding,
desire, knowledge and the ability to score high grades (Dawdeen and Jarwan
2012). Emran believes that the function of the motivation drive in
developing the learning skills lies in three dimensions:

First: Enforcing the potential energy in the individual.
Second: The individual’s response to a certain motive rather than the others.
Third: directing the individual’s potentials to a certain target (Yousef 2008).

The motivation drive is considered one of the basic motives that have a
direct relation to academic achievements for students through a group of
indicators that highlight a motive toward success like enthusiasm,
competition, and desire to achieve something. The motivation drive increase
the energy that we use to do a certain activity and that enhances the efforts
and leads to improve the performance and ability to achieve the personal
goals (Saeeda 2013). In the light of the previous definitions the researcher
can present a definition to the motivation drive as the personal energy which
indicates the self-independence and the ability to do many realistic
activities, tasks, and improving academic achievement.

Motivation Drive Characteristics:

Motivation drive has many characteristics that distinguish it like
perseverance, orientation to future, ambition level, desire to appreciation,
desire to perform, fear of failure, exam anxiety, and others. The motivation
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drive is the first motive in the individual’s behavior and the human’s
behaviors are based on it (Abu Hadroos and Faraa 2010).

Dalia Yousef (2008) affirms in her study that the motivation drive is
different according to different cultures and societies, and it is determined
by the nature of the social harmony for students. It is connected positively
with the social growth methods. McClelland studies confirm that the
achievement motive grows in cultures and families according to the parental
growth style. Families that train their kids early to depend on themselves
and improve their skills enhance their kids’ abilities and their motivation
drive. Other families which make their kids depend on their parents or
separated families or families that suffered from the loss of one of the
parents present kids with a low motivation drive. The motivation drive is
affected also by the place of the kid within the family. The elder kid mostly
has a better motivation drive. Veruv distinguishes between two kinds of
motivation drives:

First: Self-motivation drive: refers to applying the inner and personal
standards in the achievement situations.

Second: Social motivation drive: refers to the standards of others and is
measured in the light of these standards. It usually starts in the primary
school period (Khalifa 2012).

Stipek defines a point of view that is based on four assumptions. These
assumptions enhance the academic achievement motive:

1- Motivation ability: individuals participate in tasks so as to improve their
abilities in order to feel good after they achieve success.

2- Knowledge desire: individuals are curious by nature toward events,
activities that are different from their expectations.
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3- Self independence: people have instinctual need to decide their fate. They
need to be part of activities that they choose to accomplish something.

4- The self-motive: some individuals participate in certain tasks even with
the absence of outer motives because they know how to appreciate academic
activities by themselves (Renchler 1992).

Atkinson that tendency to achieve success is different between individuals
and it is also different within the individual in different situations. This
motive is affected by three major factors when any individual performs a
certain task:

First: Success motivation.
Second: Success possibilities.
Third: the success enforcing powers (Petri & Govern 2004).

In the light of what has been mentioned, the researcher summarizes the
achievement motives as the following:

1- Achievement motive is the first motive of behavior.

2- Achievement motive grows on cultures and families in the light of
parental care of children during growth.

3- Achievement motive is based on the social growth methods.

4- The existence of enhancers for this motive like efficiency, knowledge
desire, self-independence.

5- This motive highly affects achieving success.

Academic Perseverance:

Zamzami clarifies the fact of perseverance as one of the basic characteristics
in the individual’s behavior and it also refers to ability to continue efforts
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and determination to achieve high levels of achievements in the face of the
obstacles, dullness and exhaustion that face individuals (2012).

Self-ability is one of the most important basics of academic perseverance. It
refers to the individual’s ability to perform certain tasks successfully. It also
refers to the continuation of a certain effort to accomplish certain goals.
Self-ability and perseverance are indications of academic success and self-
independence in order to achieve a certain task despite the obstacles. The
individual can develop this motive through hard working in performing
tasks (Thomas & Weible 2005).

The researcher defines academic perseverance as the student’s desire to
continue in achieving academic tasks, working hard and overcoming
obstacles to achieve success and improving academic levels.

Personal Characteristics of Academic Perseverance:

Costa believes that the personality of those who have academic
perseverance has a group of characteristics like continue doing a certain task
till it finish, not giving up easily in front of obstacles and difficulties, the
ability to analyze problems and building strategies to tackle these problems,
using certain strategies to solve problems, gathering evidences to ensuring
the success of the used strategy, using new strategies, knowing all the
details of the tasks, knowing what should be done in a certain task,
determination, not giving up after failing in a certain task, continue doing a
certain job till achieving it successfully and following the decided plan till
success (2012).

The level of academic perseverance in achieving goals varies between
students. This difference is based on the students’ realization and abilities.
Academic perseverance is also considered as one of the academic
achievement standards. Students vary here in their determination, in
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overcoming the difficulties and pressures, in the academic achievements, in
the ambition to overcome all the difficulties and pressures, and in their well
to achieve success and continue learning (Abdulsalam 2002).

Al-Aswad confirms that the university — as one of any society constituents —
plays an active role in the social and educational roles in society, in building
the society’s abilities, empowering the well to success, and in academic
perseverance and academic ambition (2009).

In the light of what has been mentioned, the researcher summarizes the
effective elements of the person who aspires to achieve academic
perseverance:

1- Determination, the ability to not be affected by others and the strong well.
2- The level of realization for the individual’s abilities, potentials and the
positive view of life.

3- The university as one of the essential constituents of society plays an
active role in developing students’ abilities and their well in academic
perseverance.

Previous Studies:

Studies about the differences between genders in the Achievement
Motive and the academic achievement.

Al-Fahel study aimed at studying the achievement motive the distinguished
and average students from the different genders in the first secondary class.
It also aimed at recognizing the differences between them. The study sample
included (60) students. The results of the study included statistical
differences between the averages of the grades for the distinguished students
according to the achievement motive in favor of the distinguished students.
The results also indicated no statistical differences between the grades of the
21
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average male students in academic achievements and average female
students according to the achievement motive. There are also statistical
differences between the grade averages of the distinguished and average
female students (2000).

The study of Alwan and Attiat aimed at studying the relationship between
the inner academic motive and academic achievements for a sample of
students in the tenth grade in the city of Ma’an in Jordan. The study sample
included (111) female and male students, (62) male and female
distinguished students, (49) low average students. The inner developed
academic motive meter of Lepper (2005) was used. This meter includes
three dimensions which are the challenge preference, the knowledge desire
and the independent perfection desire. The study results revealed statistical
relation between the inner motive and the academic achievement for
students. The study results also revealed statistical differences between the
distinguished students and the low average students in favor of students with
inner motive. The study had not revealed any differences between male and
female students in the inner motive. In addition to what has been mentioned
the study also revealed that the results of the students can be predicted
through knowing their inner motive (2010).

Gota study aimed at recognizing the effect of parental methods, academic
efficiency and academic motives on the academic achievement of the
students in Ethiopia University. The research used a tool to study the data
which are related to the demographic, parental, self-academic motive and
academic achievement motive. The study sample included (2116) female
and male students, (763) female and (1353) male students. The students
were selected randomly from Addis Ababa University, Cottebe Teachers
College and Sodo State University in Ethiopia. The academic results of the
students in the second semester of the academic year 2008/2009 were
collected and analyzed. The results of the study showed that the parental
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authority was the highest familial and parental method used in Ethiopia
despite the differences in the used parental methods in the late adolescence
stage. The study also indicated that parental and familial methods have an
important role in the academic efficiency, the academic motive and the
academic achievements of the students. The students who believed that the
parental authority had effect on academic achievement believed that the
effect was positive on the academic achievement level for male and female
students (2010).

Al -Taj study aimed at recognizing the relation between the achievement
motive and the academic achievement for students in the Faculty of
Education in Sudan University for Science and Technology. The researcher
used the descriptive method and the study sample included (100) male and
female students. The sample included (42) male and (58) female students in
the second, third and fourth academic years. The sample was selected
randomly and the researcher used the achievement motive meter to collect
data in addition to the results of the students in the academic year (2012 —
2013). The researcher also used the SPSS application to analyze the data
through using the T.Test for the samples in addition to Pearson Test for the
relations. In addition to these methods the researcher used the Anova Test
for analyses to study the differences. The results of the study showed that
the achievement motive is high for the student of the faculty of education in
Sudan University for Science and Technology. There are also no statistical
relation between the achievement motive and the academic achievements of
the students. There are no statistical differences in the achievement motive
for the students and there are no statistical differences in the achievement
motive of the students which are related to the academic level of the
students in the second year. In the light of these results the researcher came
out with a group of recommendations and suggestions.
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Studies about the differences between Genders in Academic
Perseverance and Academic Achievements

Al-Aswad study aimed at studying the role of the university in developing
the academic ambition of the students toward excellence and inspecting the
essential differences which are related to the variables of university, gender,
academic level and academic major. The study sample included (272) male
and female students from Al-Azhar University and Jerusalem Open
University in Gaza. The researcher used a questionnaire about the role of the
university in developing the academic ambition of the students toward
academic excellence. The results of the study indicated the role of the
university in developing the academic ambition of its students had a relative
weight of about (67.078%). The study also found some statistical
differences in the role of the university in developing the academic ambition
of its students toward excellence in favor of Al-Azhar University. There are
also some statistical differences in the academic harmony for the two
genders in favor of females. The study also confirmed the inexistence of any
statistical differences for the role of the university in developing the
academic ambition for the students toward excellence according to the
following variables: the academic level and the academic major (2004).

Al-Alawneh and Abu-Ghazal study aimed at identifying the relation
between the school fairness and the self-academic activity which is
considered one of the variables resulted from the perseverance of the
students in primary schools in the city of Irbid. The study sample included
(591) male and female students from the fourth, seventh, and ninth grades.
The results indicated the existence of statistical differences between the
levels of self-academic motivation for the students that are related to the
variables of gender in favor of female students and in the academic level
and in favor of the ninth and seventh grades (2010).

Studies about the Achievement Motive and the Academic Perseverance
24
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The study of Thomas and Weible aimed at studying the statistical
differences in the achievement, perseverance, and ability to adjust motives
and their influence on the academic achievement between two groups of
male African American Students (distinguished — weak). The study used the
interview tool to collect data. The study sample included the African
American male students (distinguished — weak) in the secondary stage in
public schools. The study tested three hypotheses: (1) The inexistence of
statistical differences in the average levels and in the achievement motive
between the two groups of the students in academic achievement. (2) The
inexistence of statistical differences in the average levels between the two
groups of the students in the academic achievements. (3) The inexistence of
statistical differences in the levels of the academic adaptation between the
two groups of the students in the academic achievement. The study used the
(T) test and differences analysis in interviews to reach the results. The
results showed that there are no statistical differences in the motives of
perseverance, and the ability to adopt for the African American male
students in the high schools. These results are based on a group of factors
such as: (1) The parental continuous role. (2) The limits and discipline. (3)
Love, support, and communication with the kids. (4) The solitude and the
society’s’ financial status. The study recommended doing further studies
about the levels of the achievement, perseverance, and ability motives and
the ability of academic adaptation for the different levels of students
(distinguished — average — low) for females and males and in the rural and
civilized areas.

Comments on Studies:

After studying the previous studies the researcher found the following:

1- The studies of both (Al-Fahel1999), (Alwan 2010), (Jute 2012) and (Al-
Taj 2014) discussed the differences between the two genders in the relation
motive with the academic achievement. Al-Fahel study indicated that there
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are differences between the genders in favor of females and in the study of
Jute the motive was positive in the level of academic achievement. Alwan
study, on the other side, indicated that there are no statistical differences
according to the gender factor.

2- (Al-Aswad 2009) and (Alawaneh 2010) studies discussed the differences
between genders in the academic perseverance relation with academic
achievement. Al-Aswad study indicated that there are differences between
genders in the academic perseverance toward academic excellence - (High
academic achievement) for females. Alawneh study discussed the academic
justice including the academic results and their relation to academic
perseverance between the different genders. The differences in academic
perseverance were in favor of the females.

3- Thomas & Weible study (2005) discussed the relation of the motive and
academic perseverance with the academic achievements for the African
American students. The study revealed that that there is a relation between
the students with low academic achievements and students with high
academic achievement. The study indicated that there are no statistical
differences in ability, perseverance and ability of the African America
distinguished male students and it did not discuss the differences between
the genders.

The Research Methodology:

The study followed the descriptive study which is based on using the
perseverance and achievement motives of Dr. Farooq Abdelfattah Moussa.

The Study Sample

The study community included the PYP students of Tabuk University in the

city of Tabuk. The study included (5576) students in the academic year

1439 — 1440 H. The study sample included (200) students, (42) male and
26
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female students were excluded because their questionnaire was not
completed. Accordingly, the sample became (158) students divided into (66)
male and (92) female. The sample was chosen randomly to represent the
students of the PYP in Tabuk University in the academic year 1439 — 1440
H.

The Study Tools

The study applied Dr. Farooq's Abdelfattah Moussa achievement and
perseverance academic motives of the undergraduate studies in the Egyptian
environment on a pilot sample included (50) PYP students in Tabuk
University. Validity and stability were taken as measurement standards. The
validity of this tool to be applied on the Saudi environment was confirmed.
The validity and stability values of the research are in the following section:

First: Stability Measurement:

1- Stability coefficient in Alpha Cronbach.

Second: Validity Measurement:

1- Internal Consistency Validity.

First: Stability:

Alpha Cronbach coefficient.

The researcher studied the Alpha coefficient for the total result and for the
sub dimensions of the standard. It is a general formula includes all the other
formulas for studying stability (Safwat & Farag 2012). The results included
the following:

Table (5-2) Alpha Stability Coefficient for Academic Perseverance and
Achievement Motive.
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N Value Quantity A.S.C
1- Academic Perseverance 20 0,724
2- Achievement Motive 28 0,808

Second: Internal Consistency Validity:
The internal consistency is one of the methods to count the validity of the
structure. The internal consistency for a certain test can be counted through
the relation of this term with the total grade of the test (Safwat & Faraj
2012).

N Value Quantity Correlation
Coefficient
1. | Academic Perseverance 20 880,0: 0,541
2. Achievement 28
Coefficient 0,33:0,717
* Indicative at: 0, 01
Results:

First: The differences between the two genders in academic perseverance or
the achievement motive in academic results.
1- There are statistical differences between the two genders in academic
perseverance in academic achievements.
2- There are no statistical differences between the genders in the
achievement motive for academic achievement.

The Differences between the two kinds in relation to the Study variables

Male Female
sample N=66 N=92 Referent
Variable M P M P )T( Level
peademic 2044 1 2.808 4894 1 3.706 2776 | Referent
Perseverance
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Achievement 59.66 | 11.677 58.47 |9.474 Non —
. 711
Motive Referent

Accordingly, we can notice that there are differences between the two
genders in academic perseverance indicative in 0,05 and the indicative is in
the direction of males.
Second: there is no relation between the academic perseverance and the
academic motive with the academic results for both males and females.
Linear correlation factors for Pearson between the academic perseverance,
achievement motives and academic achievement for students (male —

female).
Variables Academic Achievement | Academic
for Males Achievement for
females
Academic -090- -126-
Perseverance
Achievement motive 007 -085-

The table indicates that there is no significant correlation between academic
perseverance and achievement motive with academic results (males-
females). Through answering the first, second and third questions we find
the following:

1- The study agreed in the result of the first question with all of the
following studies: (Al-Aswad 2009) and (Alawneh 2010). The study
discussed the differences between genders in relation to academic
perseverance and academic achievement toward the academic perseverance
(high academic results) in favor of females. The study also presented this
difference in favor of females and might be related to the fact that this study
took place in KSA where there is no mixing between the genders in the
classrooms through which they can complete together.

2- The results of the study in the second question agreed with Alwan study.
It indicated that there are no differences between males and females in the
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achievement motive. Al-Taj study mentioned that there are no statistical
differences related to the gender variable.

3- The results of this study agreed in the third question with the study of
Thomas & Weible (2005). It discussed the relation of the achievement
motive with academic perseverance and their relation to academic
achievement for African American students. The study revealed the relation
between low achievers and high achievers. It mentioned that there is no
statistical indicator in the motive, perseverance, ability motives for the
distinguished African American students in schools.

Study Recommendations

In the light of the research results, the researcher found the existence of
differences in academic perseverance between the genders. The studies
agreed with the previous studies and the researcher recommends studying
the academic missions that distinguish genders, academic obstacles, for the
two genders through the educational program which help the two genders in
improving the academic perseverance for them.
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PATIENTS’ LANGUAGE DEFICIENCY: A CAUSE OF
MEDICAL PRACTITIONERS’ DILEMMA
RODALIN N. ASENAS

AMA INTERNATIONAL UNIVERSITY BAHRAIN, KINGDOM OF
BAHRAIN

ABSTRACT

This study aimed to analyze the patients’ language deficiency to determine
whether it is a cause of medical practitioners’ dilemma and how the action is
taking place in maintaining the good patient-medical practitioner
relationship. Therefore, the individual’s ability to speak and comprehend
English language plays essential role in this study. This is a descriptive
research design utilizing survey questionnaire. The population was
composed of fifty-one private medical practitioners. Descriptive statistics
using frequency distribution, percentage, mean, standard deviation,
averaging and descriptive ratings based on 5-point scale were utilized. On
the extent of experienced dilemma due to patients’ language deficiency, the
five indicators obtained a mean of 3.43 interpreted as moderate extent. In
this situation, language deficiency is the most obvious barrier in
communicating the prescription to the concern. In the light of the foregoing
finding and conclusion, the following were recommended: Language
deficiency should be given utmost consideration in order to attain smooth
delivery of medical services and harmonious relationship between the
patients and medical practitioners. Because communication is more than a
cognitive process, research suggests that education must highlight its
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significant role of improving the capacity of individuals and communities
by bridging the gap between language deficiency and language proficiency.

Keywords: medical practitioners, a cause of dilemma, patients’ language
deficiency, medical services

Introduction

Most physicians and all involved in medical services want to deliver
appropriate care. However, there are reasons that caused this decision
complicated for them and conditions in which the decision made them to
feel discomfort. There are many aspects thought to be significant about the
patients that include their maturity, societal background, social group and
educational attainment, but the most sensitive factor is the patients’
communication problem because of its effect on prescribing decision. The
concerns on maintaining the connection between medical practitioner and
patient and the variety of approaches, insights and practices that he/she
applies in giving prescription rely on how they can make their patients
understand. In order to effect appreciable change in prescribing,
clinical/medical terms must first be understood and tackled (Fuchs, 2011).

Not only in prescribing where skillful communication is required, but also
critical when a medical practitioner has to bring terrible news such as an
incurable analysis or diagnosis, undergoing painkilling care, recognizing the
breakdown or insufficient access of offered therapy, or clearing up side
effects that are irremediable. How a medical practitioner communicates
these diagnoses to his/her patient while preserving the patient’s hope is
his/her most challenging task. As the medical practitioner gives dreadful
information in a direct and truthful approach, he/she must ensure that patient
can gently accept it. It can only happen when communication is facilitated
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appropriately (Monden, Kimberley R. PhD., Gentry, Lonnie MTh. and Cox,
Thomas R. PsyD., 2016).

Deficiency in language has been considered a barrier to this clinical
communication resulted to frequent patient dissatisfaction. Therefore, the
quality of medical care depends on the interaction of the patient and the
medical practitioner. While it is true that achieving patients’ satisfaction in
the delivery of medical care must be the medical practitioners utmost
concern, it is also important to determine their problem concerning patients’
language deficiency to have a full grasp on how they put forth a solution to
such problem. The patient’s ability to speak and comprehend the language
being used plays essential role in this study to make known the factual
depiction of its effects on medical practitioner-patient communication and to
help in finding out whether it can play a significant part to the success in
today’s educational scheme (Horber, Dot, Langenau, Erik E. and Kachur,
Elizabeth, 2014).

Literature Review

Medical patients with language deficiency demonstrate attitudes that obstruct
effectual medical care. These manners characteristically stir up
unconstructive feelings in caregivers, and this aversive reaction leads to the
label of such patients as "difficult.” For instance, if the patient cannot express
clearly what he/she wants/feels a medical practitioner will become irritated
so he/she avoids to get in touch with the patient, or even refuses to give
medication (Jacobs, Elizabeth, Chen, Alice HM., Karliner, Leah S., Gupta,
Niels Agger and Mutha, Sunita, 2006). In this case, the recipients’ difficulty
of understanding the intended meaning of the communication is considered
as the cause of failure.
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The purpose of medical practitioner is to obtain/give aid for disease in a
manner that no added injury is made to the patient, particularly in his/her
susceptible condition. The patient should be supported to return back to a
situation of individual fairness, free from reliance by bringing back the
patient's self-determination. The therapeutic connection goes into a calculus
of morals in which the value for the right to accuracy of the patient is
evaluated against weakening the restoration of power by the truth (Del
Vento, Agustin, Bavelas, Janet, Healing, Sara, MacLean, Grant and Kirk,
Peter, 2009). Nevertheless, it is imperative to keep in mind at this time that
“truth will always prevail” that is why it should be appropriately expressed
in a language accepted and understood by the medical practitioner and
patient.

Based from the study of Carrasquillo, Orav, Brennan and Burstin (2000)
concerning the effect of communication problems on patients’ approval
about hospital service department, fifteen percent of the patients were
reported non-speakers of English. Based from the overall rating of patients’
approval, only fifty two percent of non-English-speaking patients were
satisfied as compared with seventy one percent of English speakers. Among
non-English speakers, fourteen declared that they would not like to be
confined in the same emergency department if they had another problem
requiring hospital care. In multivariate analysis, it found out that non-English
speakers were significantly less likely to be satisfied and significantly less
willing to return to the same emergency department and were significantly
more likely to report overall problems with care. Strategies to improve
satisfaction among this group of patients may include appropriate use of
professional interpreters and increasing the language concordance between
patients and providers.

Also, Bartlett, Blais, Tamblyn, Clermont and MacGibbon (2008) pointed out
in their study that language deficiency had tremendously affect
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communication resulted to the decrease in the delivery of quality care.
Through their randomly selected 20 general hospitals in the province of
Quebec, it was interpreted that patients with communication problems
appeared to be at highest risk for preventable adverse events. An adverse
event is an unintended injury or complication caused by delivery of clinical
care rather than by the patient's condition. The occurrence of adverse events
had been well documented; however, identifying modifiable risk factors that
contribute to the occurrence of preventable adverse events is critical. Studies
of preventable adverse events have focused on many factors, but researchers
had evaluated the role of patient characteristics. Patients’ communication
problems are estimated to affect 5%-10% of the general population in their
study. In addition, patients with communication problems are already at
increased risk for depression and the presence of one or more additional
diseases co-occurring with a primary disease.

Another study disclosed that in the hospital, a bad translation can destroy a
life. Translating from one language to another is a tricky business, and when
it comes to interpreting between a doctor and patient, the stakes are even
higher. It happened to a patient who was taken to a South Florida hospital.
The family apparently used a Spanish word which means that you take in
something in your body like food, drug or whatever thing that has made you
ill."The members of the family had in mind that their son had eaten
something that probably have led his signs. However the interpreter decoded
their Spanish as "intoxicated." "So the doctor instantly completed an analysis
of drug overdose. Several days later, the health panel pointed out that
patient’s sickness was really bleeding in his brain. But by then he'd
experienced permanent impairment. A person affected by paralysis of all four
limbs was the guy dreadful condition (Vencil, 2014).
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Research Context

The search strived for providing much-needed information with respect to
the patients’ personal profile, the extent of the situations’ effects on medical
practitioners’ dilemma, problems encountered associated with patients’
language deficiency in maintaining medical practitioner-patient relationship,
perceived effects of the problems in delivering medical services and the
solutions provided by the medical practitioners in addressing the dilemma
despite patients’ language deficiency. In attaining these, questionnaire was
utilized and further supported or explained by interview.

This research was limited only to the level of medical practitioners’ dilemma
due to patients’ language deficiency. This group of people could give better
insights with respect to this matter. Thus, the population of the study was
confined to the purposely selected private medical practitioners who are
working within the scope of the researcher’s knowhow and are known by
some of the researcher’s contemporaries/friends so gathering and retrieval of
data were made easy. Furthermore, most of the medical practitioners’
patients are expatriates; it is expected that different languages are being used
in dealing with them. How did the respondents overcome the dilemma
despite language deficiency was one of the concerns of this study.

Methods

Descriptive method will be utilized in carrying out this research.

Description, recording, analysis and interpretation of phenomena, those

already exist; will be involved in this procedure (Van Dalen, 2004). It is also

a process of investigation involving collection of data in order to find

answers to the questions concerning the recent status of the subject of the
41



Canadian International Journal of Social Science and Education

study. The strong point of descriptive study lies in describing the status of
observable facts as well as identifying relationship between and among the
variables since it is not simply a customary fact finding activity (Fraenkel,
2003).

Findings

Extent of experienced dilemma due to patients’ language deficiency.
Table 1 shows the mean, standard deviation and description taken from the
responses of fifty-one (51) private medical practitioners (with 3, 2 and 1 as
minimum ratings and 5 and 3 as maximum) on their perception about the
extent of experienced dilemma due to patients’ language deficiency.

The respondents pointed out the standard deviation of the following:
delivering diagnosis .904, giving prescription .816, declaring breakdown or
insufficient access on offered therapy .775, clearing up side effects .730 and
immediate reminders .568. The findings revealed that immediate reminders
(indicator 5) obtained a set of data values closer to the mean. However,
clearing up side effects (indicator 4) and declaring breakdown or insufficient
access on offered therapy (indicator 3) attained a lesser dispersion of a set of
values from the mean while delivering diagnosis (indicator 2) garnered a
greater dispersion of a set of data values from the mean. The results proved
that; the smaller the computed standard deviation, the lesser the quantified
amount of variation of a set of data values or the closer that set of data
values to the mean; while the larger the computed standard deviation, the
greater the measured dispersion of a set of data values. Combining the five
indicators revealed an overall standard deviation of .759.

Table 1: Extent of Experienced Dilemma due to Patients’ Language
Deficiency as Perceived by the Respondents
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Indicator N | Minimu | Maximum | Mean (Std. Deviation| Descripti
m
1.Giving 51 2 5 3.88 .816 Great Exte
Prescription
2.Delivering 51 2 5 3.94 904 Great Exts
Diagnosis
2.Declaring 51 2 5 3.14 175 Moderate E:
Breakdown or
Insufficient
Access on Offered
Therapy
3.Clearing Up Side | 51 3 5 4.45 730 Great Exts
Effects
4. Others, please 51 1 3 1.73 .568 Lesser Ext
specify
(Immediate
Reminders)
Overall 3.43 .759 Moderat
Extent

The results of respondents’ ratings on the extent of experienced dilemma
due to patients’ language deficiency are presented in their computed mean.
Obviously, clearing up side effects 4.45, delivering diagnosis 3.94 and
giving prescriptions 3.88 were all perceived as great extent. On the other
hand, moderate extent was the descriptive rating derived from 3.14 for
declaring breakdown or insufficient access on offered therapy and lesser

43



Canadian International Journal of Social Science and Education

extent from 1.73 for immediate reminders. The overall result taken from the
five indicators obtained a mean of 3.43 interpreted as moderate extent.

Medical Practitioners usually provide prescription to cure a diagnosed
disease/illness. In this situation, language deficiency is the most
obvious barrier in communicating the prescription to the concern. If a person
perceives things differently, then, it is a big problem in clinical
communication (Medical Prescription, 2018).

In delivering diagnosis, a threat is expected when it is connected with
language deficiency—an obstacle to effective communication - because the
cited situation hinders the correctness of exchanging messages of the people
concerned (World Health Organization, 2012). On the other hand, Medical
practitioner’s declaration of failure or lack of available treatment can be
devastating to the patient, but it can be open-mindedly accepted by the
concern if the information is well-channeled (Pheage, 2016).

Most of all, in giving Healthcare services (where the dangers are generally
elevated and situations are more vague and difficult) nearly every medical
practitioner who communicates with patients has to converse information on
possibility and apply particular approaches that can help out to cure this
paucity and develop patients' thoughtful acceptance of risks (Paling, 2003).

Range of the problems met associated with patients’ language
deficiency. Table 2 presents the problems encountered associated with
patients’ language deficiency. The level of each problem was rated based on
the given 5-point scale such as: all of the time, often, sometimes, rarely and
never.
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The analysis of the data was known through the mean score obtained from
the medical practitioners’ responses on the encountered problems. The
outcomes were presented according to each acquired rank in chronological
order. The following were: patients’ reluctance in dealing with the medical
practitioners (3.94; 1%), awkwardness (3.75; 2", patients’ hesitation in
abiding medical practitioners’ instructions (3.14; 3'), lack of attention to
each other’s expression of concern (1.98; 4th), time, compassion and
understanding are inappropriately dispensed (1.94; 5™), exhibit uncaring
attitudes that’s why intended actions/responses are not given right away
(1.88; 6™), other unpleasant approach (1.73; 7™), immediately request for
replacement to match each other’s interest (1.41; 8th), intimidation (1.33;
9™, tendency to become doubtful (1.25; 10™) and coarseness is evident
(1.14; 11™).

Some problems (1 and 10) were frequently and rarely (3, 4, 5 and 11)
experienced, while problem no. 2 was sometimes met due to patients’
language deficiency. However, there are problems that never happened such
as: 6,7,8and9.

A great deal of patient disappointment and numerous grievances are caused
by the failure in maintaining medical practitioner-patient attachment brought
by the difficulty in understanding what the medical practitioner intends to
happen. In some cases, several medical practitioners have a tendency to
overrate their skill in communication that they neglect patients desire to be
heard and understood in order to at least lessen their sufferings (Fong Ha,
2010). The present study concerns on the capability of the respondents in
understanding their clients despite language deficiency in order to maintain
medical practitioner-patient trust to avoid frustrating result.
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Table 2: Range of the Problems Met Associated with Patients’
Language Deficiency

On Patient-Medical Practitioner Relationship

Indicator Mean Rank Descript
Problem 1 3.94 1st Often
Problem 2 3.14 3rd Sometin
Problem 3 1.94 5th Rarely
Problem 4 1.88 6th Rarely
Problem 5 1.98 4th Rarely
Problem 6 1.41 8th Never
Problem 7 1.25 10th Never
Problem 8 1.14 11th Never
Problem 9 1.33 9th Never
Problem 10 3.75 2nd Often
Problem 11 1.73 7th Rarely

Perceived effects of the problems met in delivering medical services.
Table 3 shows the mean, standard deviation and description taken from the
fifty-one (51) respondents on their perceived effects of the problems met in
delivering medical services.
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Table 3: Perceived Effects of the Problems Met in Delivering Medical
Services

Indicator N Mini | Maxi Mean Std. Deviation| Descripti
mum|mum

Problem 1 51 2 5 3.55 879 More Serit

Problem 2 51 2 4 3.16 .612 Moderate

Serious

Problem 3 51 1 3 1.63 599 Less Seric

Problem 4 51 1 2 1.37 488 Not a Prob

Problem 5 51 1 4 2.51 .834 Moderate

Serious

Problem 6 51 3 5 3.63 .720 More Serit

Problem 7 51 1 2 1.27 451 Not a Prob

Problem 8 51 1 4 2.82 .865 Moderate

Serious

Problem 9 51 1 3 1.55 .783 Less Seric

Problem 10 51 1 3 1.35 .594 Not a Prob

Problem 11 51 1 3 1.43 539 Not a Prob

Overall 221 .260 Less Seric
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On findings concerning the effects of the problems met in delivering
medical services (with 3, 2 and 1 as minimum ratings and 5, 4, 3 and 2 as
maximum), the respondents revealed the standard deviation of the
following: the intended meaning of whatever forms of communication is
distorted, as a result; medical practitioners’ prescriptions fail to reach its
desired purpose .451, medical practitioners’ response to an urgent situation
is interrupted .488, others (delay of services) .539, fail to exercise their
respective role in the fulfillment of medical/health services .594,
medical/health routines are disrupted .599, appropriate medical/health
behaviors are not easy to promote .612, impending problems are hard to
relate .720, fail to comply on medical practitioners’ instructions .783,
misinterpretation of the given medical/health instructions is
experienced .834, lessen the patients’ ability to cooperate .865 and good
guidance and assistance are difficult to provide .879. The findings revealed
that indicator 7 (the intended meaning of whatever forms of communication
is distorted, as a result; medical practitioners’ prescriptions fail to reach its
desired purpose) obtained a set of data values closer to the mean. However,
indicator 4 (medical practitioners’ response t0o an urgent situation is
interrupted) attained a lesser dispersion of a set of values from the mean
while indicators 1 (good guidance and assistance are difficult to provide)
and 8 (lessen the patients’ ability to cooperate) both garnered a greater
dispersion of a set of data values from the mean. The results proved that; the
smaller the computed standard deviation, the lesser the quantified amount of
variation of a set of data values or the closer that set of data values to the
mean; while the larger the computed standard deviation, the greater the
measured dispersion of a set of data values. Combining the eleven indicators
revealed an overall standard deviation of .260.

The outcomes of respondents’ ratings on the perceived effects of the
problems met in delivering medical services are shown in their computed

48



Canadian International Journal of Social Science and Education

mean. Evidently, indicators 1 (good guidance and assistance are difficult to
provide - 3.55) and 6 (impending problems are hard to relate - 3.63)
correspondingly perceived as more serious. Whereas indicators 5
(misinterpretation of the given medical/health instructions is experienced —
2.51), 8 (lessen the patients’ ability to cooperate — 2.82) and 2 (appropriate
medical/health behaviors are not easy to promote — 3.16) obtained
moderately serious descriptive rating. However, less serious was the
descriptive rating derived from 1.55 for indicator 9 (fail to comply on
medical practitioners’ instructions) and from 1.63 for indicator 3
(medical/health routines are disrupted); while not a problem from 1.27 for
indicator 7 (the intended meaning of whatever forms of communication is
distorted, as a result; medical practitioners’ prescriptions fail to reach its
desired purpose), from 1.35 for indicator 10 (fail to exercise their respective
role in the fulfillment of medical/health services) from 1.37 for indicator 4
(medical practitioners’ response to an urgent situation is interrupted) and
from 1.43 for indicator 11 (others-delay of services). The overall result
taken from the eleven indicators obtained a mean of 2.21 interpreted as less
serious.

There are situations that medical practitioners successfully dealt with;
however there are also cases where they failed in attaining the main goal in
communication and in achieving interpersonal relationship skills the facility
to collect facts in order to provide precise diagnosis, give suitable advice,
confer curative information, and create thoughtful interaction with patients
(Institute for Healthcare Communication, 2011).

Effectiveness of remediation applied in addressing the dilemma despite
patients’ language deficiency. Table 4 shows the mean, standard deviation
and description taken from the fifty-one (51) respondents (with 4, 3, 2 and 1
as minimum ratings and 5, 4 and 2 as maximum) on their perception about
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the effectiveness of remediation applied in addressing the dilemma despite
patients’ language deficiency.

Table 4: Effectiveness of Remediation Applied in Addressing the
Dilemma Despite Patients’ Language Deficiency

Indicator N Mini | Maxi Mean Std. Deviation| Descripti
mum|mum

Remediation 1 51 4 5 4.69 469 Very Mu
Effectivi

Remediation 2 51 2 5 3.20 .530 Moderate
Effectivi

Remediation 3 51 1 5 2.84 .809 Moderate
Effectivi

Remediation 4 51 1 4 2.86 .825 Moderate
Effectivi

Remediation 5 51 1 5 2.69 1.122 Moderate
Effectivi

Remediation 6 51 3 5 3.75 .796 More Effec
Remediation 7 51 3 5 4.53 .644 Very Mu
Effectivi

Remediation 8 51 3 5 3.78 757 More Effec
Remediation 9 51 1 4 2.24 .619 Less Effec
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Remediation 10 51 1 4 2.18 713 Less Effec
Remediation 11 51 1 2 1.35 483 Not at A
Overall 3.10 .245 Moderate

Effectiv

On obtained data relating to the effectiveness of remediation applied in
addressing the dilemma despite patients’ language deficiency, the
respondents depicted the standard deviation of the following: ask a
relative/friend to interpret the information in their own language .469, others
(beneficial assistance) .483, ask a coworker who speaks the same language
with the patient to translate the prescription .530, capture a conversation in
which the content focuses on the risks to the patients to avoid untoward
incident .619, medical practitioners must know when they are most likely to
arise and what their specific nature is to prepare the solutions ahead .644, a
certain department is assigned to mitigate the problem of obtaining
conversations on patients’ concern .713, medical practitioners undergo
language training programs .757, medical practitioners are likely to have
mastered more than two languages excluding English .796, provide a
prescription that is already translated to a desired language .809, secure list
of contacts to rapidly disseminate information concerning patient’s
condition .825 and ensure that accurate interpreter is always available 1.122.
The findings revealed that indicator 1 (ask a relative/friend to interpret the
information in their own language.) obtained a set of data values closer to
the mean; while, indicator 11 (others-beneficial assistance) attained a lesser
dispersion of a set of values from the mean. On the other hand, indicator 5
(ensure that accurate interpreter is always available) garnered a greater
dispersion of a set of data values from the mean. The results proved that; the
smaller the computed standard deviation, the lesser the quantified amount of
variation of a set of data values or the closer that set of data values to the
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mean; while the larger the computed standard deviation, the greater the
measured dispersion of a set of data values. Combining the eleven indicators
revealed an overall standard deviation of .245.

The outcomes of respondents’ ratings on the effectiveness of remediation
applied in addressing the dilemma despite patients’ language deficiency are
shown in their computed mean. Evidently, indicators 1 (ask a relative/friend
to interpret the information in their own language-4.69) and 7 (medical
practitioners must know when they are most likely to arise and what their
specific nature is to prepare the solutions ahead-4.53) perceived as very
much effective, whereas; not at all effective was the descriptive rating
derived from 1.35 for indicator 11 (others-beneficial assistance). In relation
to indicators 8 (medical practitioners undergo language training programs-
3.78) and 6 (medical practitioners are likely to have mastered more than two
languages excluding English -3.75) were equally perceived as more
effective; whereas, moderately effective was the descriptive rating derived
from 3.20 for indicator 2 (ask a coworker who speaks the same language
with the patient to translate the prescription), from 2.86 for indicator 4
(secure list of contacts to rapidly disseminate information concerning
patient’s condition), from 2.84 for indicator 3 (provide a prescription that is
already translated to a desired language) and from 2.69 for indicator 5
(ensure that accurate interpreter is always available). Unlike indicators 9
(capture a conversation in which the content focuses on the risks to the
patients to avoid untoward incident -2.24) and 10 (a certain department is
assigned to mitigate the problem of obtaining conversations on patients’
concern.-2.18) in which less effective was respectively attained. The overall
result taken from the eleven indicators obtained a mean of 3.10 interpreted
as moderately effective.

In this situation, medical practitioners are aware that patients’ satisfaction is
being judged as a main pointer of their wide-ranging proficiency. Medical
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practitioners help regulate patients' emotions, facilitate comprehension of
medical information, and allow for better identification of patients' needs,
perceptions, and expectations. Patients' agreement with the medical
practitioners about the nature of the treatment and need for follow-up is
strongly associated with their recovery (Bowen, 2015).

Conclusions

In view of the findings presented, the following conclusions are drawn:

Extent of experienced dilemma due to patients’ language deficiency.
The results proved that; the smaller the computed standard deviation, the
lesser the quantified amount of variation of a set of data values or the closer
that set of data values to the mean; while the larger the computed standard
deviation, the greater the measured dispersion of a set of data values.
Combining the five indicators revealed an overall standard deviation
of .759.

Range of the problems met associated with patients’ language
deficiency. Some problems (1 and 10) were frequently and rarely (3, 4, 5
and 11) experienced, while problem no. 2 was sometimes met due to
patients’ language deficiency. However, there are problems that never
happened such as: 6, 7, 8 and 9.

A great deal of patient disappointment and numerous grievances are caused
by the failure in maintaining medical practitioner-patient attachment brought
by the difficulty in understanding what the medical practitioner intends to
happen. In some cases, several medical practitioners have a tendency to
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overrate their skill in communication that they neglect patients desire to be
heard and understood in order to at least lessen their sufferings.

Perceived effects of the problems met in delivering medical services.
The overall result taken from the eleven indicators obtained a mean of 2.21
interpreted as less serious.

There are situations that medical practitioners successfully dealt with;
however there are also cases where they failed in attaining the main goal in
communication and in achieving interpersonal relationship skills the facility
to collect facts in order to provide precise diagnosis, give suitable advice,
confer curative information, and create thoughtful interaction with patients.

Effectiveness of remediation applied in addressing the dilemma despite
patients’ language deficiency. The overall result taken from the eleven
indicators obtained a mean of 3.10 interpreted as moderately effective. In
this situation, medical practitioners are aware that patients’ satisfaction is
being judged as a main pointer of their wide-ranging proficiency. Medical
practitioners help regulate patients' emotions, facilitate comprehension of
medical information, and allow for better identification of patients' needs,
perceptions, and expectations. Patients' agreement with the medical
practitioners about the nature of the treatment and need for follow-up is
strongly associated with their recovery.
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Abstract

Reading and writing are two skills that are oftentimes inseparable
from each other. In fact, these two skills are part of our everyday lives. This
led the researchers to conduct the study “Correlation of Reading
Comprehension and Writing Ability of Grade 7 Students of Emilia
Ambalada Poblete National High School: A Basis for Intervention”. The
researchers aimed to know the correlation between reading and writing
through assessing the students’ reading and writing proficiency using a
Multiple Choice Test for their reading proficiency and an Essay Type Test
for their writing ability. In this study, the researchers adopted and modified
the reading text from www.ereadingworksheets.com. Through this
standardized test that the researchers adopted and modified, they were able
to determine the reading and writing proficiency of the students which
became the basis of an appropriate intervention. The data gathered revealed
that there 1s a significant relationship between students’ reading
comprehension and writing skills. Furthermore, the result showed that
majority of the respondents’ reading and writing proficiency are below and
not appropriate for their grade level; thus, the need for an intervention.
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Introduction

In our everyday life, reading and writing are always part of it.
Whether we are at home or at school, these two cognitive activities are
really inseparable. When we are at home, reading could be the first thing
that we usually do, we could even guess that the very first thing that
everyone (not just millennial) do upon waking up is to check messages from
smart phones or e-mails on personal computers or any gadget, thus, it is
reading. After reading all of those text messages or e-mails, one tends to
compose immediately a message to reply, thus, it is writing. At school,
reading and writing are inseparable skills. There would be a lot of reading
materials and writing activities that students face regardless what their grade
levels are.

Thus, the inquiry on the relationship of these two skills. Is there
significant relationship between reading and writing? Is it safe to conclude
that when one is good in reading, he or she could be good in writing also?

This study worked within this paradigm:

Reading
Comprehensio

Grade 7 59 Intervention
Students

Writing Ability
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This study aimed to show the relationship between reading Skills
and writing Skills of students through the use of Multiple Choice and Essay
Type Examination with the goal of proposing an intervention if the need
arises. Furthermore, it wanted to answer its main research question, viz.
How is Reading Comprehension related to Writing Ability of the Students?

Specifically, the following questions were answered:
1. What is the demographic profile of the students in terms of:
(a) Age
(b) Gender
2. What is the result of the Standardized Examination that was
implemented to the students?
(a) Reading Comprehension Test
(b) Writing Test
3. How is Reading Comprehension related to Writing Ability of the
students?
4. What appropriate intervention could be applied?

Scope and Limitation of the Study

The coverage of this study was determining the correlation between
reading comprehension and writing ability of students through assessing
their proficiency on the two skills. Reading comprehension and writing
ability of the students were assessed through the use of a Standardized Test
consisting of multiple choice and essay type Test. Also, this focused on
Grade 7 students of Emilia Ambalada Poblete National High School, Cavite,
Philippines.

Methods
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This study used comparative method. The research respondents were
Grade 7 students of Emillia Amabalada National High School. Two sections
from this grade level composed of 127 students in total were chosen
conveniently depending on their availability.

Instrumentation

Two instruments were used in this study. First, an adopted and
modified standardized examination from www.ereadingworksheets.com that
is consist multiple choice test assessing the following skills: identifying text
structure, determining the author’s purpose, distinguishing facts from
opinion, interpreting main ideas, and comprehending text. Second, an essay
part examination based on the same reading selection was done. A modified
rubric for checking of the essay part was used.

Statistical Technique

The scores were statistically analysed. To determine the relationship
between reading and writing, the Formula for Frequency and Percentage

6y D>
- n(n?-1)

r. =1

was used.

Results and Discussion
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Problem 1. What is the demographic profile of the students in terms of?
a. Age (Figure 1.1)

Age
66

50
-
£ 40
o
3
g- 35
= 27.56%

20

18

120 130 140 150 160 180

Age

Figure 1.1 Frequency distribution of Age of the respondents

Figure 1.1 depicts the frequency distribution of age of the
respondents. It portrays that there are 66 (51.97%) 13 years old; 35
(27.56%) 12 years old; 18 (14.17 14 years old; 5 (3.94%) 15 years old; 2
(1.57%) 16 years old; and 1 (0.79%) 18 years old.

b. Gender (Figure 1.2)

Gender

Frequency

Gender
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Figure 1.1 Frequency distribution of Age of the respondents

Figure 1.2 depicts the frequency distribution of gender of the
respondents. It portrays that there are 64 (50.39 %) male; and 63 (49.81%)
female.

Problem 2. What is the result of the Standardized Examination that was
implemented to the students?

Frequency and Percentage of passed and failed remarks in reading,
writing, and combined score.

Variable Pass Fail

) o/
70 i Yo

Reading 26 20.5 101 79.5

The above table shows the frequency and percentage of passed and
failed remarks in reading, weitig, and combined scere. The results depict
that there are 101 (79.5%) in reading, 96 (75.6%) in writing, and 98 (72.2%)
in combined scores who got a failing mark. In terms of the passing mark,
there are 26 (20.5%) in reaehimgin84 (24.4%)°in weiting, and 2% (22.8%%-in
combined scores. Score

Problem 3. How is Reading Comprehension related with the Writing Ability
of the Students?

Relationship between Reading and Writing
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Variables Reading
r p-value Remarks
Writing .379 .000 Reject H
N= 127

The above table shows the relationship between reading and writing.
The result shows that there is a good direct significant relationship (r= .379,
p 0.01). This means that when reading score increases, writing scores also
increases and vice versa. This led to the rejection of null hypothesis that
there is no significant relationship between reading and writing score.

Conclusions

Based on the research findings, the following conclusions can be
drawn:

1. There is a good direct significant relationship between
reading and writing. When reading score increases, writing
scores also increases. When reading score decreases, writing
score decreases also.
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2. Some students who chose not to answer the second part of
the standardized test, i.e. writing. This resulted to a failing
mark.

3. An intervention program should be done because the students

failed the standardized test for their grade level.
Recommendations

Based on the foregoing findings of the study, the following are
recommended:

1. This study focused only on comparing the reading and writing skills
of Grade 7 students. For further study, future researchers may
consider other grade levels.

2. This study focused on the relationship pf reading and writing.
Another study may be done using the other macro skills.
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ABSTRACT

Packaging is an unconditional necessity in the modern world. Our
contemporary society places many demands upon packaging relative to
issues such as safety, convenience, efficiency, identification, and marketing.
Increasingly people are becoming “modern consumers” around the world,
packaging materials and methods, as well as thought processes, will also
need to change in order to minimize the harmful impact of packaging on the
planet. The environmental impacts of product packaging and its waste are an
issue of growing importance and concern worldwide. All companies use
various quantities of materials and other resources to package their products
to survive distribution and other harmful elements. The paper analyzes the
perception of the Saudi consumer regarding the role of green packaging in
the formation of sustainable behavior. The main objectives of the paper are:
to assess consumer preferences for the types of green packaging, knowing
the reasons for purchasing green packaging products, and the role of the
information about green packaging in promoting sustainable environment.
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Packaging preferences of the consumers include paper, glass and cardboard
and wood. The effects of packaging and how packaging is harmful for the
environment has also been discussed. The paper also explores the
importance of Green Packaging and how it is beneficial in making the
environment sustainable.

Keywords: Green Packaging, sustainable behavior, environmental,
packaging materials and methods, thought processes and cardboard.

INTRODUCTION

Green Packaging specializes in environmentally friendly packaging
solutions that protect your product and the environment. All of the products
are recycled or recyclable, and offer green alternatives to conventional
corrosion inhibiting packaging.

Green packaging is a relatively new addition to the environmental
considerations for packaging. It requires more analysis to look at the
package design, choice of materials, processing and life cycle. This is not
just the vague “green movement” that may businesses and companies have
been trying to include over the past years. Companies implementing these
eco-friendly actions are reducing their carbon footprint, using more recycled
materials, reusing more package components, etc. The variety of a package
IS a communication mechanism between businesses and end users and it is a
way of attracting consumer’s attention [Draskovic, Temperley, Pavicic,
2009]. It often encourages suppliers, contract packagers, and distributors to
do likewise. It also helps consumers to use the product and, lastly,
packaging facilitates recycling and decrease environmental damage [Lamb,
Hair, McDaniel, 2011].Disposed packaging material is one of the leading
causes of soil pollution. Vast landfills are required to accommodate the
millions of tons of packaging material disposed every year. Eco packaging
promises to change all this. [Carlson,2009] considers that eco-packaging
must be safe and healthy for the individual and the community throughout
its life cycle, be market-efficient and cost-effective; be obtained, produced,
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transported, and recycled via sources of renewable energy, as well as
maximizing the use of renewable or recyclable materials; utilize clean
production technologies and best practices; can be designed to optimize the
materials and energy used, and can be effectively recovered and reused in
numerous production cycles. The most prevalent concerns in the packaging
industry are: usage of natural resources and high level of energy
consumption, usage of non-recyclable packaging material, half-empty and
double-skin / over packed packages which leads to wasteful use of resources
and unnecessary waste and litter [Peattie, 2005]. There are various types of
green strategies businesses can incorporate. The most common of them are
[Peattie, 2005]:

1. Removal strategy — to remove all unnecessary layers from the
package, minimizing extra waste;

2. Reduction strategy — to reduce the resources used for packaging
material through lager unit sizes, refilled packages, reduced thickness of the
package, switching to more environmentally friendly material, improving
the resource efficiency of packaging process;

3. Reuse strategy — to offer reusable containers such as glass
bottles, containers with refilling function, sturdy reusable shopping bags,
etc.;

4. Recycling strategy — to recycle the waste, formed during
production;

5. Biodegradability strategy — using biodegradable materials,
including biode-gradable plastic.

2. Sustainable Consumer Behavior towards Green Packaging

Packaging has changed radically lately, especially as a result of
unlimited consumer access to information [Sandu, 2014]. [Shamdasami et
al., 1993] defined green product as the product that will not pollute the earth
or deplore natural resources, and can be recycled or conserved. It is a
product that has more environment friendly content or packaging in
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reducing the environmental impact [Elkington and Makower, 1988; Wasik,
1996]. [Krause 1993], in his research found that consumers were becoming
more concerned about their everyday habits and the impact on the
environment.

The growth of green marketing and green consumer is “perhaps the biggest
opportunity for organizations the industrial world has ever seen™
[Cairncross, 1992]. Consumers who are aware of and interested in
environmental issues are called green consumers [Soonthonsmai, 2007].
These green consumers usually organized petitions, boycotted
manufacturers and retailers and actively promote the preservation of the
planet [Fergus, 1991]. [Ottman,1992] reported that consumers accepted
green products when their primary need for performance, quality,
convenience, and affordability were met, and when they understood how a
green product could help to solve environmental problems. A green
consumer can be identified to be one who avoids any product which may
cause damage to any living organism, cause deterioration of the
environment during process of manufacturing or during process of usage,
consume a large amount of nonrenewable energy, involves unethical testing
on animals or human subjects [Elkington, 1994]. There have been a number
of various factors which are influential in promoting green consumers to
purchase products in green packaging. Extensive research over the years
identify that heightened awareness of green issues; increased level of
information availability on environmental sustenance; green advertising by
corporations; increased concern for the environment; increase in popularity
of green products by social and environmental charities as some factors.
This overwhelming increase in the overall environmental consciousness
among different consumer profile there have been efforts undertaken by
firms to "go green" by presenting the concept of corporate
environmentalism [Banerjee, 2003; Hay and Lichter 2000]. Today green
development are identified as opportunities by business firms as
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opportunities to improve their marketing niche rather than just actions
which need to be carried out.
2.1 Green Consumer Attitude and Behaviour

According to [Schultz and Zelezny, 2000], “attitudes of
environmental concern are rooted in a person’s concept of self and the
degree to which an individual perceives him or herself to be an integral part
of the natural environment”. In conclusion, attitude represents what
consumers like and dislike [Blackwell et al., 2006] and consumers’ product
purchasing decisions are often based on their environmental attitudes
[Irland, 1993; Schwepker and Cornwell, 1991]. Green packaging depends
on the consumer’s attitude towards the environment. If there is no strong
demand for such a shift in consumer attitude, businesses will not put in the
extra effort to move towards introducing green products and services. The
quality of the environment depends critically on the level of knowledge,
attitudes, values and practices of consumers [Mansaray and Abijoye, 1998].
Consumers’ perceived level of self-involvement towards the protection of
the environment may prevent them from engaging in environmentally
friendly activities such as recycling [Wiener and Sukhdial, 1990].
According to [Tanner and Kast, 2003], green food purchases strongly
facilitated by positive attitude of consumers towards environmental
protection. The extent to which people feel obliged to recycle is related to
conservation-related product attributes [Ebreo et al., 1999]. These
investigations suggested that environmentally friendly behavior may be
related to moral thinking of the consumers. Consumers feel morally
obligated to protect the environment and to save the limited natural
resources on the earth. However, [Tanner and Kast, 2003] found that
consumers’ green food purchases were not significantly related to moral
thinking.

There is a general belief among researchers and environmental
activists that through purchasing environmentally friendly products or green
products, products with recyclable packaging or properly disposing of non-
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biodegradable garbage, consumers can contribute significantly to improve
the quality of the environment [Abdul-Muhmim, 2007].

2.2. Price Perception and Knowledge
Consumers’ reaction towards the price of the sustainable products is really
sensitive. However, the real fact is that green products are not
extraordinarily expensive, but conventional products are extremely cheap
[Thogersen, J.; Olander, 2001]. Even if the perceived costs exceed the
perceived benefits, the consumer will not act to conserve the environment
even if they are sympathetic towards environment [Radulescu, 2012].
Attitudes are the most consistent explanatory factor in predicting
consumers’ willingness to pay for green products [Chyong et al., 2006].
This means that price is not the main factor in preventing consumers from
purchasing green products if they are pro-environment.
In Ottman’s opinion, four universal green consumer’s needs can be
identified: the need for information, the need for control, the need to make a
difference, and the need to remain current. If a sustainable product satisfies
these needs, then the consumer will be more eager to buy the product in
green packaging [Ottman, 1993].
[Nordin and Selke, 2010] appreciate that consumers’ perceptions are
influenced by a lack of consumer knowledge about the concept of
sustainability, terminology gaps and an inconsistent attitude towards green
packaging.
2.3 Demographic Characteristics

[Straughan and Roberts, 1999] segmented college students based
upon ecologically conscious consumer behavior and stated that the younger
individuals were likely to be more sensitive to environmental issues. The
results of their study indicated that the demographic variables such as age
and sex were significantly correlated with ecologically conscious consumer
behavior when considered individually; and that income lacks significance.
Green purchase intention correlates positively with every age and income
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except for education [Soonthonsmai, 2001]. Many studies have shown
significant differences between men and women in environmental attitudes
[Brown and Harris, 1992; Tikka et al., 2000] with men having more
negative attitudes towards the environment compared to women [Eagly,
1987; Tikka et al., 2000). Women were more likely to buy green product
because they believe the product was better for the environment [Mainieri et
al., 1997].

3. Methodology and Data Collection

A convenience sampling technique was used for this study. The survey was
done in the city of Hail, in KSA. The guantitative research was conducted
on a sample of 180 respondents and yielded 160 valid questionnaires to
determine the familiarity of the Saudi Arabian consumer regarding the role
of green packaging in the formation of sustainable behavior. The research,
through its major objectives, identifying consumer preferences for green
packaging, knowing the reasons for buying/not buying the products in green
packaging and the role of information for the consumer, helps determine the
major factors influencing the Saudi Arabian consumer’s perception of
ecological packaging.

The sample structure was (see Table 1).

Table 1. The sample structure.

Demographic Share in the Sample | Results
Characteristics
Gender Male 73
Female 87
Age Group 18-24 16
25- 34 41
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35-44 50
45-54 36
55-64 17
Above 65 0
Residence Urban 114
Rural 44
Monthly Income* 1000SR-3000SR 29
4000-SR-6000SR 47
7000SR-9000SR 43
10000SR-12000SR 34
Above 13000SR 7

* Starting 1 January 2019, the minimum gross wage in the economy is
1000 SR, equivalent to 237.51417 euros.

4. Research Findings
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6\ The advantages of using organic packaging by
producers and traders according to consumers.

Answered
146

Unanswered
14

Cholce Total

® Possibility of recycling 42

® Reducing waste of resources 23

#® Envircnment protection 55
Higher product cost 26

Figurel. Advantages of using organic products
According to the survey result 37.7% of the respondents are very much

agreeable that green packaging contributes to environmental protection.
This is very much required for making the world sustainable.
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28\ The reasons why consumers are willing to pay
more for green packaging?

Answered
156
Unanswered
Fi

Cholce Total

@ Lomg-tenmn oSt SaVings

a
Enviranmental Protecton 46
® Health benefits -1

as

I'm not willing to pay more

Figure 2. Reasons for paying more for Green Packaging.

According to survey results of (Figure 2) majority of the respondents are
willing to pay even more price for the products packed in organic packages.
The Saudi Arabian consumer is aware of the impact of packaging used on
the overall health of the individuals.
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Q 11%. Who should be responsible for informing
consumers about the green packaging?

Ansaered
140
Unanswered
20
Cholce Total
® Ministry of Environment. Water, and 89
Forestry
® Producers and traders k] |
® Mongovemmental onganizations L
Figure 3. Responsibility for informing consumers about Green
Packaging.

Analyzing the research results, 59% of the respondents mentioned that the
Ministry of Environment, Waters, and Forests, is responsible and to a lesser
extent, they considered the responsibility of nonprofit organizations.
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212 How would you rate your level of awareness

about Green packaging?

Answered
150

Unanswered
10

Cholce Taotal
& Very Low 23
® Low 28
& Average 69

High 3n
® ery High o

Figure 4. Level of awareness about Green Packaging

The average level of awareness on environmental packaging and its benefits
to the consumer is an important factor preventing the consumer from
adopting a sustainable behavior. According to the research results, 69% of
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the respondents said they have average level of awareness about ecological
packaging.

Q13% Would you like to express your willingness to
recommend green packaging to friends and relatives?

Answered
152

Unanswered

Cholce Total
® Yes 127
® No 25

Figure 5. Willingness to recommend Green Packaging

According to this survey result of (Figure 5) majority of the respondents are
very much willing to recommend green packaging among their relatives and
friends. This shows that now consumers are getting more aware of organic

packaging.
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5. Table 1. Overall Findings of the Survey

Questions in Our Survey Measurement Resul
Do you prefer to buy Yes 128
products in ecological No 25
packaging?
What is your source of Directly from the product label. 25
information? From the information campaigns of 22
producers and merchants
From the internet 72
Other sources 24
What is your preferred eco- Paper 41
packaging? Cardboard 16
Biodegradable Plastic 61
Wood 15
What is your purchase Daily 5
frequency of products in Weekly 31
green packaging? 3-4 times a month 50
Occasionally 53
Never 9
Your reasons to prefer green Can be recycled/reused 28
packaging. To protect environment 64
Green packaging is trendy 29
Other 26
The advantages of using Possibility of recycling 42
organic packaging by Reducing waste of resources 24
producers and traders Environment protection
according to consumers. Higher production cost 55
26
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The disadvantages of using Products packaged in organic 33
eco-packaging for packaging are more expensive.
consumers. Requires more storage space. 15
There are no disadvantages 37
Difficulty to purchase. 59
The reasons why consumers Long-term cost saving 8
are willing to pay more for Environmental protection 46
green packaging? Health Benefits 66
I’'m not willing to pay more 37
The reasons why consumers Low Budget 25
are not willing to pay more Lack of information 83
for ecological packaging? Green reservations 29
Do you have sufficient Yes 117
information about the No 31
benefits of green packaging?
Who should be responsible Ministry of Environment, Water and 59
for informing consumers Forestry
about the green packaging? Producers and traders 30
Nongovernmental organizations 51
How would you rate your Very low 23
level of awareness about Low 28
Green packaging? Average 69
High 30
Very high 0
Would you like to express Yes 127
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your willingness to No
recommend green packaging
to friends and relatives?

25

6. Conclusions

To conclude this study has many managerial implications as it notifies
decision makers and marketing managers about the factors that influence a
consumer’s sustainable behavior. Research results have shown there are
three main motivational factors—possibility of recycling and environment
protection and health benefits as well to some extent—which would
influence the decision of the consumers to buy organic packaging. The high
costs of eco-packaging, green reservations and average level of awareness
about the advantages of their use is considered as reasons for not purchasing
them.

Therefore, managers need to know what benefits and constraints are
perceived by consumers in purchasing green packaging products in order to
develop strategies for changing consumer attitudes and behavior towards
sustainability. In order to change the attitude and behavior of the Saudi
Arabian Consumer consumer, organizations must follow the following
directions:

_ Informing the population about the effects of ecological packaging on
environmental

through communication campaigns [Grunert, Hieke, Wills, 2014] that
sensitize consumers and encourage eco-friendly

consumption habits;
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_ Product information based on labeling schemes (“eco-labeling”) to help
consumers by providing details on the environmental performance of
products and packaging and to make them buy environmentally-friendly
products [Radulescu, 2011].

The information consumers expect to find and would inspire their trust in
recycling the packaging refers to the economical use of source materials in
the manufacturing of the packaging, as well as the health and safety of the
consumer [Jerzyk, 2016].

[Sharma, 2011] says that companies can act in their green communication
campaigns in three

directions: at the beginning of educational communication, the emphasis
must be put on the content, then focus on environmental concern, after
which the emphasis is on the fact that firms modified production procedures
to promote a green lifestyle, and ultimately communication indicates the
image of an environmentally responsible firm.

7. Limitations and Future Research

This study has certain limitation. The study was descriptive and sampling
was done only from Hail city only and thus is not representative of entire
population of Saudi Arabia.

Further research is needed that covers the other cities of Kingdom of Saudi
Arabia. Also, majority of the respondents are female, which is not
representative of the entire population.

Furthermore, the study on the social values should also be included in the
future research to compare its impact with personal norms on the
consumers’ behavior and attitude towards green products. As the current
research is restricted to the investigation on the green product packaging
only, future study should focus on the consumers’ attitude and perception
towards green label, and green values or green service on a specific type of
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green product in the market. Finally, future research should also consider
the areas of green purchase intention and green buying commitment.
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Abstract
This paper discusses research on relation between teaching methodology
and math anxiety. To understand why people have math anxiety, students’
thinking processes and their prior learning experiences were observed. This
led to compare teaching and learning mathematics in the US with teaching
and learning mathematics in Armenia. Through a multistage approach a
method of teaching mathematics was devised that eliminates math anxiety.

Keywords

Causes of math anxiety, education, mathematics education, eliminating
anxiety, new trends and experiences, student learning assessment,
teaching strategies, learning by rote, memorization, learning by
understanding.

1. INTRODUCTION

To understand why people have math anxiety, | have observed my
introductory math students’ thinking processes, and I have identified gaps in
their knowledge. I have also identified the reasons of those gaps. | have
compared teaching and learning mathematics in the US with my experience
of teaching and learning mathematics in Armenia. In Armenia in learning
mathematics emphasis is on understanding, and almost no memorization.
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From what | gather from my students they are trained to learn mathematics
through rote and memorization. | have tried to adopt the teaching
methodologies used in Armenia here in the US successfully. Based on my
research and experience | devised a method to eliminate math anxiety.

2. MATH ANXIETY

The existence of math anxiety among my students made me become
interested in exploring its reasons.

In order to address the problem, we need to understand what math anxiety
is.

Math anxiety defined by Mark H. Ashcraft is “a feeling of tension,
apprehension, or fear that interferes with math performance.”[1] Hembree’s
meta-analysis determined that math anxiety is related to poor math
performance on math achievement tests and that math anxiety is related to
negative attitudes concerning math. Math anxiety is directly connected with
math avoidance.[3]

Next, we need to find out what causes math anxiety, how serious the
problem is, and what its consequences are.[4, 5] For this purpose, | surveyed
my students. Their responses showed that math anxiety is a serious problem.

55% of my students admitted that they unnecessarily suffered from math
anxiety, and only 36% do like math.[5]

The seriousness of the problem made many scholars to research the
psychological side of math anxiety.[2] It is obvious that the fear to perform
poorly in mathematics creates math anxiety. Why are people so afraid of
mathematics? What is the reason of performing poorly in math?

3. RESEARCH TO ADDRESS MATH ANXIETY
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My research interest is in exploring the relation between teaching
methodology and math anxiety. This research led me to a multistage
approach.

For the first stage, I devised strategies to address my students’ math anxiety
by providing extra tools to improve student learning, such as refresher
workshops, peer-tutoring, and use of computer based tutorial and course
management systems, which were an additional help to with memorizing the
correct set of steps.[5] My research showed considerable improvement in
student learning. However, | discovered that knowledge so gained was not
long lasting.

Analysis of results showed that the outcome from a refresher workshops
were reviewing of fundamental concepts refreshed students’ knowledge and
brought back what was forgotten. Peer tutoring sessions were usually one
hour a week, which were helpful to fill up the knowledge gaps students had.
The computer based tutorial and course management systems were an extra
help to with memorizing the correct set of steps.

The second stage of my research was devoted to looking into my students’
prior learning experiences of the diverse student population, typical for New
York City. Despite their differences, I find one common root cause for “fear
of math” among students, by and large, to be the improper, confusing
explanations they have been given for basic concepts. Because the
fundamental concepts are not clear to students, they learn those concepts by
rote and memorization, without understanding. Further on, students continue
learning mathematics by rote and memorization, not through understanding
and reasoning.

In the third stage, | researched the essential causes and processes of
development of math anxiety.

The fourth stage is to explore what helps to overcome math anxiety, and to
succeed in learning mathematics.[5] Exploring the interrelation between
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mathematical logic and history of math education,[6, 9] led me to devise a
methodology of teaching mathematics, to eliminate math anxiety. This
methodology addresses the below mentioned processes of development of
math anxiety.

4, WHAT CAUSES MATH ANXIETY?

Math anxiety develops as a consequence of learning mathematics by rote
and memorization without understanding. Below is described the process of
its development.

1. Repeating the same over and over without understanding (learning
by rote) becomes annoying because the process is not enjoyable, and
there is no brain stimulation.

2. It is usually easier to memorize what is familiar. For example, one
can learn a poem by heart in a spoken by the person language
because she/he understands what the poem is about. That is, the
poem makes sense for the person. To memorize poems in a language
that the person does not know is hard or impossible. Similarly, it is
challenging to memorize if students do not make sense of math
topics, and very soon students’ brains refuse to memorize
mathematics they do not understand.

3. From #1 and #2, we conclude that the process of learning by rote
and memorization is challenging. Learning mathematics becomes
more difficult as topics get more advanced.

4. Math textbooks provide steps for solving particular problems, often
without any explanation. Consequently, students do not connect the
steps with the problem, and does not try to understand the steps, the
logic behind the calculations they perform. Students solve word
problems by matching the problem with examples from the
textbook, and perform the same operations from the example using
the numbers from the problem that should be solved. The only
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necessary skill would be to define which of the given values to use
for each calculation. Students often do that without examining the
solution. Because these steps are applicable only for this particular
problem, the slightest variation of the problem confuses students. Of
course, none of the textbooks contain solutions of all possible word
problems. Therefore, matching real-life problems with examples can
be difficult or impossible. This makes solving word problems
challenging. That is, students do not learn to apply mathematics in
solving real-life problems.[7]

5. From #4, we conclude that students do not apply the topics covered
in math class in their lives and business. That is why students do not
see any need of learning mathematics.

6. Mathematics becomes something unnecessary, and students lose
interest in mathematics, and do not want to spend time studying
mathematics.

7. Students spend a lot of time on “learning” math which in their
opinion is unnecessary, useless, boring and challenging. Plus, after
putting a considerable amount of time and effort, students make little
to no progress in their math class that is required. Students study
math with constant fear of failing the class. The result is that
students develop math anxiety.

Let us discuss how to eliminate the above-mentioned causes of math anxiety
through teaching mathematics.

4.1. Addressing #1 — Learning by Rote

Generally speaking, people are equipped, naturally, with critical-thinking
capabilities and are more likely to accept new information when it is
presented logically, in an orderly, precise, and clear manner. | try to present
complex information in a simple manner as opposed to teaching dry and
sophisticated theories leaving the students with a bitter taste and with an
antipathy toward mathematics. | try to provide students with a clear, logical

91



Canadian International Journal of Social Science and Education

development of the topic, and I focus on material and activities that provide
motivation for learning and scientific discoveries.

Devising strategies that address the negative effects of learning by rote led
me to observe student-learning processes in order to compare learning by
rote with learning through understanding. My results show that learning by
rote may be effective only for short time memorization, that is, until the
completion of a test, or, at best, until the completion of the course.
Therefore, | concentrated on devising teaching methodologies that would
foster understanding, and would minimize learning by rote and
memorization. These strategies are well received by students and improved
student learning.

4.2. Addressing #2 — Brain Refuses to Memorize Mathematics Students
do not Understand

| observe the week loops in student learning, and | address them in my
teaching by emphasizing their importance, and discussing the common
mistakes students do. My methodology allows students to strengthen their
analytical thinking and reasoning skills without making them spend long
hours on repetitious practice. In other words, students learn through
understanding not by rote and memorization.

By applying newly acquired knowledge to problem solving, students retain
this knowledge and expand their set of skills. Examples and analogies make
the often-abstract concepts more concrete. While solving exercises, |
employ my own devised “n+” method, which is going a bit beyond the
current level of their knowledge. This method creates the required challenge
and the desired impetus in the students to think and to push their brains one
notch further, thus, simultaneously using their acquired knowledge and to
trigger thinking.
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Because students understand the topic, very little memorization is required
in learning mathematics.

4.3. Addressing #3 — Challenges of Learning by Rote and Memorization

Once students discover the strength of their logic, simply put, it makes them
feel good about themselves, and they become their own best teacher. Here
is where learning by rote and memorization stops and learning by
understanding begins. I consistently stimulate thinking.

The process of learning, among other things, is based on bridging and
building relationships between brand new information and existing
knowledge. | encourage student participation by eliciting their input while
presenting the new material and by asking pointed questions that force the
students to consider the implications of the material in the context of other
issues. | employ in-class exercises in order to give the students the
opportunity to apply the acquired knowledge and to reinforce the material
through its active use. | believe in activity-centered teaching methods, which
focus on students’ exploration and discovery first, and abstraction and
precision later.

Understanding of the topic eases learning process. Students learn
mathematics spending less time, and there is very little to memorize.

4.4. Addressing #4 — Steps Provide in Textbooks for Solving Word
Problems

Rather than teaching math via a dry set of rules and steps, or by rote, |
encourage thinking and learning through understanding. If something is
clearly understood, it will stay forever. ‘Steps’ have a tendency to be
forgotten, or confused. I carefully explain the “why” and “let us think why,”
and | make sure everyone understands it.
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I have also observed various groups solving problems from the textbook
using the steps, provided in the textbook. Although they were asked to solve
the problem in collaboration, each student would invariably solve the
problem alone by just following the steps. Then | devise a special problem
for the group. Invariably, the group becomes active. After discussions, and
trial and error, the group comes up with the correct solution. Then usually
one or two students explain to the group how they solved the problem. This
is the moment of discovery.[9]

Employing my “n+” method creates the required challenge and triggers
thinking.

Another net effect is better learning experience. From my observation and
from students’ testimonials, I conclude that they learn more from this
method of problem solving where they put to use their own innate, natural
capability to use logic and reasoning.

4.5. Addressing #5 — Using Mathematics in Life and Business

My methodology appeared to be successful in helping students to learn
mathematics through understanding. The net effect is that students, after
fully understanding the topic, successfully apply the gained knowledge in
solving decision-making and word problems. Knowledge gained through
understanding is long lasting that students can apply in their lives and
careers.

4.6. Addressing #6 — Students’ Interest in Mathematics

My research showed that teaching through understanding is the only
effective way of teaching mathematics. As a math logician, it is obvious for
me that teaching mathematics using my methodology develops my students’
analytical thinking skills.[8] Plus, | have detected considerable progress in
learning mathematics. Another consequence was that after students start
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understanding mathematics, they start being interested in it, and even enjoy
learning mathematics.

4.7. Addressing #7 — Learning Mathematics that is Unnecessary,
Useless, Boring and Challenging

“I hated math, but now I love it.”

“Math is fun.”

“You make it sound so simple.”

“I didn’t know that there is so much math in music.”

“I couldn’t ever imagine that I can understand and learn math.”

These are just a few comments made by my students. These student
testimonials illustrate the effectiveness of my methodology of teaching
mathematics. The methodology helps students to overcome their math
anxiety. After learning mathematics through understanding, students enjoy
learning it and start liking mathematics. Students learn to apply mathematics
in their lives and career. Mathematics stops being unnecessary, useless,
boring and challenging.
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Abstract

The feminine face of social work is deeply rooted in the social work history.
Like in some other professions such nursing, social work has attracted
mostly females more than the males. Although the nature of social work
does not indicate any signs of gender preference, it is worth investigating
this topic to find out why such trend existed in the past for this profession.
This article will discuss female-domination in the social work profession
and aim to contribute more to the existing literature.

Keywords: Social Work, Femininity, Masculinity, Gender
Introduction
In the history of social work there is a clear hint of femininity. Julia

Lathrop (1858 — 1932), Jane Addams (1860 — 1935), Mary Richmond
(1861-1928), Sophonisba Breckinridge (1866 — 1948), Alice Salomon (1872
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—1948), Eglantyne Jebb, (1876 —1928), Edith Abbott (1876 — 1957), Grace
Abbott (1878 — 1939), Bertha Reynolds (1887 — 1978), Manon Luttichau
(1900 — 1995), Dame Eileen Louise Younghusband (1902 — 1981), Irena
Sendler (1910 — 2008), Nnoseng Ellen Kate Kuzwayo (1914 — 2006), Sybil
Francis (1914 —), and Sattareh Farman Farmaian (1921 — 2012) are all
female social work pioneers and founders.

This paper seeks to critically examine the reasons why there are relatively
fewer male social workers as opposed to females. Among the factors to be
explored include those dissuading men from entering the profession as well
as why the profession is practiced predominantly by females.

An examination of gender balance in the social work profession shows that
there are few male workers compared to their female colleagues (Christie,
2001). Various reasons have been postulated in the literature regarding this
phenomenon (Christie, 2001). One of the reasons discussed is the historical
perspective for few male social workers (MSW Careers, 2017). In addition,
the gender imbalance in the social work occupation is linked to gender roles
associated with femininity (Poole & Issacs, 1997). On the other hand, males
in the profession either are quickly promoted or prefer positions of authority
such as managers while women often stay in the service positions consistent
with societal perceptions (Lupton, 2006). Further, many women in the field
and the public are enabling their predominance in the profession by
questioning whether men have the emotional capabilities to work with
vulnerable groups. Traditionally, men are expected to suppress their
emotions (MSW Careers, 2017). A look at the statistics of male
representation in the profession across the globe also indicates that women
are over represented in the profession both in academic as well as practice
settings (Galley & Parrish, 2014). Additional related factors to a low
percentage of male social workers also show that systematic devaluation of
the profession contributes to low wages, thus discouraging men and women
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leaders from seeking employment as social workers (Cohen & Huffman,
2003). Further, the implications of few male social workers include, for
instance, men’s unwillingness to be helped by female social workers
because of a belief that their problems can be better handled by male social
workers (Cohen, 1999).

Historical Perspective on Few Male Social Workers
Social work traces its origin to the United States where prominent female
leaders started it. On the other hand, men regard themselves as the pioneers
of professions seen in the modern career world as intellectually involving
such as management, administrative or technical roles. Consequently, there
are more men in such ‘knowledge based’ professions, while women
predominate in social work (MSW Careers, 2017). Historically, social work
began as a charitable project where individuals, mostly women, volunteered
their efforts to help disadvantaged groups in the society (MSW Careers,
2017). Social work services were offered mostly in times of war or national
crisis, where women assumed caring roles on a voluntary basis before the
later professionalization of such services. On this note, early attempts to
transform social work into a profession included plans to dissociate it with
empathy and emotions in order to suit masculine needs unrelated to
feminine roles such as caring. After social work was integrated into the
mainstream of professionalism, the occupation still attracted more female
practitioners compared to males (MSW Careers, 2017).

Conversely, the few men who sought work in the profession appeared to
advance a gender-based hierarchy based on their ‘natural leadership’. As
such, their interest in the field of social work mainly focused on managerial
as well as administrative duties, while enabling women to assume
subordinate roles (Mclean, 2003). As a result, since the genesis of social
work as a professionalized field, women have dominated subordinate roles
while their male colleagues fill leadership positions. Throughout history,
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gender has also been viewed in terms of division of roles between men and
women respectively. For instance, while women are associated with roles
such as caregivers, men, on the other hand, assume the responsibility of
breadwinners and head of their respective families (Connel, 1995).

According to Christie (2001), how both genders understand the social world
has a significant influence on the meanings they attach, for instance, to
practices, events as well as ideologies. Further, Foucault (1977) also
observed that certain discourses in the social realm tend to legitimize,
institutionalize or normalize various practices that influence individuals
understanding of the social world. This explains the reason how throughout
the history of humankind, it became ‘normal’ for women to assume caring
roles while men took up the provider-wage earner role. The entrenched
notion of gendered roles across societies contributes to gender stereotypes
such as those evident in social work and other caring occupations. In most
instances, discourses related to welfare and social work tend to view men as
passive recipients and providers of care (Park, 2005).

On the other hand, women are considered in different social settings as
active providers as well as receivers of care. Across societies, contradictory
views are also evident with regard to the appropriateness of men in caring
roles. Typically, men perceive social work as a female occupation. Further,
as men grow up, they are encouraged to suppress their emotions and not talk
about their feelings and insecurities (Pease, 2011). Characteristically, social
work largely involves addressing problem situations mostly encountered by
vulnerable groups. As a result, men are more reluctant to seek employment
as social workers (Simpson, 2004). Similarly, only a small number of male
social workers are persuaded to join the profession before college since the
vast majority does not view social work as an option. In essence, they tend
to emulate the normalization of gendered roles in occupations. As such, men
are more likely to seek work in occupations they associate with knowledge
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production compared to those seen to involve empathy and emotions
(Christie, 1998).

World Statistics Supporting the Perspective of Few Male Social
Workers

Internationally as well as nationally, women tend to dominate the social
work profession. A study conducted in the UK by Furness (2007) from 2002
to 2005 that examined the factors motivating students to train as social
workers, found that an average of 83% of students taking a course in social
work were females. Further, as pointed out by Earle (2008), even in
professions where men are in the minority, they tend to seek positions of
control that include, for example, probation work, managerial and the civil
service. According to McPhail (2004), such positions give men the
opportunity to scale the career ladder faster compared to women in social
work. Mcphail (2004) further associates the trend with the tendency of men
to enforce their gender privilege especially when they join occupations that
are dominated by women. On the same note, since men tend to occupy
leadership positions in social work, McPhail (2004) suggests that social
work has been transformed into a predominantly female profession rather
than a female dominated profession. Consequently, men’s salaries tend to be
relatively high compared to women'’s in the profession due to gendered
roles.

In the social work profession, McPhail (2004) raises concerns that gendered
salary inequality is a common feature. Lins ely (2003) also voices her
concerns with regard to the salary discrepancy evident in the social work
profession, where she reports a 20% gender salary gap between men and
women. In South Africa, the Department of Labour (2008) associated the
low salaries paid to social workers with the predominance of female worker,
which further reinforces the categorization of social work as a low status
profession. Similarly, the low salaries are likely to discourage men who may
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have interest in working in the profession. On the other end of the spectrum,
the statistics provided by the Bureau of Labor Statistics in the U.S shows
that 80.3% of employees in the social work profession are females. In
addition, the statistics also indicate that male social workers aged below 34
years make up less than 10% of professional social workers. Khare (2017)
observes that in the 1980s, 36% of social workers across the country were
male. However, the introduction of managed care in the 1990s affected the
salaries of care workers thus discouraging men from joining the care
profession.

Additional Factors Related to Fewer Male Social Workers
The systematic devaluation of professions in the human services realm tends
to contribute to lower wages earned by workers. In addition, in occupations
over-represented by women, salaries are seldom increased (Cohen &
Huffman, 2003). The low wages associated with female-dominated
occupations are the outcomes of embedded traditions that reinforce male
dominance over their female colleagues. For instance, women are not
expected to assume greater roles outside the home especially in the
developing world (International Labour Organisation, 2016). On the same
note, the cultural boundaries between men and women also extend to the
professional world where women are castigated for seeking superior
positions (ILO, 2016). As a result, the occupational gender stereotypes
enabled by gender inequality contribute to the devaluing of certain
professions associated with predominantly female workers, such as social
work (MSW Careers, 2017). The lack of gender equity in the social work
profession also helps to cause the wage disparity between male and female
social workers despite both having similar qualifications, skills and
experience. The perception of social work as a female occupation also plays
a role in dissuading men from joining the profession. Consequently, women
may continue to dominate the social work profession. Similarly, the
devaluation of social work in terms of low pay and lack of promotional
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opportunities may also discourage women leaders seeking better pay as well
as opportunities for career growth (MSW Careers, 2017).

The Possible Results of Fewer Male Social Workers
Khare (2017), points out that the minority representation of men in the
profession is harmful. For instance, the lack of male social workers may
lead to many of their colleagues avoiding social work services because of a
preference for their problem situation to be handled by a male colleague
(Cohen & Huffman, 2003). This is because the gender of a social worker
may have an influence on a client’s decision to seek social service
assistance. There are problems situations that are better handled with a
practitioner from the same gender. The social stigmatization associated with
seeking help among men may also discourage them from seeking services
and stating their concerns to a female social worker (Khare, 2017).

Male clients may also shy away from seeking the services of female social
workers out of concerns that they lack an understanding of the presented
problem situation from a male perspective. In this respect, making social
work more attractive to men requires addressing systemic biases in gender
roles to ensure the profession becomes more diverse by having equal
representation of men and women. Similarly, the demand for social services
is on the rise due to a growing population of older demographics. Older
males seeking a second career may provide fertile ground for increasing the
number of males providing services. Subsequently, an incentive to the social
work profession would motivate more male students and graduates to seek
employment in the field (Khare, 2017). Incentives may include: recognizing
the gender bias and providing incentives for males to enter the field such as:
increased pay for the profession, increase education on what social workers
do and the skill needed.

Conclusion
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Associating social work mainly with women continues to deter most men
from joining the profession. Similarly, when males do enter the profession,
they often seek administrative positions which take them out of the direct
service area. This supports cultural boundaries that enforce gendered roles
are influencing the decision by men to mostly seek positions of authority in
the social work profession. However, since leadership positions are few
compared to subordinate roles, a significant number of men tend to avoid
seeking employment in the profession. The low wages in the profession -
regardless of qualifications, skills or experience- further discourages men
and women leaders from the profession.

Traditionally, men suppress their emotions and insecurities, and as such,
they are more likely to avoid occupations such as social work that involves
the expression of empathy or emotions. Males may also be concerned about
what family and friends might say if they chose a “female dominated
profession. Institutions offering training in social work are also reluctant to
encourage male students to register for the course thus contributing to
female graduates dominating the profession. In essence, the minority
representation of men in the social work profession is counterproductive in
the provision of social services programmes that target the men. Similarly,
the social stigma encountered by men seeking help from social services also
places them at a disadvantage in terms of benefiting from such programmes.

Currently, the demand for social services is on the rise especially in the
developed world with an increasing population of seniors (Khare, 2017). As
result, the field will need more social workers due to its increasing role in
the provision of services to the elderly and disadvantaged groups. In this
respect, policy makers in the realm of social work need to embrace reforms
that would ensure that gender equity is encouraged in the employment of
social workers. In addition, reforms are also necessary to improve wages in
the occupation as way to encourage more men and women leaders to seek
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employment in the social work profession. On the other hand, men also
need to reenter the profession. Men’s reentry into the profession can be
achieved, for instance, through efforts by male social workers and other
actors in the social work realm reengaging men to consider training as social
workers as well as seek employment in the field.

There are few male social workers because they associate the profession
with women. Social work mainly deals with caring roles that require an
emphasis on emotions and empathy. However, traditionally expect men to
mask their emotions and insecurities. As a result, a significant number of
men are unlikely to consider social work as an option. Further, the few men
in the profession often focus their interest on managerial as well as
administrative roles. The low pay that characterizes the profession also
discourages men from seeking employment in the field. Historically, the
reinforcement of male privilege also extends to the professional realm thus
contributing to occupational gender stereotypes. In this sense, occupations
associated with femininity attract low-waged workers compared to
perceived masculine occupations. Consequently, men looking for status and
better pay are likely to avoid the social work profession. Conversely, since
men associate social work with feminine roles such as caring, their
avoidance of the profession means women continue to dominate the
profession. However, the problem of having only a few male social workers
is that a significant number of their male colleagues may also avoid seeking
social work services. This is because male clients prefer to receive the
services from a male rather than a female social worker. Men’s preference
to work with male social workers is influenced by the view that men are in a
better position to relate to their worldviews on various problem situations.
Addressing the problem of few male social workers may require giving
attention to improving incentives for workers as well as embracing diversity
by advancing gender equity in the profession.
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Abstract

The simple task of exchanging ideas, information and experience so that
another person or group of people, each with their own set of biases, filters
and perceptions, is in reality a multi-faceted process based on various
aspects of the participants’ characteristic manner of interpreting the world.
In the realm of organizations, the MBTI typology theory provides a logical,
coherent structure for understanding normal differences between individuals
in a variety of work-related areas, including, communication styles, team
orientation, project management, preferred supervision style, work
environment affinities, responses to organizational change, learning styles
and motivation. Furthermore, consideration of the MBTI preferences and
the personality combinations demonstrates the value of capitalizing on
diversity within organizations or workgroups. In this way, it supports the
ethical and constructive use of differences - a principle that is particularly
applicable in the diverse and globally-oriented organizations of today and
the future. When handled correctly, differences in type can create a stronger
organization by capitalizing on an individual’s strengths, matching
preferences with responsibilities and creating complementary workgroups.
Effectiveness will be enhanced if members of the organization recognize the
value and contribution of each preference in reaching a sound and balanced
solution to organizational challenges.
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Introduction

The process of communication has been defined as “attempts to construct
shared realities through social interaction” (Shockley-Zalabak, 2014, p. 23).
This simple and concise depiction of communication does not reveal the
complex, intricate and often enigmatic conscious and unconscious aspects
of the process of communicating. The purely theoretical mechanics of the
operation of transmitting and receiving messages - the sender, receiver,
message and noise - can be outlined and diagramed with relative ease.
However, it is the more ambiguous aspects of the interaction - the
individual’s unique construction of the reality to be shared, the chosen
avenue of delivery and the complex subtleties of the interaction of the
personalities involved - which often represent the real power of the
communication and determine its effect. The simple task of exchanging
ideas, information and experience so that another person or group of people,
each with their own set of biases, filters and perceptions, is in reality a
multi-faceted process based on various aspects of the participants’
characteristic manner of interpreting the world.

The Personality Factor - The MBTI Applied to Organizational
Communication

Personality is a broad and inclusive concept which refers to “the unique
and relatively enduring internal and external aspects of an individual’s
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character that influence behavior in different situations” (Schultz & Schultz,
2017, p. 16). As such, personality affects all human interaction. Individuals
unconsciously bring their personality styles into the organizations in which
they operate and into each situation they encounter therein. Interaction
with different personality styles can result in conflict or complementary
harmony depending upon how it is viewed and managed.

The Myers-Briggs Type Indicator (MBT]) is a personality inventory that
categorizes individuals according to four dichotomous scales of preferences
which describe orientations toward four functions of the personality - source
of energy, information-gathering/attending, decision-making, life-
orientation. Each scale presents a set of polar opposite characteristics or
temperament alternatives between which each person displays a preference
to some degree toward one disposition or the other. The Extraversion and
Introversion preferences constitute the Energizing Dimension and measure,
the individual’s preference for concentration on the external actions and
activities involving other people or the internal world of concepts, ideas and
personal contemplation. The Sensing and Intuitive preferences encompass
the Attending Dimension and assess the individual’s propensity for
understanding through perception using the five senses or by inferred
meaning and possibilities. The Thinking and Feeling preferences comprise
the Deciding Dimension which evaluates whether decisions are made based
on logical processes or personal values and feelings. Finally, the Judging
and Perceiving preferences constitute the Life Orientation Dimension which
classifies individuals according to an affinity toward planning and
controlling events or toward spontaneity and flexibility (Hirsch &
Kummerow, 1989; Kiersey & Bates, 1984; Briggs-Meyers, 1980). The
combination of the four preferences results in one of 16 psychological types.
It 1s this aggregate of predilections which gives rise to an individual’s
unique personality and thus determines manner and behavior that is often
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judged as either similar or dissimilar to the characteristic demeanor and
reactions of others.

In the realm of organizations, the MBTI typology theory provides a
logical, coherent structure for understanding normal differences between
individuals in a variety of work-related areas, including, communication
styles, team orientation, project management, preferred supervision style,
work environment affinities, responses to organizational change, learning
styles and motivation. On a macro level, the MBTI outlines a perspective
for analyzing organizational culture, management structures and operational
systems (Briggs-Meyers, 1998). Furthermore, consideration of the MBTI
preferences and the personality combinations demonstrates the value of
capitalizing on diversity within organizations or workgroups. In this way, it
supports the ethical and constructive use of differences - a principle that is
particularly applicable in the diverse and globally-oriented organizations of
today and the future.

The following table indicates the relationship between the MBTI
preferences and communication styles as compiled in an extensive review of
over 130 studies analyzing psychological type and communication styles
(Briggs-Myers & Myers, 1995; Keirsey & Bates, 1984; Kroeger & Thuesen,
2013; Hirsh & Kummerow, 1989; Bayne, 1997; Pearman & Albritton, 2010;
Briggs-Myers, 1998; Keirsey, 1998).

Table 1: MBTI Preferences and Communication

Extraversion (E) Introversion (1)
¢Communicate outwardly with energy,| *Keep their energy,

enthusiasr

excitement and enthusiasm with almost anyone | excitement to themselves, unless t
in the vicinity sharing it with someone they know wel
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+Respond quickly to questions and outward
events

+Communicate one-to-one or in groups with
equal ease and enjoyment

*Need to moderate themselves in order to
allow others a chance to speak

oPrefer face-to-face verbal
over written communication

+Think out loud, interact with others and in the
process reach their conclusions

*Need to share their experiences with others
almost as soon as they happen, in order to
make them come alive

+Share personal information easily

communication

Sensing (S)

*Present evidence, facts, details and examples
first

*Want to know the practical and realistic
applications of data

+Rely on their own experience to illustrate and
clarify points

*Want others’ suggestions to  be
straightforward, feasible and practical
¢Are orderly and step-by-step in their

approach to presentations
+Refer to specific examples in discussions
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+Take time to think before respon
questions and outward events

+Prefer communicating one-to-one

+Need to be drawn out and invited by
speak

+Prefer written communication over
face-to-face communication

+Reflect and think for a time before pr
conclusions to others

*Need to internally review experience
sharing them with others

+Hesitate about sharing personal inforr

Intuition (N)
+Present insights, concepts and ideas fi

*Want to know the challenges anc
opportunities that may be suggested by

*Rely on hunches and imagina
embellish their points

¢ Want others’ suggestions to be novel,
and challenging

¢Are roundabout
presentations

+Refer to general concepts in discussio
+Digress from the agenda when it ge

in their apprc
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+Follow the agenda and its time frames in
meetings

+Use detailed descriptions frequently

way at meetings
+Use metaphors and analogies liberally

Thinking (T)
+Prefer brief and concise communication
+Note the pros and cons of each alternative

+Show objectivity and readily critique ideas
and people

+Convince others by cool, impersonal, logical
reasoning

*Present goals and objectives first

*Recognize people’s feelings and emotions as
data to consider, but without undue emphasis
on them

¢Focus communications
impersonal occurrences

on tasks and

#See others’ flaws

Feeling (F)
*Prefer sociable, friendly and eve
consuming communication

+*Note how a given alternative has v
how it affects people

+Show appreciation and readily er
with people and their ideas

+Convince others with personally me
information enthusiastically delivered

+Offer pleasantries and then present
agreement

*Recognize logical and objective argu
data to consider, but without undue e
on them

*Focus communication on
people and personal happenings

relati

*See others’ positive points

Judging (J)

+Discuss schedules and timetables and set
realistic deadlines

+Dislike surprises and want advance warnings

*Expect others to move their thought through
to conclusions

Perceiving (P)

+Dislike schedules and feel constraine
many deadlines

+Like surprises and enjoy adapting
minute changes

+Expect that others may not reach a co
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+Decisively fix positions and decisions, stating | #Regard positions as tentative and st

them clearly change

+Orient communications toward results and|*Orient communications toward opti
achievements contingencies

+Talk with purpose and direction +Talk about flexibility and change
+Focus discussions on the content +Focus discussions on the process

*Dislike side discussions or “going off on|*Do not mind getting sidetracked in m
tangents” in meetings

Communication between different types represents both a challenge and
an opportunity. In terms of organizational communication, opposite kinds
of perception allow different individuals to see different aspects of a
situation and opposite kinds of judgment direct action toward different ends.
Ideally, members of an organization constitute a team with a common
purpose and shared goals. When handled correctly differences in type can
create a stronger organization by capitalizing on an individual’s strengths,
matching preferences with responsibilities and creating complementary
workgroups. Effectiveness will be enhanced if members of the organization
recognize the value and contribution of each preference in reaching a sound
and balanced solution to organizational challenges. Such a perspective
embodies the essence of a true shared reality.

Conclusion

We live now in an age that is finally beginning to appreciate the strength
of diversity. Every day in our organizations we relate to and communicate
with others who have differences in perspectives, styles, beliefs and
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feelings. As such it has become inadequate to merely tolerate differences.
Rather, we must truly and more deeply understand, value and capitalize
upon diversity among people. Individual efforts and pursuits will be
successful only to the extent that we can successfully communicate with and
otherwise relate to those around us. Perhaps, in our interactions with
individuals, each different and unique in their own way, it would be wise to
remember the words of Henry David Thoreau:

“If a man does not keep pace with his
companions, perhaps it is because he hears a
different drummer. Let him step to the music
which he hears, however measured or far
away”’

for such will be the strength of our organizations, communities and societies
of the future.
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Slums in India: Socio-economic status of slum dwellers in central
Himalayan region
(Dr. Priyanka Neeraj Ruwali, Associate Professor, Deptt of sociology,
Kumaun University Nainital, Email: krisnakiranl4@gmail.com)

Slums are generally neglected part of city where housing and living
conditions are very poor. The increasing migration from rural to urban areas
has led to growth of slums in every city. According to the Census of India
2001, slum population in the country is of the order of 40.3 million out of
the total urban population in 607 towns/cities. This population constituted
about 23% of the total population. It is estimated that every seventh person
living in the urban areas is a slum dweller. Slum dwellers have to live in
adverse conditions due to poor social, economic and health facilities. Lower
socio-economic conditions lead them to ailing life. The slum dwellers have
no assured income. Most of them are casual labourers and unemployed. The
main objective of this research paper is to examine the socio-economic
status of Slums dwellers in Nainital city in Central Himalayan region of
India. This study is based on secondary data and secondary information.

Key words: slums, slum dwellers, Central Himalayan region, urban poor,
poverty

Introduction

The existence of urban slums is one of the major problems faced by almost
all the metropolitan cities throughout the world and Indian cities are no
exception. Urbanisation brings about a rapid change in the social systems of
urban society. This rapid urbanization is due to large scale rural migration to
the urban centres. Majority of slum dwellers are migrants from different
places within the country and are unskilled workers with low occupational
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status and low income. The growth of slums is a manifestation of the urban
poverty as the majority of the urban poor lives in the slums. Poverty is one
of the disturbing features of the slums. It cannot be separated from the slum
life. Besides, urbanization, industrialization, higher productivity in the
secondary/tertiary sector against primary sector makes cities and towns
centres of economic growth and jobs etc are the main reasons for the
development of the slum areas. According to the Census of India 2001,
slum population in the country is of the order of 40.3 million out of the total
urban population in 607 towns/cities. This population constituted about 23%
of the total population. Slum dwellers have to live in adverse conditions due
to poor social, economic and health facilities. Lower socio-economic
conditions lead them to ailing life. The slum dwellers have no assured
income. Most of them are casual labourers and unemployed. The main
objective of this research paper is to examine the socio-economic status of
Slums dwellers in Nainital city in central Himalayan region of India. This
study is based on secondary data and secondary information.

According to the reports of the United Nations on the urban land policy ‘a
slum is a building, group of buildings or area characterized by
overcrowding, deterioration, insanitary conditions or absence of facilities or
amenities which because of these conditions or any of them, endanger the
health, safety or morals of its inhabitants or the community’ (Rao and Rao,
1984).

For the purpose of implementation of the environment improvement of
urban slums, the government of India adopted the following definition for
the slum areas, ‘a slum means any area where such dwellers predominate
which by reason of dilapidation, overcrowding, faulty arrangement of
design of building, narrowness or faulty arrangement of streets, lack of
ventilation, light or sanitation facilities, inadequacy of open space and
community facilities or any combination of these factors are detrimental to
safety, health or morals. Any slum area selected for improvement under the
scheme should have at least 2/3™ of the slum families with an income of less
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than Rs. 250/ per month and also there should be no likelihood of any slum
clearance for redevelopment programme to be taken up in that area for a
period of at least 15 years in case pucca built slums and 10 years for
hutment type slums, so that adequate benefit is secured from the money
spent on improvement (Government of India, 1985)’.
For the purpose of the survey in 1976-77, NSSO adopted the definition of
slums as declared and undeclared slums. The declared slums were areas
which have been formally declared as slum by the respective municipalities,
corporations, local bodies or the development authorities. The undeclared
slums were defined as ‘an aerial unit having twenty five or more katcha
structures mostly of temporary nature or inhabited by persons with
practically no private latrine and inadequate public latrine and water’.
For the purpose of the survey in 1993 and 2002, NSSO adopted the
definition of slums as ‘a slum is a compact settlement with a collection of
poorly built tenements, mostly of temporary nature, croweded together
usually with inadequate sanitary and drinking water facilities in unhygienic
conditions. Such an area, for the purpose of this survey, was considered as
“non notified slums” if at least 20 households lived in that area. Areas
notified as slums by the respective municipalities, corporations, local bodies
or development authorities are treated as ‘notified slums’.

Review of literature:
The slum dwellers have no assured income. Most of them are casual
labourers and unemployed. A slum is a by product of poverty; and poverty
leads to the rise of slums. According to David R. Hunter (1964) a slum is
the locus of poverty and poverty is one of the potent forces that maintain the
vicious circle and make it so difficult for people to breakout.
Generally the living standard of the slum dwellers is very low. They belong
to poor build up households, lack of basic amenities like fresh drinking
water, electricity, latrine facility, sewerage facility etc. Their social status,
economic condition and livelihood profile is very poor. According to
According to Asker et al (1992) the living conditions of the slum dwellers
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are poor in the slums of Faisabad city. Chandramouli’s (2003) study of slum
dwellers of Chennai reveals the poor social status and living conditions of
slum dwellers. According to Gangadharan K. (2005), slum area are effected
with poor household conditions, educationally backward, high level of
diseases occur, lack of available health services exist in slums.

Generally most of the slum dwellers live below poverty line (BPL). They do
not have good source of income. Most of them are engaged in low level of
economic activities as labours, rickshaw pullers, auto drivers, house maids,
domestic workers, street vendor etc. Maximum number of slum dwellers
work in informal/unorganized sectors. According to Sajjad H. (2014), the
male slum dwellers are engaged as daily wage earners. They are rickshaw
pullers, Tonga pullers, industry workers and construction workers. The
female slum dwellers work as domestic workers in nearby localities. Street
vending, small shop keeping, selling handicrafts and hawking are the main
occupations of these slum dwellers. According to Chakarborthy and Rana
(1993) slum dwellers generally work as daily wage workers, construction
workers, industrial workers and vendor’s etc.

Slum dwellers generally do not have any formal education facilities. It is
generally observed in India that low income families, especially the lower
caste families live on the outskirts of villages. Slums are generally
educationally backward areas. Mostly slum dwellers are illiterate and they
do not realise the importance of education. Therefore they do not spend their
income on education. According to Khan and Dassii (1996), all changes and
progress in society comes from literacy and education. Among the slum
population literacy level is very low. According to Dhadave (1986) more
than two third of the slum dwellers were illiterate. The study of Indian
slums of Bombay by A.R. Desai and S.D. Pillai reveals that in families
where both parents work, grownup children are kept at home to look after
younger siblings. In families where such a situation does not exist, the
child’s lack of interest in schooling is quoted and often to such an extent
that it would seem that it is the children themselves who decide whether
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they need education or not. Distance from school, danger of crossing the
road, no school of a particular medium of instruction and so on, were also
frequently quoted as reasons along with other reasons.

During 2010-2011, Government of India Ministry of Housing and Urban
Poverty Alleviation (national building organisations), JNNURM has
conducted a survey on the conditions of slums of Nainital city in Central
Himalayan region. As per 2001 census town population was 39,911 and
number of total households was 8,647. In Nainital city there are 14 slums
identified spread in around 2219 sq. mts. Total population in slums is
estimated around 4758 of which 657 (14%) is BPL population. Total
number of households are 909 of which 131 (14%) are BPL households.
Nainital city is a popular hill station in the Indian state of Uttrakhand and
head quarters of Nainital district in the Kumaun foothills of the outer
Himalayas. All 14 slums covered under the survey are listed by Nainital
Nagar Palika Parishad, and are located in core city area/town of which some
slums are concentrated along the Naini Lake. These slums have come up
past 90 year and have been growing, average age of slum being 49 years.
All 14 slums have come up on area that belongs to the state government.
Following table reveals that all 14 slums have come up on area that belongs
to the state government.

Table 1
Urban population living in slums
S.n | Name of | Owners | Are | Slum No. of BPL No. of
0. slum hipof | ain | populat| slum | populat| BPL
land sq. ion househ ion househ
where | mts. olds olds
slum
located
1. Bakery State | 343. 87 17 10 02
compoun | govt. 8
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d
2. | Breysite State 189 284 61 15 03
govt. 3.8
3. | Dhobigh State 370 468 100 31 11
at govt. 0.0
4. Hari State 622 854 186 165 36
nagar govt. 5.0
5. | Jubli hall | State | 887. 183 32 143 27
govt. 5
6. Kameti State 120 149 28 03 01
line govt. 0.0
7. | Kathbas State | 825. 112 20 0 0
govt. 0
8. | Langham | State | 248 298 62 04 01
/dsb govt. 7.5
9. | Mangaw | State 321 404 80 76 13
ali govt. 2.5
10. | Narayan State 515 854 145 165 28
nagar govt. 6.3
11. | Rajpura State 213 347 65 19 04
govt. 1.3
12. Sadar State | 981. 331 45 04 01
line govt. 3
13. | Sherwoo State | 606. 107 19 0 0
d govt. 3
compoun
d
14. | Sukhataa | State 141 276 49 22 04
I govt. 8.8
Average /Total 221 | 4758 909 657 131
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| | 92 | | | |

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011

Total population in the slums of nainital city is 4758 of which 2502 are male
members and 2256 are female members. Slums of nainital city constitute of
all castes categories of which 65% population belongs to SC category,
followed by general category that constitute around one-fourth (24%) of the
slum population. OBC population is 10%, and there is very small number of
ST population i.e. 1%. The percentage of women headed households is 16.
Muslim and Hindu migrants of Uttar Pradesh and Uttrakhand (especially
remote hill areas of Uttrakhand) are the main residents of these slums. They
migrated to Nainital in search of livelihood. They are mainly engaged in
daily wage labour, private jobs and some are employed in nearby hotels and
shops. They are poor, sick, illiterate and below the poverty line (ULB
database/baseline survey by HIFEED/PrimeNET; Year 2010/2011).
Discussion and analysis:

Education
Table 2
Literacy in slums
S.no. Slum name Iliterate Illiterate Iliterate
adult male | adult female | adult total
1 Bakery 28 28 56
compound
2 Breysite 11 15 26
3 Dhobighat 165 154 319
4 Hari nagar 139 157 296
5 Jubli hall 17 47 64
6 Kameti line 65 72 137
7 Kathbas 40 42 82
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8 Langham/dsb 52 60 112
9 Mangawali 11 14 25
10 Narayan nagar 146 153 299
11 Rajpura 67 66 133
12 Sadar line 60 56 116
13 Sherwood 05 10 15
compound
14 Sukhataal 36 39 75
Total 842 913 1755
Percent of total population 17.7 19.2 36.9

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year

2010/2011

Above table shows that of total number of illiterate adult population in
slums is 1755 i.e. 36.9 % of total population of which 842 (17.7%) are adult
male population and 913 (19.2%) are female population. It shows that slum
dwellers do not spent money on the education.

Table 3
Dropout school children in slums
Slum name Dropout Dropout Dropout total
children male children (6-14 years)
(6-14 years) females
(6-14 years)
Bakery compound 05 06 11
Breysite 02 01 03
Dhobighat 11 10 21
Hari nagar 0 01 01
Jubli hall 13 14 27
Kameti line 0 0 0
Kathbas 01 02 03
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Langham/dsb 0 0 0
Mangawali 10 09 19
Narayan nagar 15 16 31
Rajpura 31 21 52
Sadar line 02 01 03
Sherwood 0 01 01
compound
Sukhataal 0 0 0
Total 90 172
Percent of total 52.3 47.7 100.00

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year

2010/2011

Above table depicts that 172 children between ages 6-14 years are not
attending /dropout from school of which 52.3% are boys and 47.7% are
girls. It shows that slum dwellers do not spent money on the education of
their children. Due to the low level of income slum dwellers do not send
their children to the school.

Table 4
Type of primary school available for households
Slum name Municipal Government Private Total
Bakery 01 0 0 01
compound
Breysite 01 59 0 60
Dhobighat 0 94 0 94
Hari nagar 02 176 0 178
Jubli hall 03 26 03 32
Kameti line 0 28 0 28
Kathbas 0 20 0 20
Langham/dsb 01 61 0 62
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Mangawali 15 55 06 76
Narayan nagar 0 145 0 145
Rajpura 07 30 10 47
Sadar line 0 17 01 18
Sherwood 0 19 0 19
compound
Sukhataal 0 44 0 44
Total 30 774 20 824
Percent of total 3.6 93.9 2.4 100.00
Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011
Table 5
Types of high school available for households
Slum name Municipal | Government Private Total
Bakery 01 0 0 01
compound
Breysite 0 60 0 60
Dhobighat 02 92 0 94
Hari nagar 02 176 0 178
Jubli hall 03 26 03 32
Kameti line 0 28 0 28
Kathbas 0 20 0 20
Langham/dsb 01 60 0 61
Mangawali 07 60 05 72
Narayan nagar 0 58 0 58
Rajpura 0 37 11 48
Sadar line 0 18 0 18
Sherwood 0 19 0 19
compound
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Sukhataal 01 43 0 44
Total 17 697 19 733
Percent of total 2.3 95.1 2.6 100.00

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011

Pre-primary schools-Aganwadi facility is available within most of the
slums. Majority of the slum dwellers (86%-95%) are accessing government
owned schools viz. Pre-primary schools, primary or high school. Private
owned schools have also come up and are being accessed by the slum
dwellers as well. High school could be assessed by travelling between 1-2
kms by the slum dwellers.

Health
Table 6
Access to type of health facility by households

Slum Primar | Governme | Materni | Privat | Ayurved | Total
name y nt hospital | ty centre e ic doctor
health clinic
centre
Bakery 0 02 0 0 0 02
compound
Breysite 03 57 0 0 0 60
Dhobighat 59 29 0 03 0 91
Hari nagar 142 26 0 07 01 176
Jubli hall 04 23 01 04 0 32
Kameti line 0 28 0 0 0 28
Kathbas 10 10 0 0 0 20
Langham/d 01 61 0 0 0 62
sb
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Mangawali 02 74 02 0 0 78
Narayan 0 58 0 0 0 58
nagar
Rajpura 0 44 01 01 0 46
Sadar line 0 19 0 0 0 19
Sherwood 0 19 0 0 0 19
compound
Sukhataal 0 43 0 0 0 43
Total 221 493 04 15 01 734
Percent of 30.1 67.2 0.5 2.0 0.1 100.0
total 0

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year

2010/2011

Status of health facilities is not adequate in and around the slum dwellings.
Primary health centres (PHC), Maternity centre and Government hospital
facility could be accessed by slum dwellers travelling between 0.5 to 02
kms. In the government hospital the slum dwellers go for registration and
check up only and for medicine they have to go outside. The community
prefers to go to hospital or deliveries. Private clinics have come up within
slum areas in almost all slums. Other than these private clinics, Ayurveda
doctors/Vaidya is also operative and could be accessed travelling some
distance. Majority of the slum dwellers (67%) prefer to visit government
hospital and some (30%) access PHC (primary health centres) for health
services, only few visit private clinics.

Table 7
Type of houses
Slum name Pucca Semi-pucca Katcha Total
Bakery 01 0 16 17
compound
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Breysite 01 58 02 61
Dhobighat 51 44 05 100
Hari nagar 50 119 17 186
Jubli hall 05 13 14 32
Kameti line 26 02 0 28

Kathbas 16 04 0 20

Langham/dsb 46 14 02 62
Mangawali 66 05 09 80
Narayan nagar 82 31 32 145

Rajpura 25 23 17 65
Sadar line 05 01 39 45
Sherwood 01 18 0 19
compound
Sukhataal 07 26 16 49

Total 382 358 169 909

Percent 42.0 39.4 18.6 100.00

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year

The above reveals that out of the total 909 households maximum population
i.e. 42% live in pucca houses, 39.4% live in semi-pucca houses and 18.6%
live in katcha houses. 25% houses have cement roof and 11.2% roofs are of
asbestos. 12.3% houses have roof made of wood while 16% are made of
tarpaulin. Flooring in 69% houses is of cement and 9.9% are still done with

2010/2011

mud.
Table 8
Lighting source
Slum name Electricity Kerosene Firewood Other Tot:
connection
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Bakery 02 0 0 15 17
compound
Breysite 59 01 0 01 61
Dhobighat 94 03 0 03 10(
Hari nagar 172 05 01 08 18¢
Jubli hall 26 03 01 02 32
Kameti line 27 0 0 01 28
Kathbas 20 0 0 0 20
Langham/dsb 61 01 0 0 62
Mangawali 78 0 0 02 80
Narayan 125 10 10 0 145
nagar
Rajpura 39 01 0 25 65
Sadar line 19 0 0 26 45
Sherwood 19 0 0 0 19
compound
Sukhataal 44 03 01 01 49
Total 785 27 13 84 90¢
Percent 86.4 3.0 1.4 9.2 100.(

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year

2010/2011
It is clear from the above table that out of total 909 households maximum
number i.e. 785 (86.4%) possess electricity connections, however when data
analysed by type of dwelling around 10.6% of the kutcha dwellings have
electricity connections. 3% slum dwellers use kerosene while other (9.2%)
use paraffin, candles etc. According to ULB report around 80% households
use Gas-stove for cooking purpose, while 5.6% still use kerosene for fuel
followed by fire wood 2.4%. Some households are also using electricity
(1.4%) as a source for cooking. It is clear from the following table:
Table 9
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Fuel for Cooking used by households

Slum Ga | Electrici | Kerose | Charco | Firewo | Othe | Total
name S ty ne al od r
Bakery 01 0 0 0 0 16 17
compound
Breysite | 56 01 0 02 0 02 61
Dhobighat | 87 02 06 01 02 02 100
Hari nagar | 15 04 16 02 08 05 186
1
Jubli hall | 24 01 0 04 03 0 32
Kameti 28 0 0 0 0 0 28
line
Kathbas | 19 0 01 0 0 0 20
Langham/d | 56 03 02 01 0 0 62
sb
Mangawali | 70 0 05 0 05 0 80
Narayan 11 0 16 12 04 0 145
nagar 3
Rajpura | 47 0 01 0 0 17 65
Sadar line | 18 01 0 0 0 26 45
Sherwood | 19 0 0 0 0 0 19
compound
Sukhataal | 42 01 04 02 0 0 49
Total 73 13 51 24 22 68 909
1
Percent of | 80. 1.4 5.6 2.6 2.4 7.5 |100.0
total 4 0

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011
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Table 10
Source of drinking water
Slum | T | Tube- | Op | Pu | Bo | Tank/ | River/ | Wa | Ot | Tot
name | a | well/ | en | blic| re | pond | canal | ter | her | al
p | Hand | we | tap | we tan
pump | |l Il ker
Bakery | 02 0 - 0 |0 0 0 5| 0 | 17
compou
nd
Breysit | 10 0 - 117 ] 0 0 24 10 | 0 | 61
e
Dhobig | 46 0 - | 35103 06 03 05 | 02 | 100
hat
Hari |91 | 03 -8 |0 04 0 04 | 03 | 186
nagar
Jubli | 02| 02 - 123 101 01 0 02 | 01 | 32
hall
Kameti | 28 0 - 0 |0 0 0 0 0 | 28
line
Kathba | 01 0 - 18] 0 0 0 01 | 0 | 20
S
Langha | 20 0 - 1410 0 0 0 |01 ] 62
m/dsb
Manga | 59| 01 - 120 ] 0 0 0 0 0 | 80
wali
Naraya | 45 0 - 127 ] 0 04 0 68 | 01 | 145
n nagar
Rajpura | 20 | 02 - 108 |0 07 01 23 | 04 | 65
Sadar | O 0 - 1190 0 0 26 | 0 | 45
line
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Sherwo | 03 0 - 16 | O 0 0 0 0 19

od

compou

nd

Sukhata | 12 01 - 35| 0 0 0 01 0 49

al

Total | 33 09 - 1340 | 04 22 28 155 | 12 | 909
9

Percent | 37| 1.0 - 1 37.]0. 2.4 3.1 17. | 1.3 | 100

of total | .3 4 4 1 2 .00

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year

2010/2011
Above table depicts that 37.4 % slum dwellers use public taps for fetching
drinking water and the same percentage of slum dwellers i.e. 37.3 % have
their individual tap connections. 17% households depend on water tank
supplies and 3.1% access tank/pond for drinking water. It is clear that there
is no scarcity of drinking water in the slum area. However the quality of
water is not good. Piped water supply in 14% cases is available daily for
less than 01 hours while in 10% cases it is available between 1-2 hrs daily,
and in some 23% cases the supply is for more than 2 hrs. Around 3%
reported water supply once a week. Around 44% households have to travel
less than 0.5 kms, while some 13% had to travel 1-2 kms or less to fetch

water.
Sanitation
Table 11
Toilet facility with households
Slum Own | Ow | Share | Sha | Comm | Comm | Open | Tot
name | septic | n d red | unity unity | defeca | al
tank/f | dry | septic | dry | septic dry tion
lush | latr | tank/f | latri | tank/fl | latrine
latrin | ine | lush ne ush
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e latrin latrine
e
Bakery 02 0 0 0 0 0 15 17
compou
nd
Breysite 14 02 01 02 38 02 02 61
Dhobig 44 04 05 01 38 03 05 100
hat
Hari 128 02 0 05 41 03 07 186
nagar
Jubli 03 01 06 04 15 0 03 32
hall
Kameti 28 0 0 0 0 0 0 28
line
Kathbas 04 02 05 0 08 01 0 20
Langha 31 02 0 0 0 0 29 62
m/dsb
Manga 43 06 01 03 01 20 06 80
wali
Narayan 85 0 0 0 02 29 29 145
nagar
Rajpura 20 17 02 02 01 01 22 65
Sadar 0 17 0 0 0 0 28 45
line
Sherwo 01 0 16 02 0 0 0 19
od
compou
nd
Sukhata 35 02 03 01 01 05 02 49
al
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Total 438 55 39 20 145 64 148 | 909
Percent | 48.2 | 6.1 4.3 2.2 16.0 7.0 16.3 | 100
of total .00

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011

Most of the slum dwellers have access to toilet facilities-either individual or
community based. It is very striking that 48% households have own toilet
facility but still 16% households defecate in open. The community goes to
drain for open defecation, as slums are not having the toilet facility.
Bathroom is meant for taking bath in privacy, particularly for females, and it
IS good to observe that around 63% household possess bathroom within
their premises. Infra structure within the slum is poor, and neither these
slums get benefitted by the town-level drainage and sewerage system. Most
of the time Sewer line within the slum remains chocked. The community
throws the garbage into lake, which is further promoting unhygienic
conditions.

Around 43% households reported that they have access to motorable-katcha
road and some 34% have access to non-motorable-katcha road. The distance
from the nearest motorable road is less than 0.5 kms for almost all of the
slums. Within the slum also the road is motorable but dusty. Slums do have
the street lights but it seldom works.

Social development/Welfare
Table 12
Access to welfare benefits by households

Slum Old | Wido | Disabl | Health | General | Othe | Tot
name age w ed insuran | insuran r al
pensio | pensio | pensio ce ce
n n n
Bakery 0 0 0 0 01 0 01
compound
Dhobighat 02 02 01 0 02 05 12
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Hari nagar 01 04 01 0 01 0 07
Jubli hall 0 0 0 0 0 02 02
Kameti 02 0 0 0 0 0 02
line
Kathbas 0 02 01 0 0 01 04
Langham/d 0 01 0 0 0 0 01
sb
Mangawali 01 0 01 01 10 0 13
Narayan 14 05 01 0 01 09 30
nagar
Rajpura 04 03 01 0 04 09 21
Sukhataal 03 0 0 0 01 01 05
Total 27 17 06 01 20 27 98
Percent of 3.0 1.9 0.7 0.1 2.2 3.0 | 10.8
total
Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011

Benefits of various welfare schemes are also reaching the slum dwellers
though in a limited manners. Some 03% is benefited with old age pension,
widow pension (1.9%) or disabled pension (0.7%) scheme. Some (2.2%)
covered with general insurance and 03% has taken Health insurance. None
of the slums have reported to have SHG’s (self help groups) however slum
dweller association have been reported in the slums. Facilities like
community halls, production centre, vocational training, street children
rehabilitation centre or night shelter, and old age home do not exists in
slums.
Asset possession (consumer durables/livestock)
Table 13
Consumer durables with households

Slum | Elect | Refriger | Cool | Residen | Mob | B/W | Colou |
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name ric ator er tial ile | televisi r
fan telepho | phon on televisi
ne e on
Bakery 0 0 0 0 01 01 01
compoun
d
Breysite 0 0 0 04 54 02 50
Dhobigha | 02 10 01 08 79 11 72
t
Hari 12 32 01 10 146 19 115
nagar
Jubli hall 01 0 01 01 07 08 05
Kameti 0 01 0 08 26 03 25
line
Kathbas 02 02 0 03 18 02 17
Langham 0 01 0 0 61 07 35
/dsh
Mangawa | 11 12 01 07 66 13 59
li
Narayan 02 17 01 12 60 14 91
nagar
Rajpura 04 03 0 14 42 05 39
Sadar line 0 0 0 0 01 01 01
Sherwoo 0 0 0 0 19 0 17
d
compoun
d
Sukhataal 0 04 0 01 37 03 38
Total 34 82 05 68 617 89 565
Percent 3.7 9.0 0.6 7.5 67.9 9.8 62.2
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|_of total | | | [ |

Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011
Possession of consumer durables by slum dwellers varies but most of them
possess electric fan, mobiles, colour television, and refrigerator. Slum
dwellers are also keeping sewing machine and two wheelers for their use.
Slum dwellers also possess cows and buffalos, sheep/goat and pig as well.

Migration
Table 14
Number of years of stay in the city by households
Slum name 0-01 01-03 03-05 More Total
years years years than 05
years
Bakery 0 0 0 17 17
compound
Breysite 01 0 0 60 61
Dhobighat 02 0 0 98 100
Hari nagar 02 05 04 175 186
Jubli hall 0 01 0 31 32
Kameti line 0 02 07 19 28
Kathbas 0 0 0 20 20
Langham/dsb 0 03 01 58 62
Mangawali 02 0 02 76 80
Narayan nagar 01 08 20 116 145
Rajpura 05 06 02 52 65
Sadar line 0 0 0 45 45
Sherwood 0 0 0 19 19
compound
Sukhataal 0 02 0 47 49
Total 13 27 36 833 909
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| Percentoftotal | 14 | 30 | 40 | 916 | 100.00 |
Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011

Larger sections of the slum population (92%) have been staying for over 05

years; and reported that their forefathers migrated to the present slum areas,

23% migrated from Rural to Urban setups mostly to seek better employment

opportunities in Urban areas, and also to get better wages.
Economic-condition

Table 15
Gender-wise distribution of earning members of the household
Gender Total Percentage
Male 1107 59.9
Female 740 40.1
Grand total 1847 100.00
Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011

The above table reveals that total number of earning members in slum
dwellers is 1847 of which 59.9% are male members and 40.1% are female
members. It is clear that the percentage of earning male member is high
comparatively still the percentage of female earning member is satisfying.

Table 16
Skill training acquired by the earning members of the household
Skill training Total Percentage
Pre-employment 14 0.8
Training

In-service Training 25 1.4
Apprenticeship 06 0.3

Soft skill/life skill 09 0.5
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programme
Entrepreneurship 41 2.2
Hereditary 05 0.3
Other 51 2.8
No skills training 1696 91.8
Grand total/Percentage 1847 100.00
Source: ULB database/baseline survey by HIFEED/PrimeNET; Year

2010/2011
The above table shows that maximum number of slum dwellers have not
received any kind of skills training and those who got some kind of training
had received it from ITI.

Table 17
Employment status of earning members of the household
Employment status Total Percent
Self employed 569 30.8
Salaried 698 37.8
Regular wage 85 4.6
Casual labour 97 5.3
Others 398 21.5
Grand Total 1847 100.00
Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011

Above table reveals that most of the earning members of the slum
household are salaried (37.8%). 30.8% slum dwellers are self employed and
21.5% slum dwellers livelihood is based on some other works.

Table 18
Monthly earnings of earning members
Monthly earning | Total | Percent
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Below 500 55 3.0
500-1000 73 4.0
1100-1500 267 14.5
1600-2000 101 55
2100-3000 46 2.5
Above 3000 1305 70.7
No income 0 0
Grand total 1847 100.00
Source: ULB database/baseline survey by HIFEED/PrimeNET; Year
2010/2011

Above table shows that the monthly income of maximum slum dwellers
(70.7%) is above Rs.3000 and the monthly income of 14.5% slum dwellers
is between Rs.1100-1600. 5.5% slum dwellers earn between Rs. 1600-2000
followed by Rs.4% households are earning Rs. 500-1000. Maximum slum
dwellers feel that the main reason of unemployment in slum areas is lack of
job opportunity. Some slum dwellers have expressed lack of vocation skills
as main reason for un-employment of un-employed members.

Conclusions:

It is clear from the above discussion that slums of Nainital city in Central
Himalayan region have poor infrastructure and living conditions are pathetic
and unhealthy. The socio-economic status of slum dwellers is very low.
Most of the households have BPL status. The residents were
underprivileged and belong to vulnerable sections of the society (SC).
Educational status of slum dwellers is very low. Due to the low level of
income slum dwellers do not send their children to the school. There has
been improvement in terms of housing type as majority of slum dwellers
live in pucca and semi pucca houses but the condition of these houses is not
good. Majority of them are living in houses with cement roofs. Maximum
houses possess electricity connections. Majority of slum dwellers use public
taps for fetching drinking water followed by households have individual tap
connections. Quality of water is not good and water supply is not adequate.
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Most of the slum dwellers have not received any kind of skills training.

Therefore living in the slum areas is a challenging lihe.
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Abstract
Reading Rocks is a literacy approach that is designed to teach primary
literacy skills but also designed to promote motivation in reluctant
readers. The research team developing Reading Rocks has
partnered with the Learning Disabilities Association of Niagara
Region (LDANR) to offer the program in local communities to
children who struggle with reading, writing, and spelling. This one-
on-one program promotes repetition of core-reading skills such as
phonological  processing, fluency and  comprehension.
Implementing a program of constant repetition of phonics,
reviewing sight words, and practicing fluency, allows for the brain
to exercise these skills, which results in neural sculpting. In
addition to supporting children improve their literacy skills the
program also promotes self-regulation tactics and motivational
skills. This is achieved through positive feedback from the child’s
personal tutor, visual tracking of goals through graphing techniques
and combined program planning between the child and tutor.
Increasing the children’s confidence levels through positive
feedback and graphing has resulted in higher outcomes in their
literacy levels and overall self-esteem. The combination of
repetitive practice, encouraging support and individual goal setting
all contribute to the increase in the child’s educational, emotional
and psychological well-being. This article additionally discusses a
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case study on a child with a learning disability who participated in
the Reading Rocks program and the positive outcomes associated
with the child’s overall literacy and emotional levels.

Keywords: reading, literacy, comprehension, phonological
processing, motivational tactics, Reading Rocks, vulnerable readers

Introduction

Approximately 20% of children experience significant challenges
with the reading process (Snow, Burns, & Griffin, 1998). Reading
difficulties can be attributed to a number of factors including
environmental disadvantage, second language learners, and/or
cognitive processing impairments commensurate with diagnoses
such as learning disabilities (Case, Speece, Molloy, 2003; Crosnoe,
Leventhal, Wirth, Pierce, & Pianta, 2010; Morris, Lovett, Wolf,
Sevcik, Steinbach, Frijters, & Shapiro, 2012). Learning disabilities,
and particularly reading disabilities have received a great deal of
attention over the past two decades as stakeholders have realized
the negative effect reading disabilities can have on not only
academic achievement, but also secondary characteristics such as
depression, anxiety, and a host of other mental health related
illnesses.

Vulnerable Readers
Although the majority of children learn to read without
difficulty, approximately 20% of children experience significant
challenges with the reading process (Snow et al., 1998). Among
this group of children exist a variety of developmental paths and
diverse literacy experiences, some of which greatly influence how
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children become ‘vulnerable readers’. Research has pointed to
several factors that can affect children’s reading. Such factors may
include cognitive factors such as learning disabilities (Torgesen,
Rashotte & Wagner 1994), behavioral or emotional difficulties
(Arnold et al., 2005), environment and specifically socio-economic
status (Arnold & Doctoroff, 2003; Crosnoe, et al., 2010), and
learning a second language (Lipka & Siegel, 2012). However,
regardless of the cause of the reading difficulty, it is important that
researchers and concerned stakeholders look for the most effective
interventions aimed at supporting vulnerable readers. There are a
number of literacy skills and tactics that have been linked to
effective reading interventions. Research consistently indicates that
vulnerable readers benefit from literacy interventions that
strengthen their phonics, sight word vocabulary, and fluency
(McNamara, Scissons, & Gutknecht, 2011; National Reading
Panel, 2000; Scruton & McNamara, 2014; Snow et al., 1998;
Torgesen et al., 1994). After analyzing over 100,000 studies, the
National Reading Panel (2000) concluded that the most effective
reading intervention is one that includes explicit instruction in
phonemic awareness, systematic phonics instruction, methods to
improve fluency and ways to enhance comprehension.

Reading Rocks

Reading Rocks is an intervention approach that uses motivational
tactics to engage children in the reading process. Specifically,
Reading Rocks has children use tactics such as graphing, goal
setting, and monitoring — tactics are designed to actively engage
children in their own learning. This active engagement will allow
children to recognize their own progress and achievement. By
combining traditional literacy with motivational tactics, Reading
Rocks aims to bolster children’s motivation and increase their
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reading achievement to support long-term reading success.

Reading Rocks was designed by John McNamara, Ashley Short, and
Hilary Scruton (2014) and is currently offered throughout Southern
Ontario, Canada in partnership with several learning disabilities
agencies. Reading Rocks is best suited to be used as a one-on-one
instructional approach however; it can be modified for small
groups of readers at similar reading levels. The program is
designed to be an 8-week intervention program that includes two,
1-hour sessions, weekly. Trained tutors or educators delivering the
program work individually with children who have been identified
as having reading-based needs. The program is based on
recommendations by the National Reading Panel (2000) suggesting
that remedial literacy instruction be systematic and explicit,
providing children with ample opportunity for individual feedback
and practice with foundational literacy skills such as phonetic
decoding, phonics, sight word vocabulary, fluency, and
comprehension. Furthermore, the one-on-one instruction provided
in the Reading Rocks program allows tutors to customize the
program to best meet individual children’s various needs.

The Reading Rocks program is designed to be delivered in a series of
1-hour tutoring sessions. Each hour session should be broken down
into four 15-minute instructional blocks each corresponding with
one literacy-based instructional component. For example, a 1-hour
tutoring session would include a 15-minute block of phonics,
followed by a 15-minute block of vocabulary, a 15-minute block of
reading fluency, and ending with a 15-minute block of reading
appreciation. The purpose of 15-minute block structure is twofold.
First, research has demonstrated that short, intensive instructional
sessions (10-15 minutes) are more effective than longer sessions
(Vaughn & Roberts, 2007). Second, the 15-minute block structure
in Reading Rocks is designed to be motivational. Within the
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program, children set out to meet instructional goals within set time
periods. This process encourages children to engage with the task
vigorously in order to meet their defined goal.

Reading Rocks is similar to traditional reading programs in that tutors
focus on essential component skills required to teach children how
to read; however, the program is unique as it also uses motivational
tactics to engage children’s self-regulated learning. Reading Rocks
recognizes that within the spectrum of motivation there are several
tactics that can be used to bolster children’s motivation and
increase their reading achievement. Specifically, within each
instructional block (i.e. phonics, sight word instruction, etc.)
Reading Rocks engages a number of motivational tactics that
promote the self-regulated learning skills proposed by Winne and
Hadwin (1998). The motivation tactics are engaged through the use
of instructional workstations that tutors design and tailor to each
child’s needs.

Case Study

This paper describes a case study of Reading Rocks as it was
implemented with Child A. Child A is a second grade student,
diagnosed with a learning disability that has been struggling with
basic foundational phoneme identities, fluency rates, and overall
comprehension. Child A demonstrates negative attributes towards
learning ability and finds it challenging to remain motivated in
school. This was Child A’s first encounter with the Reading Rocks
program.

Child A received one-on-one instructions from a qualified instructor
twice a week for 1 hour, over an 8-week period. Child A’s
individual program was created from a detailed four category
assessment that was conducted at the beginning of the program.
The assessment examined fluency, phonological awareness,
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vocabulary, and comprehension skills. Child A expressed a strong
base of common grade 2 sight words but scored relativity low on
phoneme identities and fluency speed. These findings were the
guiding features of the creation of Child A’s individual learning
plan.

At the beginning of each tutoring session Child A and the tutor
collaborated to create individual goals for the three literacy
categories (phonics, sight words, fluency). This tactic was
implemented in order to increase children’s motivational outlook
on learning. This ultimately contributes to their overall intrinsic
motivation. Each session Child A and the tutor would place the
goals on the graphing charts. Each category had its own specific
goals. For example, Child A and the tutor would choose 5
particular sight words to master during the session. Child A was
able to witness the progress being made through the visual
graphing, which awakened the desire to continue to learn.

Phonics

The first work block Child A and the tutor would focus on
was phonics. Particular phoneme identities that were challenging
for Child A were gh, wh, ph, ng, scr and str. Each one of these
phonics blends was introduced at a comfortable pace throughout
the program. Child A and the tutor would generally focus on 3-6
sounds to master each class. Child A responded extremely well to
educational games, which incorporated phoneme identities.

One tactic that was found to be very effective for teaching
phonics was the game Phonics Jenga. The purpose of this game
was to allow Child A to identify specific phonics sounds and blends
through an enjoyable approach. This game was administered by:

e Set up blocks on top of each other to form a standing structure
150



Canadian International Journal of Social Science and Education

e Each block would have a phonics sound or blend on it

e Whenever Child A would pull a piece out of the structure and place
it on top of the structure the tutor would ask Child A to name the
sound

¢ In addition to this the tutor would ask Child A to spell a word using
the chosen sound

Combining phonics and spelling with a game worked
incredibly well for Child A. This game enabled Child A to reach
the phonics goals and allowed Child A to become extremely
positive and confident with learning. This is one examples of
several phonics activities that are implemented in Reading Rocks.
Moving forward, Child A will continue to strengthen phoneme
identities, which will contribute to Child A’s overall spelling and
comprehension.

Sight words

The second work block focused on was sight words. Sight
words were practiced following phonics because they are the
proceeding step in mastering fluency and comprehension. Again,
the sight words section was administered for 15-minutes of the
program.

As previously mentioned, Child A held an average
understanding of basic sight words. The words that required
improvements were as followed, where, were, know, those,
through, and which. These foundational words are mastered
through repetitive practice techniques. The practice techniques
Child A thrived on were flash cards, using a white board and
coloured markers, and the Cup Game. Flash cards were created by
Child A and the tutor and used quite frequently throughout the
program. The white board and coloured markers proved to be
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effective because it expressed a creative feel to learning. Child A
very much enjoyed writing sight words on the white board in
different colours. This technique comes across as simple, however,
for visual learners proven to be very successful.

The Cup Game proved to be the most successful strategy for
Child A. Child A enjoyed active games because of the amusing
feel. The aim of the Cup Game was to score as many balls into the
cup and spell the words on the cup. These were the steps involved:
10 cups were set up in a pyramid
Each cup had a phonics sound on it like ph, th, ou
Child A had 3 ping pong balls to toss into the cups
Each time Child A tossed a ball into the cup Child A had to read the
letter sound
o After Child A read the letter sound the tutor would ask Child A to

spell a word using that sound ex. ou and would

This game was successful in increasing Child A’s motivation,
self-confidence, and self-esteem levels. Each time Child A spelt a
word correctly an increase in Child A’s desire to continue spelling
was expressed. Child A demonstrated a positive attitude throughout
this game. This strategy was used in each one of the blocks in order
to continue to boost confidence and allow Child A to realize overall
learning potential. Again, this is one example of a sight word
activity that is used in the Reading Rocks program.

Fluency

The third work block was fluency. Fluency consisted of
reading the same passage each week and calculating words correct
per minute (WCPM). Excellent fluency rates are achieved through
mastering the primary skills of phonics and sight words through
repetitive retrieval.

Child A’s fluency assessment indicated that he was indeed
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reading 48 WCPM. The passage that Child A read was at a grade 1
level, which was titled Going to the Movies. The initial reading of
this passage was recorded at 2 minutes and 45 seconds, with
misspelling of 17 words. This indicated which words Child A and
the tutor needed to focus on and an accurate spot for goal setting.
Each tutoring session Child A and the tutor would practice

this exact same passage and the steps, which were taken to
complete this, were as followed:

e Child A would read the passage

e The tutor would time Child A and record the number

e The tutor would count the amount of words Child A read correctly
and calculate the WCPM

e The formula that was used to calculate WCPM was: words read
correctly/ number of seconds to read the passage x 60 seconds

e Any of the words Child A struggled were later incorporated in
Child A’s education curriculum

Child A’s fluency rate significantly increased throughout the

program. The tutor did notice if Child A ever misspelled a word the
fluency rate did decrease. On occasion Child A did require a break
simply to reduce the level of anxiety associated with reading.
Towards the end of the program Child A had raised the WCPM to
88, only stumbling on 4 words and read Going to the Movies in 1
minute and 33 seconds. This was one of Child A’s biggest
achievements throughout the program season. Confidence in
reading will continue to grow and lead to the mastery of
comprehension.

Free Reading Period
The last 15-minutes of the program consisted of free reading
period. Child A enjoyed being read to by the tutor. Children in the
program were encouraged to bring in various books they were
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being read to at home or attempting to read. The idea behind the
free reading period is that it promotes reading comprehension
skills. When a child hears the words being read out loud by
someone else this allows them to expand their listening skills and
vocabulary awareness. This then prepares them with written
comprehension skills.

Conclusion of Case Study

Throughout the entire journey of the Read Rocks program
Child A expressed significant improvements in phoneme identities,
sight words, and fluency rates. Child A’s favourite portion of this
program was expanding his knowledge of sight words, leading to a
Child A meeting their goals in every session. Child A mastered 27
new sight words by the end of the program. Some of the specific
words Child A experienced some difficulties with but mastered
shortly were they, were, where, which, behind, those, though, and
house. The graphing station, where goals were set and reached
immensely contributed to Child A’s overall motivation, self-esteem,
and self-efficacy. All three of these attributes are important
foundational skills required to have children persist in their
education.

Child A responded well to the one-on-one tutoring concept
and was evident through the graphing outcomes. The strategies that
the tutor used were personalized to Child A’s ability and were
administered at a comfortable pace. This form of teaching truly
provides all the necessary tools a child requires with their learning.
Future implications for Child A would be to continue working one-
on-one with a skilled tutor on educational active learning games
and activities.

Conclusion
This paper presented Reading Rocks, a literacy intervention program
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designed by understanding the effective component skills of
reading such as letter sounds, phonics, sight word vocabulary, and
reading fluency. However, in addition to this Reading Rocks was
designed to address the decrease in motivation often experienced
by children with reading disabilities. Motivational tactics are
important components of the learning process. Children with
reading disabilities often experience significant challenges with
their academic achievement and also their self-regulated learning.
Specifically, children with reading disabilities tend to approach
tasks with poor self-efficacy, do not engage in effective goal
setting, and have negative internal monitoring and feedback
systems. Reading Rocks combines the explicit teaching of effective
reading-based skills with a focus on self-regulated learning through
the use of instructional workstations and motivational tactics.
Within the Reading Rocks program, tutors work with children to
design and build an instructional workstation that acts as a graphic
organizer of their self-regulated learning. As illustrated through this
chapter, tutors and children collaboratively develop a sense of task
understanding, set challenging yet achievable goals, and track and
monitor progress. Reading Rocks is aimed at engaging children’s
self-regulated learning processes and as such, increasing their
motivation to engage in reading-based tasks — tasks that children
with reading disabilities often find significantly challenging.

The process of bridging a model of reading remediation and self-
regulated learning holds important implications. First, research
suggests that struggling readers often lack the self-efficacy to
engage in the reading process. Following this, it is reasonable to
expect that struggling readers are generally less motivated to
engage in reading tasks. This is problematic in that vulnerable
readers are learning alongside strong readers who are engaging
with reading tasks. The differences in “willingness to engage” can
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create long-term gaps in achievement that are difficult to
overcome. However, by improving struggling readers’ self-efficacy
by engaging their motivation through tactics such as those
described in this chapter, children may be more likely to engage in
reading, and thus, progress through the reading process. A second
implication is based on the data indicating that the gap between
grade-level and struggling readers grows exponentially throughout
elementary school years. By engaging vulnerable readers
motivational processes, educators will be promoting at-risk readers’
self-directed learning — an important process that will assist
children in the long-term independent learning process. Finally, by
facilitating the development of motivation, children can employ
these skills in all areas of their education, to not only use reading as
a tool for further learning, but to do so effectively and
independently.

References

Armnold, E. M., Goldston, D. B., Walsh, A. K., Reboussin, B. A.,
Daniel, S. S., Hickman, E., & Wood, F. B. (2005). Severity of
emotional and behavioural problems among poor and typical
readers. Journal of Abnormal Child Psychology, 33(2), 205-217.

Arnold, D. H., & Doctoroff, G. L. (2003). The early education of
socioeconomically disadvantaged children. Annual Review of
Psychology, 54, 517-545.

Case, L. P, Speece, D. L., & Molloy, D. E. (2003). The validity of a
response-to-instruction paradigm to identify reading disabilities: A
longitudinal analysis of individual differences and contextual
factors. School Psychology Review, 32, 557-582.

Crosnoe, R., Leventhal, T., Wirth, R. J., Pierce, K. M., & Pianta, R. C.

156



Canadian International Journal of Social Science and Education

(2010). Family socioeconomic status and consistent environmental
stimulation in early childhood. Child Development, 81, 972-987.
Lipka, O., & Siegel, L. S. (2012). The development of reading
comprehension skills in children learning English as a second

language. Reading and Writing, 25, 1873-1898.

McNamara, J. K., Scissons, M., & Gutknecth, N. (2011). A
longitudinal study of kindergarten children at risk for reading
disabilities: The poor really are getting poorer. Journal of Learning
Disabilities, 44(5), 421-430.

McNamara, J. Short, A. & Scruton, H. (2014). Reading Rocks: An
intervention program to support vulnerable readers, The Research
Institute for Learning Differences, St.Catharines., ON.

Morris, R. D., Lovett, M. W., Wolf, M., Sevcik, R. A., Steinbach, K.
A., Frijters, J. C., & Shapiro, M. B. (2012). Multiple-Component
Remediation for Developmental Reading Disabilities 1Q,
Socioeconomic Status, and Race as Factors in Remedial Outcome.
Journal of Learning Disabilities, 45, 99-127.

National Reading Panel (2000). Report of the national reading panel:
Teaching students to read: An evidence-based assessment of the
scientific research literature on reading and its implications for
reading instruction: Reports of the subgroups. Bethesda, MD:
National Institute of Child Health and Human Development,
National Institutes of Health.

Scruton, H., & McNamara, J. (2014). Using motivational tactics to
support children with reading disabilities. International Journal of
Elementary Education, 3(4), 92-97.

Snow, C. E., Burns, M. S., & Griffin, P. (1998). Preventing reading
difficulties in young children. Washington, DC: National Academy
Press.

Torgesen, J. K., Rashotte, C. A., & Wagner, R. K. (1994).
Longitudinal studies of phonological processing and reading.

157




Canadian International Journal of Social Science and Education

Journal of Learning Disabilities, 27, 276-286.

Vaughn, S., & Roberts, G. (2007). Secondary interventions in reading.
Teaching Exceptional Children, 39(5), 40-46.

Winne, P. H., & Hadwin, A. F. (1998). Studying as self-regulated
learning. In D. J. Hacker, J. Dunlosky, & A. C. Graesser (Eds.),
Metacognition in educational theory and practice (pp. 277-304).
Mahwah, NJ: Lawrence Erlbaum Associates.

158



Canadian International Journal of Social Science and Education

(Jsliall — g ylarall uadigall )o Liad) (g asdial 43 g3lAY 4 g puuall
Skl ad) Glaes dakld /3 gisal)
aeaiaall 408 48,LA daaly (B aolose Sl

ral) £ ga

Blaty Lo Lgie 4 5il8 JSLe lgie lany iy At Cailga (el ¢ Ll dlasl
b Jall s LS o bl dlee 38l U Lgalal o3h 1 Ayl clehaV L

S Dl eha) ) a8 eadl 8 ApaY) padsl) e Jpeanll ot

. il

@A) Qi) Do gl Jslially (g)lamall Gunigall (30 JS Pla) (525 38 &l

¢ g paalil) A gpanall ) gl Joeadl agidllae (g3 5l cApnial) agil ghune
coalai) aaly huaVl 1Y oy Al Al A gped) 1) ZALeaY s
sduagd) ddCia

el Cua ¢ 3l OSSN laal (e a3 oLl 8 3l Jea) ey pae
L By I gl g (Al Balhall oda dgalse 8 Slall o 5ldl)

alay
Jslaal e IS e Anlially daal) A gpsd) (3ia3 ) g5 lld o Cua
s lexall (udigally

159



Canadian International Journal of Social Science and Education

s daand) Cilaal
costigalls Jaall e S e Alial) 5 Al Adgpendl pns —
Aplenal) duigl) diga 3 Lo Cijlaia) dnriglly dgdl) 2 )il oy -
Opmasll Lagisy geanly (gilly 35l B (s grany i guinged Jlly =
Los ¢ Al Jpual) A 35 uiigal) ying e a2y ¢ Jslall )
Lol J5laal) a5 20
5'«1-'\,\3\ cg.\,)ﬁu 299 :dfx’\ &A-.\A-“ -

o Cmtarad) Cpdigall a1 Y callaal)

paanailly Gl (g5l (gylanall Guigall £V

idee b Guigall s (galy Adeall o3a il 3331 (ge IS 5 (grlanall (uigal
Vi) dalid) e o)

Jal saclil) s2a canl iy ¢ e sl (f o ali dale 3aclE Gllia

¢ Jlad) @l 3 Ganadidl o oaee Jlas b )l o inay (palaia)
3 (& Jall Talsiialy (gl Sl alagy Laa il 5yl Al 4l (53
Uaseads ahaal el 5 (LY Gutigal) lally agiassliall Y las

" Getigall s (oalaall s Jaaall g cudall e I8 igall Uadl) oo Eiaall Bl g pasall ada dena landd 2aal s
.2670= — 2010 -suaall Axdall jla -5 jlexall

160



Canadian International Journal of Social Science and Education

il Ty ALl 4y 2y s aparaily Lalall apalsilly o gunyl) olpa)
E AR

i) 4yl Wb 3)pfall i sa (LI eaigall 50 8 Al i
Galia re apall dpusigl) QLG die lly b daage 0585 ¢ el calial
ands g phall LAY Clubally Cisad) daels la Guigall sy Cum cJaal
Flale sl elays ccilaranaill deadyas datiall ag el

o SV g)lend) Gurigall sl

Ygpasa (5S05 ciadpal) Jlaed) 28 e GLaY) o ALY Gotigall daga
) e o i) s ol Al e o Gl e ALIS Al ghne

dage sy cpgpdall Hladl 5 2aml) e b dagall ALY eaigal)

Gy Jlee Y1 o 5pilae a3 5)0Y1 (gl i 8 Ll 5y)aY) & i
Leefy Jladl dnglia o 2850 Lelcaladly 558l e Ganiaily Al Jpuadl]
depudls ¢« Jlaal 5 Je) 5 Uad 8 gl (galiid sadle CalaY s ggpdall Slas)
3w o by Uas o o 3

cdolRall 4o in'm\ llaal)

'.252-251 (a -2014-4 53 £l 5l 2i€a - glaall 5 oLl usdigal Ayiliad) A s anall - S ele 3
F.493 (2-2011 -buaall daalall ls ~cilelia¥)y Slaall s aUaill - ) peaia (s Jana 3
S o (sl g lanall uaigall oLl lila )=o) (gaadial Ailiad) Al g panall 203 55 05l —Hdy5 (35 puc
.96 = —2001 - iiwale Al
161



Canadian International Journal of Social Science and Education

Sl Lean Bl sie Lpad) cDlelaall 516 (1 (872) salall cye
Sae (g3 5l U gy o ol agiyla aa gy die A5 "
AV Gkl 4 aeay Jy LW

Aslial die ol Goldl Cayyl) (e e (Alglial) die pailiad e W
Oaslall a3le sie il WS cJsly Calag) s 32y S ¢ Slia) dic
Alglaal) die S ¢ JlaeY) dad aiy Janll alas 22y a3l (535 Janl)
JleeY) dad 1L Jolials Jacl e Jilie oyl 4 32l 4 glasn S
Sl e deany deall Galiay caie agslaall JlacY1 o3¢d selal aay
A | SN (4

Pl duaal)

gLl (g dadial Agilindly disall Axdgipesal

oudigally Jgliall disal) dafggunal) : J5¥) Gllaal
@Jw\

) Lo dake 44 ggena 1Y gl

7 Aaesaaia) Ayl L) Al dgaall D labaall G5l b Alglaal die —Glajes anall) lae. o
10-9 b= —2015 —daladl
162



Canadian International Journal of Social Science and Education

lssane Outigalls Jslall Al sgme O () uiipall 4Bl & A (510 cand
agl) Cand Lo 138 5 ¢ Agaiall Lagilaily Laaddi ade e Aeals cuilS 1) cdysie
e a5t paldll plaall (553 o 5 i Adeay Ailae G ) ail) AeSas
Al aie o A i bl il DAY dag Las Y eduaiall 44 5 el
P e IS e Yosae o858 (Jandl B35 (e Y 55 550 J5lal

e o 3l o ol LY dhpdie g 3 Y A Al el 038 5 cAaiiall
8 Al clandly dalaidl Y i) e load Bauay 1 5 (A sliall sic oLl
i) &85 o Jglaall ded b Ll 5l im e lad) S g m )Y
Apakall A g pasal) it N e 4 el o oLl aagS) I el e A
M el 5 J 5laal

IS Jaw o adde Cpmy e Ll g il (il Sleadl g J5lall iias
csasl S () golenall uigal) analial HY LeSlay Al 4l Glalsay)
e aSad Al 4yl Al Cldasally Jalgacall (e desanay Gy 8 2
Aalesygeay CVla) aae lgapd A ddball 253 alfia) Gagaddl e Glld g

T Pl Gl oLl Al plaa e Gatigally Jsliad) Algpae — dpaall 2e Bylens Syhall 2o ole
24 52— 2007 — Ghands — Al el deals = iale Al —(45e dudys ) S0,
163



Canadian International Journal of Social Science and Education

IS5 DA Jlad¥) Slas) ade cpaty S Ja1s e lsall 2 oy Jaall )
el A gpnal) Janil dimjay Gl b il

oS el ) (e A glies Uadl (e (i Jaad) ) sl Wypane iy il LS
g Cpridy Oi

slawsl agiall (e gia s Jaall 25ic Gaca Aglial) 2o ShleY) g il alas
o bale (yg e s apl Algliall dial (aiad Cua dAgad) cOleleall o5l 8
883-875 algall & Jsladl culalill alaiy 896alall ing 872 salall

oo Asliall alSal ) 35k 45 (889-884) alsall & Jeall caalia clalsills
) L) alany A15ad) sie LSl 235 (891-890) sl & bl
.896-892 algall & Wglaall die g aly

Jae Jaall Jolial) Slai] iy 3 Jaall Slai) 8 Jiati Jsliall laliall Jly
oy 13 cay sl Jolall o cangy sl o)l QYT g cagle (Bl aaa)
Alligh ¢elly Baaas ) 258 A daepdll QLN (e degane Jslaall e
Cpla IS =8 cJanll ) pe Jolaall dlad aey lld 05859 Jaadl Slady Claaly
Ayl Jeall Slasly 2y ashy o Jsliall b addey ey a3 Lo iy o50Y)

H-2006-2005— 258 o shal) daa — bl (e Jslially Jslial) Ll gpann — Ol (s5mly

https://www.marocdroit.com.

164



Canadian International Journal of Social Science and Education

Lesia 4o el Jeall 3 Jay o e es bl Jleed 3 Lgle Cajlaial
e ady athd e Jsliad) Jlay &5 e clgale 3 3ol 8 alee

» Jead) i) day,h

Jadl Sl Jlad) e cand dpiaad) e el 53l (e 877 3aldl i
35 . Alglaall say lgle 3ial) Aiplally a3le Jolialls UL "aiall Ja 0 Gy
lidss (A5l die 3 Lo (36iall diplally Jenl) Jslaal o cany a3l iy
O g Y Jead) SlasY Apme diph e G aae o V) e )5l Jay il
Jomal daliys Dgad) Cae aiy o adde b eo Ly LS Jaall Sy o) Jslial
Lol 8 Yool 26 Jae IS 0 um 45 a5k 53 Jand) b il Aol
Apdie Al ggane Jeal) Calia slad Yogua oIS,

Cune 4 o 4 32 L asb J5lad) o s 13 Jeal) calia g8l e
Gl G e 385 Vs Jasy o 3 Gal) Lele Gl Lo a0 Calla f:

O Jendl aalial Allal) oda 8 candla) Sy cual) IS 13 £ 1Y) Al
A gina 320 PA (Janll Gigae Z okl s8a) Lo gy Al BN Jslaall (e bl
G 4ld Jexl aalia calls ) J5aall g lasy o) 050 3aall 28 cagl 1303
Janlls sgny o 3 Aol (e Lad 5 llay (o ol i) e alla L) ¢ a3
Jslaall U8 (e Jasll ey dadU) catiasd) Jo) Joliall Jaatys ¢ AT Jslia )
S 1Y ¥ LAY 58 0sSan gl ) ealll o 4 LS Y Leas . AV

165



Canadian International Journal of Social Science and Education

el Jae Jsliall dpaii.

sl ie AMa) odn i candla) (Sar Y Lagn el IS 1Y) 2200 DS
) e Glladl (B ey cJlall b gl il 3 Gal) Jeall calia
§§.&u'4}d\ et

e Ailind 264 469 a3y calall L& Llal) 4alas) Aol cumd elld
o

& Al Alald) & gumgall AaSad () — Aol 030 slad = )il (g

¢ leie lanly ol Lay 38915 Lot mamsilly Lo A1 iy (goeall 3 adlgl) agd
sl o o Lemany ¢ 40 (35 4] el Lo Gl e V) o Y LSl
e lele g alead € 2asle Ol o laeLad i oy gy canii) 1)
e Y3 355 s agillles pganay aglll Cilida b aseadl) wiits o xy
3 4 Lells iyl Loy cansl ) AGaal) AL8 als Lo g BT alla S Jd S
O Jendl aalia ol 13) aify clydlally eaally JIs8Y) el Jisal) el
Vs Ciang 13 el dag il ke Lginsa oo Ysia OIS Jaal) sale Jsliall osiy
Sy s diaall cdlelaall (j5ilE e 1/875 salalls Sae (5ylall Cajall Taylad
Sac oppalliy ol 4y elom Hlod S ) pin (e i alad oo a5 Lo Jolidl)
DI Jolii 4 Gaadaall aSal) IS5 clly IS WL o siall iy (e 878 3alally

5 2008-3-22% 5 vl o2 332 3 5yl Jlin - Sl 5 Al Jad i
166



Canadian International Journal of Social Science and Education

AalGall pallall 258 — o Gsahaall o e bl syl Ly (ail) 138 e
— Zielall aae Ledlal J5Y) Joliall a5 lalsen & caxl —( Saal ) e leSlls
gty B Jliall oas5yaY) oda s of o = uw i) gifie 38
platis (il Jills S yills S )s alsall () aaldilly 3585 aranali
Lo 5K 4855 calegbet) Tty @lldg Ul o slias 8 olaall Aadlas ddass

& (S Jslaall ) daelall 3,8 e cily ) Jend) dala ol sl
aiarg Aadle (6% Mg 21998 [ 2/3 &yl 13 = 003 = 97 8, s
Sl ( ISV D) ) laas (ygmdaall AEN (g Lgiy oyl Alslall Sic

1% Dl e Agisay Slalatl) el 3515l A8l (335 Leal] diwsall Jaall
Iy eSS e i) e Lggle <)yl 2GS 038 (385 Jaal)
B (S dnay gaaY] Al EDLeladl) (56 (e 875 salall asiial i
Jasl) Cialia 48,805 J¥) Jslal) 2,80 (pm paal) al) G o 4 aaindl)
bl e Alslaall die S e Al 2ay  SBI Jslaal) AS )5l das yiagh Y
Jsliall 350 Jand) dalia 28580 G apaall diad) o e DUY) aey oyl 8
O asall ALglaal sie (e sl Cusg ¢ adall 13 by dae Guaty Lea JgY)
padiiy Caa il 28 B Jgliad) s = Gaw il sifie 4S50 — Aielall o oyl
lagpe diall (580 Leilaa Lgdles Leingn e Al (S5 Glllyg LIS Jasll 5oL
Gl Olaa Lo (58 42l Lihiayy Jaall o Agliay Jaadl Bale o e

167



Canadian International Journal of Social Science and Education

Al wlagie Hlas) o el o Ll Sy Janll ala) Cly (e 4dal)

5oLl bl 1305 Bt ) i (e Ly Leled e gty Lo IS0 Aialin
Lo lall — U Jslad) 480 S5 o) Guag ¢ daal clelad) ()56 (10 878
S (e 52 038 Cied) Lo — laca (el — JY1 Jlall 48,80 e -
Lo pad didallaall cililhlly cilaimal) Jlagiuly Ll cDlube 320 Led) Cagas
Jlee VU 4l L cnang sanmiall cilydadil) ) d8lea¥l anl) (acls aghal
3yilal el 48 Algw L) Cinan LS Jard) dualin 3,50 Cayla e o slhadll
Osrdaall ) Sl 4S50 il Alanu) aae Alla 8 aly Ay pall el
LS JlaeY) ety ALl Cacady @lld aas lpbun oy lgidsiue o olld ((laaca
& bed il Gavigall 05 22002 [ 2/10 gyl Wil 3 Garae 5
Gsrhd) — J1 Jslaall 4858 o cillee (ga 40 ol Lo e 4t Taldie)y (gseall
calend 38 Aylalaal) dilladly colilal) Lgia drieaall Olgall 3613 camss — aca
A Aalu (e g Loy AaSanal) cagily dpmal) eBa¥) aisy = oa (Rl
Plals o ¢salaall lgie Lapsall sall 038 s e Wgine el f )
aaile Clnd sy — Aae ) 456 oy Leie Yoy clivalsall d830as (5541 Slse
daeUall 43)6) Lo JS0 Dausal) Jancal) 231 Lgady oSl ol Jaal .

i 58 of (s el g (o o990 eaii) 13 (gilanall (uigall danaily
e 0o Y Ygpaa 06K Y ) e AL S of 050 ¢ i Ll

168



Canadian International Journal of Social Science and Education

S e Uadl) e Lealill Crgpell Gl o arasill gy 3 gasially ¢ apanail
Tl WDAN Jie (g )lenall putigall G Bpalall G dlae) b S
o Jhay 8 A ¢l Al ) gagt A sl g Sl Y 4

s (i€ Kaall e 81N oLl Lgle pladl) (o )V) 8 Cali€s Sl Cugaall
A U o Ll 8 el 138 i€ Al 0 1Y) Wl e L) (8 Casall
T GVl s ge 4l g

L8al) A gunal) M) DA e Sy salae sac (saal) Uadl) oty

Cro bl g 18 ¢ Jaml) Gy (s 4t Fpaial) AL U] 8 (grlanl) utigal
G Al bl als Jd a1 of Japiy gaiall A ghasall iais ¢ UadY) 028

gy Gl dasll oy (e (Agatal) Al gpuall dalall 2o gl (g yud Fincand)

Lol ¢iia jite Caue) Ayl 43 gasad (g larall Gudigall (o yobia ¢ Ll 3 Uas
2y e lly Ciial el (g lanall uvigl 4 oy 3 sl e i 1)
0S5 g ¢ gpdiall Glasall alSals 2ol Jlas & Ja Lld Jaal) (o)) ailis
S atigall Tad L Jaad) o w3 Y Cuny i Guigal) Adgine

7 sl —elill Jlia s sl g (5 L) eaigall A gal A g sesal) -0 Y1 el gand) Mo e
12602-2014 - jlxall
+++_32104_L§:,L.J| C*)“‘” — ‘§_<.h e 2

169



Canadian International Journal of Social Science and Education

o ntigall (gaiall Uadll il e L (5 Ay (uigall Aaial) A gundl)
HE o

el (536 (ga (877) salal) i (s33 " ()l (20 aed ASae el i
Losydl Gilie 5l e 4y o 40 28 Lay ol J5l) o) i 13 4l il
OSan e dandl QS 13 Jlad) 8 kel g callay o Jandl Caalial la i)
aly o Jslaad) e ey o Jeall Caalial pmd lSae =S¥ oIS 131 W
alail (y53 JaY) i) 136 Jgina Jal DA Jaall maiays 2l Jag i

Ol 4l o) ) sal) pad ol e llay ) Jeall Calial Sl sl
O e Ja s 5 U Jslial das e Jeall alaly HaT Jslie ) agay
daw o Jaad) slaly AT Jsliay A3binl) d Jeall Cialia (3a 08 28 ¢yl
A il 13 Y i) ol e llly Gk e Jpandl J5Y) Jslidl)
DR al sy pand i e dsand) (53 Jaalls pli o2 35 i Ala
il el o el ot o Ty £ sum gl oaalillS g i Allall 030
At Lpabd 4 juals A gl < Lals

Jsall e IS ila e Uad s 5% o Appalil) A gnall (b Ja sl
a3l Jpean ) ol o) Jlael 8 Lagllaa) ) Latpoualli b ey (puigally
o a5t Aualal) ae |l Ty Guvigally Jolial) A gpase Wl cad camll el

5o -2700= -Gl aa all —ads dana jlxd dead s

92010 -4-26 oY) Ads — (5,13 2009 Al 227 B
170



Canadian International Journal of Social Science and Education

Cuand) lEL Y Ayl 038 5 (S Yy 0 lal) Adllae gy st Uad
Gian Y oledall ol ai Al delad) sl amg le CDA e 1aag aaY)
Tkl U Tagase sl IS 13 Y)

adl Baaiall Ay el chleY) Ags 8 Llad) Apalas¥) AaSaal) ol 8 il (ha
i dag Jeati Wil g)lina) clial ) s e lall of gl s 3

Ooad ylaa) e (55 lae Juatil) UL Led Semg Vs cled Caguia a3
TTTT.G_?\S;

utigally Jgliall Asliad) L gpunall: (Y Callaal

- g laral)

Ol Ails pile ISy e () Cile i sall pal (e Adliall Al sl )
il Al a5 A sl saall ale 4 gy el gd o Sliall 4dill
) o slally caad Al 4 sl 5 dpalal) dagill CulS 5 ey dilial)

40 el 4y 5l J g A ) Landdl) clala¥) sad 5 calS il Euaall

bt Slad) o sl b daeidl G lad) el 13¢5 ,alal)

7726 0 -Gl aa ) — yeal) v Bjles Sl 2o ole
T 1009- 0t 29 339 ddanis a5 28 45l 103 5 88 by ekl
P ol daals el Al al) e (s sinall Gadill A0 el 4 5 sasall - juali dans Gy )
10=-2010 -4k sl
171



Canadian International Journal of Social Science and Education

coas s Oy s ) Laysa Yl

Sl L sy ) apall Lol a0y oLl Adllie daa Caypad o
S e ) el Log lalidly Jlond) Jie Jlae] ) 1 laa o Liils
SPRCI LR REUNES. Sk Sy PO [y - R VIR R PORPSC R R P S G PSR
Jiaiial) dgalfS8S

oLl a8 e Llly dgeaiial) (IS L " oy Ay paal) (galill daSae il g
DA Jlail (VL daia Gl o (e o GLS JS 58 (a5
2 Led Ll L ) e e oLl 8pdle Yl OIS ¢lsus
iy 4l IS Lagas oLl £33 S Lo Ll o306 oLy o (38 o LllS yilia
Jac eha) o bl clis) g dagpall oda & galall S Al (IS catale il
ans ol 31976 1 106 8 o5l e daghll salall 4gde cuai L
bl a i Jlaels e Liy) e 2aadU) e bl Jlael oy oLl Jlacl aplasiy
O aiaos Lee donplad e 4 e)ja) ol Leae g Leliaat g Letlati

& AL S e any 5 ey — Sl s Jlee ) dila) — dyhanl

$99_ el A dmhae - SlaY) clllaia 5 Ganil) A5l s Jslall 2y jlanall A 5 sasall - Saaie dakal
.2940=-2010
172



Canadian International Journal of Social Science and Education

Ol Al o Al oLl Jleel dale )l Belay iy of dappall 28
T s ALYl L e Ylae Ledilie ) Waalin e i) B4
leida ) Lgtnngs o Jlae 28l 5 cliiia 5l (e oLt lany 4318 &5y
Tttt peap (9

hall e G s e bl dapa " Ol Appeaall (il AaSas Cusd s
Slo asi dia a3 Allsie Alie o Ll Jleel culS e Jlad) daglinal
$15e V)5 canls abal gs el 10 oy aif V) ddlsie Lagjl 3 oyl oy s
O 5 oty il ol e Jadf) 038 5,5 0 sy G o Lbas 4
daba) sang et Jangy 3 (Jlai¥) 138 abiadily ag o) B iy adaly
El e o apal) o2a (8 Aabal) (goeal) Taghu 3aa aly ¢ ) s
Rl JledY) o2 A

ek dla¥ly JBY il :lils

NIS] il 1) dapall 5 ) Ay siall Jaaty Al Ahal) A dsall  Jins
oo V)l ¥ glaay) o e Apads Ll el Al L) Taullé
ot dae o padd Jlas o) Jsme D omddll alee

*****

-74 4= 53 5 13/01/2002 Ads 62 43 25325 &3 5 (=dall hitp://bit.ly/money crypto.

Y 349 a3l g yall - ) semia s 2ana

.2001/3/11 4uda — (365 4589 o8 2k
173

FEiEt



Canadian International Journal of Social Science and Education

il uaigally Jslial) Slan 0l oasiilly (gpeaall 360 s S
ce BB OIS Sl clsin die 53a b ol Gal o3 IR e oppnalisia
8 oLl 6 YT oy Aigee Al L) 8 G Y e o (V) 8 cae
S0 g ke (ye JB Sy (Y Cpailatiall aial 8 Tane 5,,aY) Allall o2

a5l N axe o Age )l o Jlaa¥) lelad) 8 QD) 1 cany N

@358 aiba bac gy N Guaigally J5lall J8 (e mdlllly hballs Ganlsil) Ble )y
Lyl aal) g dapa e lld ey sl libal i 5l =19 VL
sl

33 4a Ledie Unall 4Ly Jubll dapn 8 dhald) A siuall a8

G Ao piall ye i) sah) anal il o 050 cpme oaba) Solu ) Sl
o degpia e oAl dagin ol (KI5 Aoy phie Aait yp ls Jlall
Fai) 35 e My ashy (53 (glenall Gutigal) 5 JSBAS caia 3ol e
Nse b il e olgus (Aegpde e A Ly Jlial) o e (fe sy
oo skl iy & e paenaill 8 3l JpaY) ble e pde Can ol oLl
e Cigag eiall Dbl Ala 8 (Hlarall Lurigally Jsliall (e JS Al s (52
cndbual 3 agila) o paladlyl ger s

55,3850 -Gl g all <S5 e
****** U (53 smll 5 (5 pmaaal) Guallaill i slanall Govigall 5 Jstiall 50 jall 4l s pasall -5 janll dana e
.2009-gl 1 232l Gaalaal)

174



Canadian International Journal of Social Science and Education

ey Agal galatV) cilgiall ()5l e 343 salall i Sl ol
sl e

ey VT Bpde Hlai Y Al Aabally A e 05 Y e gl Cilay
Copt ana Al Gulaall B ity i e ¢ gl (il gaal

13 Casiall il (sl o) Aaballs (it o 25 Y a0 Gl dugiall (55
i Lay el PlA) dag dagyall cndy 13 ) daise dale dagall e L
Yo padd gl Sa il cad Sl QS Sl 4t ol atiga ) 4idlay Jpeal 4o
pe el (lla el agle ) sacluse (e aiiel ol Culall g

A aie e+ Ay (uluall dagall e Wi 13) ahally (aal) 4 g8all o)<
ALl 3l sl il e AT Cipla 8l 13 alandl D e S
Aaally (i aed o w5 Yy el T e JB Y 820 Gual) dygiall oS
"lids (sgine (i€ gD A5, e aai ) dajad) 4y giad 28UV 12a

o L Al a1 e o ) 3 (50 65 5L
oo Ll Agpase lalall Sl lisglly Laas )l Lojiloas dasSal) mllias
leanls o) Lesbond WIS ) g pone sl LasBiaa LSy U piball s Vs
OIS 138 T 5l8 Ay yall 5 i) Aslindl iy 8 pabiaally Aahall iy Lele oSl
Y A Aaball e Aghal) copatl) Aabal) e sl dysie Tapall i o5l

175



Canadian International Journal of Social Science and Education

gl (Sye Alae (ge @l wiag Wy atp0 Cll Gt e ) o
O 8 Ll 5yl sl s

tgpadl gl iy

Cign g ek s ' JS o e lgiall ()lE (he 238 5alall s
@lelye aae sl ojlyial aae sl atige; o allaa) e LEL Gl IS gl JAT (ads
Aalyrys el A e JB Y 5ae Gl caley kil willly cullally cpul gl
JE Y 330 el Aygiall (5S55  ingiall opila gl o) 4 Ble j5las Y
lased Hlad Yy apia Dle oo JB Y dahey (i e o 03 Vs 4w (e
Lasan YIA) Slad) D8] Aot Aagpal) Candiy 13) Gtagial) Gila saals sl aia
Chada ol e Llalatia (IS ol ain o aiga of Ldiday Jpual 4dde 4 )i Loy
Oe Baclie e Clall iy J ) Gaalall die aad 3 Uadl) 4S5l xie
Lgiall 0)sg L elld e 4K ae 4l Baclusall (il e Aagyall agle il
oo ST slg Jadll e L 1Y) i g o 05 Vs A e JB Y 320 ual)
clS Al 588l A slsl) Cagylall e saT Capla i 13« alast a5
SOfe e o ni Wy L e JE Y Bae pund) A8l

o b s s o e lgiall 56 (g 244 50l s
s Sl olsial s dtise; o allaa) oo AL @l IS b aiy) o (et

176



Canadian International Journal of Social Science and Education

L e 35 Y B0 Gually Gl (Aadail g ilsllls iy ol Al dile e
B0 Gl Apgiall ()55 . agiall opila sanly o) ddin ke J5lad Y A
Lo 13 cosinll (yila san) sf agia AL S5las ¥ Al s s o a5 Y
Larn YD&) el ODA) dais dapall Cunds 13l daptie dale b)) o
Dada ol [Sua Llalatia (IS ol alin ol aliga sl dtiilay Jpual 4dde aa i Loy
Oe baclie e Elall iy JS ) Calall die and 3 Uadl) 4S5l xie
Aaginll (sg L @lld (e 4SS e 4l Bac bl (il e ) Aagpall dgle i
e A Capla il 13 ¢ alddl A e ST bl dagall e Wi 1Y) ()
21 Yy A g JBY 3ae pual) Aygaall (5% AL 3580 8 3l gkl
sa ¢ Ll ane sl e Al 5 Uadl) G L) il s Olé lallys

Lo Lo Clina iy 5 & guingall daSaa L Juadli A e guia sall Jilisall (30
by b lelal Ll g Algia Ao L) Tatiose ¢ laslas Lappais oo T

s e el Calia Bl ' 0l Appaal) (el Aaas Caad S

1 oY asila e Uadd) Goal ) Lealad @l a3 Gay i) vy (g3 )
a3 S 3 e Jadll Uad gy Gald (e Y) ol Y A gpasall (e g5
G Alial) Alggadl) (8 (5 QL e cang 438 D) A gpndll il

T g emal) i) S 24/5/1971 il 5 41 A 403 58 (el
177



Canadian International Journal of Social Science and Education

il Getiga o (A pSall 4l Zadlgl CulS 13 agiall Cuila (ge Uadll £ 58
CSa Y 4 2558 sasd Jalall gl )35 Allay san b AieWall Jiie cple
el opies ol @l Sl of 4nSle ) il asly (ol (63 cne V) LS
o 138 Gplall 8 Tl oIS (et Gy e Cuald i sadll eley) Jd oSy
Lilis Ll ls (88 i il Lalia (g Jlaal ol Ut g5 Sl J Lo L

e ikl o

dalal)

DB i e ST g cpial) B sy cpilaial) Aapd s Sl )

gl ol abaas o alis Sf A5 L) e HEY) eda il ol Al

D alaall (58 (e 872 saldll atbye o2 Alsliall Sie giall 038 (ha

@35 o) Gnd gy o olmiiay adyla aal agary sie 4l e 405l6d) sie 40l

AT Gaphll 4 aexiy Ja 28 Slee

Hlgaal mlisae ) cliag iy DA (e

die a3 LS (Jsdy la) asmg 3aliadY A4S ¢ Sliny die A5kl die —]

ale alyg dalidy 5 Jeall alail a3l (g3 Jslaal) uilall a3k
LOlanzall

HHE 1939/11/27 dula -~ (=t (39 4 1709 &) pakll

178



Canadian International Journal of Social Science and Education

Janl) Conlal il i) Ty 3y guiall psi 58 ()LL) Cudigall 502
aadl Calia e oyl digh) bl sie lld 8 dnaje (S0 ¢

pie (o daal CulS 1Y) dpsie Ayl ghune uaigall s Jlall 4 5ue =3
o) Legilasly Leauins

Jsall (g JS uila ge Uad s 058 o s (F el A gpone =4
Jsan ) ool clid) Jleel 3 Lagdlaa) ol Laayualn 8 Jidy Guigalls
4l s o

05 \gilad ) g o Jleel dald) S cliia ) lae el laay =5
) zhaduly QS e dila Al gsae e G5 Y (g

s s sV axe f Age o Jlaal) el 8 JIAN iy 86
a0 gy A (uaigally Jslaall Ji (e ilsllls blialls Ganlsill Bl e
Jidl Aagyn i lld gy AVl il it S 215G 258 i
el Lyl (Uasd)

:aabally Jiladl)

179



Canadian International Journal of Social Science and Education

o J9 gl Wt e diad) A gpasal) —ads deme lad deala—1
“paall daaladl o —(g)lerall Gunigally calaally  Janally canlall
. 2010

psledl dlae —ohlll (e Jolaally Jsliall dlgiue —(lpiay (g5l =2
. https://www.marocdroit.com-2006-2005— i sl

Gl agy e A Hedie Jlie — 20 Slae bl Jlaa Ll -3
2008-3-22z)

o g simall (andll 4380 jall A sl — pali deas gy (o) )74
2010 —dada gl & laill drals —Aala@¥) a3l

oetigall Al Algmeadd) —ag¥) Glabs e e ew .35
2014 —Cajlaal sliie —e Ll Jglias sdunlls o)l

oo pstigally Jslall A siune — 2eall 2o Blaw il 2 Jilea—6
Al —(Alke b ) S0V Sl o) 8 el Alie Glaa
2007 = gpdadi — dph gl = lail) dasls — iieale

dgiadl CBlalaall Gl 3 Alglial die —(jlaje analDl) lae.a =7
2015 —daalall LiSa—saniall dyyedl cilyley) Al gl

180



Canadian International Journal of Social Science and Education

iplerall (uigally Jslaall Aihall 4 gsuall —(5penll daan Gje.0—8
bl allmall Galaall s gasally (gradl el
.2009

AiSe —dglally elull waigal dpliall gl - S5 e .29
20144550 £l )

oadl da)l on Jsadl dpled) ddggedl - e debld —10
2010~ yrall —345aY) Gridas —zbaY) culillaiag

Dl —lelayly  Slall Jglal) alail)l — jeeaie Cpes dease .y —11
2011 —s2al) daslal

)=e il (sandial A5tal) A ghuall —3any5 gyl —Aaays gyt —12
—fale Ay = (Dol glendd) Gudigdl —eldl Gl
.2001

181



Canadian International Journal of Social Science and Education

daiil) (Badat g adaiil) B ) g ¢ ) O gSlall 18 g @ébﬂﬁ\’\b\.&ﬂ\&u)ha"
' A
e e Aag Jla
— A3 L) daaly selasal) (g laill ¢ gIAY Wi cay S Aay S 5 gisal)
Aol ial) Agaiil) galialig £ g pdiall (A gilal) AUATY) s4d) gl Cpaniceall diag £ g pdia 4 giguna

1padldl)

e Ly oy o ¢ allall L je Al AabaBB) Y el e i Sl Y) g il 05 Al
Croatinall e 2 ST Cda e Jaall g el ol Gl 3 pload saaial) Aoy il a3dAS A
<l Jadan, dgilead diuelioa ¢ 4y jlad Jle i S Lage dpalaidy) ddaiill 4 jladd

Jaad s AoliaB®V) dpaiil) (el 48y ylay Adaia¥) elli A jlae (5 asdaiiy clld 5 chasiiall 4y yall
Latill (A J gea sl @lld IS clgale Bliall 5 i) dlany o 5le 5 Lo laiad J e g 5 el

2 5l U8 Ll oY) & 5 el e 44083 el 33l 5 Cile ) jal (i b 3y 5k oo Aalaioll
g epn il i Jae jaw ) Aaidall Cilgall o8 )l Jaad Jaliill 4 jlas
ol g sl Lelond dnis Ol Jlikal pgaias pb i)

@JM‘ i) :‘:‘SJM\ cRSJaﬂ\ cg)ﬂ\ &}).&d\ cg)b.aﬁgy‘ oLl :43\;1:\3.4.“ Cilalsl)
A lanyl

Abstract :

The UAE legislator was not far from the economic changes that the world
has known. He has always sought through his various legislative
interventions to keep pace with these changes and to attract the largest
number of investors to engage in economic activities of any kind -
commercial, industrial, service. Within the United Arab Emirates, by
organizing the way in which these activities are carried out in such a way as
to ensure economic development and make the project socially responsible
and binding for the protection and preservation of the environment, all in
order to achieve sustainable development. By imposing formal actions and
obligations on the project Through the imposition of formal procedures and
obligations on the economic project either before or during the exercise of
activity make the management or the competent authorities to monitor the
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progress of those projects, and seeks to motivate them by granting privileges
as a result of their responsibilities.

Keywords: Economic activity, Individual project, Company, Environmental
responsibility, Social responsibility.

-

+daiall

e dimag g salill g (gabaBB¥) cuiladly glati sodate Shaad S ALaB@Y) o e
Sl gisall leaal Cld s dag W aiuly basay  cadl S Lyl
V) el g i Ladd mall e ) B 1 Lol sl Ay 5 YD ) 8N
el e Jle ) Ajled Jsall Jimdl e @lY) draly OVl pues
Dl LS & s Al AN Dl Lgr & pes o calladl SlaBY) g je ) ol il
Al Cag ke die i Lay Al Galaall e & jladl) g adill el il )Y sl
Gransy Al gal) 3l Clygine i) ane 5 3 land ad s A sY) Jsdll (A dea
L g9 4S5 Y] Basiall GV sl g Gaall Al A)ladll JSI G Ay )l el 33l
e sad cVane e calaila sasiall Ay yall <l jla¥) ld Glld JS a2 56 a1 lasY
ALl Alia) Jaall s 48y 5 jlaiindl Cilea Il Juadl (g0 ¢ 5SI

G AY Lu e alasdy) adiV) 4o jles pandl i il sae o) 3 Gl K5 L
cilal gl gade) 30 o 5l 5ISE ) e JEEYL Aie ) Syl <l LUl o3 ) el ol 5
Ueall 3 )lad gadan sill 5 o lall g Jaial) e 5385 pall Adadi¥) I l5ll5 ) saill 5 jlai g spall
sLaiy) 5 bl s Ailall ciladd (e Les Jasipy Loy <l jlaall 5 apdiill g aieaill s 43l
Juae Y1 s jlaal A Aingis ik ol SLeaBY) Apusilif g e (a5 Lgpmns Ll 5 ¢ ol
Baaby daolall il Auliy AolaBV) cle il Gty e e doslaByl
alaiiy LeiinY) aandii g Leilaiia sl e daludl dpati e b gl ) jalally cileliall
Gl ga anglly AulaBY) Aail) gty Aangidly bl a Ll gl
.'”2\3),.&\

asity bl SLaBY) lie) () e A all Jaa ol colas¥) @lld ) L) ) siall ST 8
Gsiall ad s 2l saly s AlaBY) dpaill Gaad 4da  Lelaia¥) Alad)l Gl e

183



Canadian International Journal of Social Science and Education

laly gun IS LD 058 o) Gl Bl @il i) e Blis)) o V)
Giny Loy Gaatilly Jaghaddl) Gy Al < lie W) Jay gy o585 el LS Vil sLaY)
Jafivaall Glalliy claliial Gaad e 3 0l JYA) g0 palall Glalkiy cilalial

e e 13 Vgaan s Al Alesy e e W e

s ) CalaaY) (e Al i) Apatill (Bia galadV) ¢ pdall Jra 8 Al dga (g
OBy Al salall dals 2015 bl 2 A8 galadV¥) o glall sleia elgliaadl il 8 o
s ) o) 1o Chagy Ml e a1 2saldl dals 2012 dandad ;) Al
3 58ae A g o] r ol b YA e clld g KA chlojleall Andla g Adliall o 3at
sl 3 Aeldicse dpali (it s Slginall Aalia s Al 5 Alelil) 5 5e8 Jal e ciliial
Gind e Jexd JUeS 28 LEN 5 el ¢ sasiall A ped) ol ja¥) b A dga ey "
L syl s (o3laBV) Ll A jlany ddasi yall el a¥ly adaill Gubaiy  Aalaiy) Lyl
e L) aal g (alaBY) paill Jare gds Jlee V) ALy ) Allie Al
I gl Lalially (3laiall 201 7402148 ) (285 Galaall ) B (e 2 32l

S Ol B sia e e ) Al 1483 jhe (e ()5S p sedaS ¢ dalriuall dpaiill
aidle (e 5V 38 VManiall aadU daladl dpmandl ) B Can 503 1986 die Lgs il yie V) a3
o 4o yars puall QB e LY s (g B Al (8 Gal). 11 20 (e a5
AA Lolaialg dpilatd) dpall (gdad 8 Hlen)y AS Ll gl muealy Glud) JS)
Yoo ) Apal¥) Sl jall 5 Y] (3 s qoan Jee) L (S 3 el 03y aibal y Apabpun g
Go lS 08 Lgilany g Ay Uni po allextivl jela mllaina a5 Aaliosal) Liafs " LS
sl @3 sy b el Lpaiill g ) Jsa saniall asY) eizel Tplul) obadl aal
Al opiatiae cpillon Om G sl a8 315 ¢ " ) ARG pansal) % 1992300 i) nly
Ll 2Ll ea (Sl s Ll alad ) g2 8N () Gl il @lld g ¢ Aol Al
Cilai¥ s daldin¥) 8 Gal) : daldiceal) dpadill liie] (Sad X ) Do g &) 4ie Cai
(5 siny an (XM satil) 5 Al (3 siall) Aliaiall L) (3 g8ad G Jaall e Jual) o
Wiise il b sl A1 gl s A sall <l el Wy seds Jasi ) Gsia oA M ezl
Al A gl seday Jadiy) 48 ks o) jeandld (VLAY Ao yall dals L ol i<l
Lala) ddadsl (e g 6 jleally )l Shie o Al A ladl 5,88 5 e e
ol A A al) Jadh el g Jsall aaen i dmaa Gl S (8 a5 Ay Allae Y el
Lalal) Lo

184



Canadian International Journal of Social Science and Education

s ai®y) Jlaally Lday 5 Aoalaial) Apadilly Baniall A jal) il jla¥) A ga alaiay dpgisd
Abial) dgg,l eli galaiBY) JaLad) dujlaal aliiall A1 LaY) (gl Jadlly Sy Jgd
LY gl kg ) ala¥) Ja AT ey $9RANaal) dadlll e Al
LlaY) Taldice JSdy Agabaidy) clidall gl adailll b salaBy) Jalddl) du jlaal
Gl ]l (e B22xe Ao gaae o dldie YU (liege likads Al a8 Jsladl e
el slaicly el Y 3 Lehalin (el ) clinal caalis ol cadial )l
- kaY) O gilalt ad g L;Jhmﬁ\l\ Jal&il) A jlaal uaym\ @.Ah.ul‘ Ay @y ¢ Aall
.'cfu ¢iasa-daliecall duaiil) &a ol Y éél-m&\!\ Jaltl) A jlaa ¢-Jg) Eiasa

LAY (0 gL 188 g (o luaiBY ) JaLl) A jlaal (5 gAY andiiil) 1) Y sl

Lﬁ‘ }\ ‘;\.é.d\ j\ Gﬂ:\.u.al\ 5\ dJB.\S\ L) L;JL»AEY\ Ltall UA@ULQY\ EM\ A.\As.a
ganl) Gdaall )8 e laldie) @lldy dnlaBY) duaiil) 5 il e Al (ad g AT Ll
B 13 &8 28kl (g silEg Xiigs Ll 5 Ll & Aalasy) el ol 201745 2148
hlie) ¢Sy pand il Caieats dagillyy 4V Lala®y) dadsY) Ayl e adaii oL 2011
cMJ@MJsMcUmMAJcM\PJMSAMEJJAJMQ\JJMJ L).MJLAAS\.LLM.\S“;Q
dﬁUJ&Ydﬂm\Lwt)ﬂ‘;\AJ‘ Llall Al ey MVad n dad ) diiga il
d.u\} sXVIU.aB@)»u L@.}MJM‘;\M um}.‘d\ju\Sﬂ\ ;U.\.\.ubua.\;).i‘_;s d)a.a;j\
XVIIdJ\A_\M M\ @-‘j

Bac Caa pay @l g (IS Bae galaBY) Tl (o jlad il sLasall ) g g ) 22 S
8.8V JRKVERRA -t -5 DY R SN R S5 DY R S [PV PN R | PG ENC R - G P
& by Ll A gl e sShy o a e o g el S alinall 023 () Sy A
Aldy sl sanaal) 4 ldll JIKEY) gasl daal 3l dday 3L G e slase JDA (a5 Y)
)\)3 xviii MJMY\MY\ “d}\)‘e-‘k-‘-‘ut-“‘-’ZOII 4l 13 es)GmULA\ Ol O ga
RUST DLl 3l (A ALyl mwﬁm M2017M21@J4&Jw il Galadl)
s o i) (Say @Al Sl JSA Gl 5 A il ¢ Gumpdill Gada G DAY
o onban A jlie 48 LA b qpdll siags JISEY) Al (e LAY AN Ci il ) Sl
OB ) gra 22y (2017)48 LAl A Aol adiV) du jlae 48 jla alaiy w33 AT - 0
20153302 &8 5 &y jlaill S 3

185



Canadian International Journal of Social Science and Education

S Al (5l HSaY ke Ay et AS5AT A e Y (Say S JSaY)

4.5).» G‘aﬂ\w\gﬂ&bﬁy&ﬁj\%ﬁj\@kjﬁy&ﬁ-c._\‘é\.:\‘)t_a.d\

O Ay slaiall gl apdasill 6wl oSy @A 900 58 dase -0 sdpine Jlac
Sl damta & g pdiall 5 g2 il & 5 il

oY) JaLiil) A jlaal S gild alaTIS (53 Al £ 5 piall 1 gY) ullaal)

Cish e sl Ll Gola S slaaall ) g g bl @y cga il g g dally daly
Tpadally et ¥ Al A i) A 3alls 5a¥) (e 13) Ll Laii ()55 Le Le aal 5 (i
Gaiaiall anlgl) (el AS 5l Ha¥) (Bl e s sine sl oanb gadd 05 B 5l i gl

Al dpadllly

Ao A Apad il adaiy ¥ oA g3 il £ g pdall 1 gY) £ A

dewﬁwﬂexechﬂdJM\L\a&th@wﬁcgsa:u.buaa.ﬂds
Ao jlae oo L Lee Basiae e dulpee Jaads Lojle dndi a8 ¢ 4lnadd 0
4 glal) Apad il adaly W AL S s st ) g g pdall OV B2 e B geay el Gl
& Anhll sda dlaic) ah e Llle 5 Aallall 4tad (e le Ja piian g deadidy Baliw J (Alsiill
godall Jaxi 8y | lead Bl ooyl Ll 6 a (g Apaba®®y] AhisY) A jlae Ayl
LASA;\}G’_\.\LLMMJJBMSIAG% ”L«;\Qc@)s@\jswﬂuw@buﬁ\
XX'"Me))s.d\umﬂ\kjﬂm}om&u)d\u\)u‘ﬁ\ﬂ}q@b\ydl.@_m_\;})m}

:QLMMBAS\}\@JW‘C)A&}H‘ Jaa HLAUSS

roaddll 4 e g;l]\ Ll e b\.a'.'\:;\&_'ﬂ.\.aﬁ\.@j -
A g 3yl Ty ien Bt (585 85 o) b3 ) s ¥ e 055 5 o
48 ple o paode 05 B ) el s (g LTS Dualal) 4ua) e s
QJMMY\MSAJJ\ @J.\S\ 03 sgaa e alaie YU 4] a2 43 ja 2 gay A jn (pad i)
XA e 0 Y Jlasdl e 2 e s 03 jiay Cilasall 5 il gV
QJJI'A]\ LG—‘A*A“,‘;‘M L.,SJ\%J\ Jadll e\S;\A:\lc d-‘k-' Lﬁ_)lé-‘ OsS B LS o
186



Canadian International Journal of Social Science and Education

Dxe e aldie) 4g,las SOl ol W giel S Jlee VG Bl eVl
goodall 138 Jlay Ay il Ol 68 (e 06 Bl gy Sl EaY)
alia oS8 le Gahin ) o ool Jaddl alSaY pady el
Lsimay dple palic e OsSh ol daddl Calia 1 gkl g 5 il
Ay S (g L) yiad
JJJQJ\L\}AJQ:\:\L\‘}AHAQdmﬁﬁ);mu@)@\b&d&c@u%aut}a} °
cpial el e W Aaladl 3 lail) Jalis G jlae (S D Jeliiiad W1 ¢ sbaill Galaa
S 080 041 003y ikl sall 38 glan IS S Sl cpanida (el o) su
Loy Sy Janadl (& all s gl Laliil) A jlaad (pidal sall yuad G il
s PMUgE saaaa (5 AT gy (el lead JS5 Al 05K o Lean] dina
Y ia) paddl delia ol 4 jlad duge oo JOED S Y @YD e
-l sall el il sy daiga (A A sall yuas ae
—3a) gl) (aduil) AS i A il Apaddlly atiaiall 534l £ g pdall 1 AGN £ Al
dsas Al s o Al & g piall iy pand (Al Cilay )38l e o (S LY G al iy
V2015 A 268y IS il (lE ) saa die @l i gl dpaddlly aidhy ol 08
saclal) e eliiul aaly paddl ellall o Geddl) A0 et g al3/8 saladl Aald
Gob saa) e daie V) AlSal pa Aigna dagpd il e elldy caamill L Abiaial) dalal
Bodlall pe ol 3 palall Wl il

A 5iA) Adpnaddilly atialia g3 8 £ g ydia (oSl W A1 65l gl Do gyl -1

e p Sl LIS A 22t 32eB e fWHWY) @ aaly Geddn AS AN Ll el

OS8O Y ol L yis) a8 casl gl paddl) cld ASLEN e 83l s dpadd 28

el Galae il ge e (6% () (S Jadl Al 5 Al ) A (e Lgd 2 ) L i)

b padi Ll el il 06 o Y e ISl a3 Jie Guads CilaY) e aiey @l

BG5S b 2 O (g inall addll Ll oo sbail) Gulae Jsd dpuia ol A jleY) dpuially wicie

@ o AS 8 IS o) et ) e 4 elldy 96100 Ay (bl 5o Bk (e 43 oS5 o
187



Canadian International Journal of Social Science and Education

U,Jcc)juas.d\ d#b@mo)})dbc.\.umydhuﬂ L@Auu;damu\)\.n‘}“djd
@A@.\.\@JL&A\ u.\js.ij J\.a.\.u.u\]\ d.uu 2XVIT 4583 ).\.\9\ J.\sl\ \AA d.m XXVIU.\.\L\jA\
:*.g-}-'\,aiy\Q\JLAZL»‘}]\@#ﬁjgﬁh\fﬂlhj%dbm&aﬂ\hu‘w#\)@sﬁédgibi}d\
O Sy Dl dalall daalusall 4S 5} dpilly ol duiadl 25l 5 L) puall & 58l aias as

&JLJ-\D\J\UA;JJ\GBQ\JLA\J\&}M\bﬁ:@ﬁku@mﬂ@%\:}\éﬁﬂ\uﬂ

Al el 3 aa o) il AS 0 GLaSY) (s dasjles (e lemiar A ginge 348 -
‘5_1\‘)1.‘\\1\ UJJLS]\ LAJ.LA ‘5_\3\ 5’;1..\.\.\.:»1_1 MJLAEEY‘ ahiay) aas MJLMLG—\SA—\DJ_BJMM
el Jlee ) 5 G slmall Jlae ) A1) 308 i jlaill il 30 () 538y 4/ 1500al) o gy Ledle
O i @l g il ol Ol el i 5 chale daabua 38,8 Y1 0585 o) fa ¥ 3
O (S Bl iy Lema Jalaiall uill Ulaia adii adiin Jl gl et ollai ddaa) ol
1) yall slate o) Al Tinge o sS8 Sran eclil) lLL Aad ) L) cliid) e 5SS

XXVIII“ M\ &Lujj\)

Jie a5 (adidy S Al U Ganli oy o Al wqw‘zmsmy,a\s}m Osls
Y dalall daabisall i g oCOlS il dae3 Ladls L da yidy ) Adagad) dpea i) ¢(paliail) 4S50
o Ll ,@\uu\uts}d\_gf\ﬂdxuu\wh\}umu}wwuusq
a:,ﬁq;\)swiuh,swumjmgﬂou@unau}sg\,\@uymjsg\qﬁ
a2 Jie Jland ) Lo 3 lasall i & sall caaly Lo dalall daliad) ciluaial olly XX 5
Aol lgalin Lo e )y O saaae dplaill cilelhdy Las i L Wle ) cls
DY) e de siaall Al AN Caa LY sl L jal 35 Auala Ciley iy
nJJM\A_\bM\&_}\AASJJ\d& La\uuyuu&uuujs.v J\AAYUXXXI)JM\‘;\AY\
u\JAS}»JMjw\_\Lﬁ)@Q\ J\s"ﬂ:‘L‘U‘L“}A Al g pad il jean "2/71 B3kl g
Sy 315l Ll ) i V) Ll 33 e 48500 e () il Jlass W 5 83 g A g 5nsa
Y oled ol 138 5ol B samall A g pesall 3 AS A lSAT adde (g puiy ¢ Lguuals
Ll "-3/255 salall ‘_A.c Jalaie ) AalAdl daaloll Ayl JG ji M ek & Ul
@okie) aals paddl e aalal a3 e (1) 2l ial pealad) sl a1 2l (e
il e Y Lalal 331 e A 8N Jle el @il Jlan Y 5 Aald Raalise 48 58 ellai g s
daalue 2a gl Gasdll 3855 " le ASLA aul ay O angy Lald Sixy 310 Jl)

188



Canadian International Journal of Social Science and Education

e ool Y Lad s 1aa 85 ) o)) Aalall daalid) 4S8 ST Adde (g puts MAala
H]" !

A 1Y) Ay 0y peiaal) (5 i) g sl 0y oS5 Ay sl -2

A el S Al (i 2015 AdDady alas¥) o sl Leadas 3l Claaied) e ol
By S8 S a5y Gaob Ge Wl Gk A 8 3, el 354 ol Alee (Ja
i Gk e bl pe ol bl el S5y ) ¢ AS i die (5 5k e Apaladl 46 Ll
okt @l g aaly Gaddy dusse AS AN CilS e 3aauadl 320 ,Y) Gyl e a2l
AS Al 4 glal) dapdall & il sale) LN ool La g g, Ao el COlS Ll () gilE e 1/8 Balall
(oldatl 5 dial) (s pant ALalide Aada (pa (i Y 5 Apelli Al (3o 5) i Anle (go (35
OS) Alg e o (oA 2 g gl Al (A9 Jiieall £ g piall L gil8 Laglill Ciapal s
DA Ge g el Gl (5 48l (any (10N & 5 phally Jasi pe AS Al D sm g g, aaal)
W dpaldaill Arpall 5 dpaied) dapall (y pand 4S8l A0 AN dagadall () 5 AS Al Ady s
ae ) sl alalay Gl (LS Ldl e 38,80 )l e 0 Y b e AT e o seie e (S
o0liZg a1l ISl e 5 45 gliie s oy Apadaiill ac ) il) e cain ) L Agaial)

ety phas lly 5 ¢ LY o A L85 4 la AS 50 (B s S0l 058y ol padall (Ko
O sl eaas (g sine Gadd (S Sile) jal¥) aaen o gy b Badiall 45l 5 pilae g s Wl
A aind gl 52500 Adgane I3 AS Hly V) GBla 13 eaw AL Gavas aes aaind
3l d)'l.'\ﬂ\;.\..wgl.a\ @A;J\ Lﬂ]b&._\,\u(a@‘ﬂj ¢ M\Aww&)ﬂ\ Cails 1)) adg‘;e@-wY\
£\S il Baantie A8 58 Jysad A ol LS Al Bl (o) A Al &l gall 1) ol Bl gl sy
Glel 2l bl ae dalll Gaddll 4,0 ) Ldsad aaly byl 4 (8 pasaad) Cimand
I3 IS Al ) Ui s auzay ol LY g i) o aiadle oSay e OXNVag il
ey 4gdl) g 35 el il il e ed iy Lpanli Gadill (a4 Al aal gl (adll)
Agiad S 5 sl 5a¥) Jrny Lmapnd (S A S8 230 aa e Y1 g el o S
g oyl Wil aole wa gl @byl Gy o) e VR e ol Gkt e
Jall & il g el g A 5l ) alaill USE o gld) s ) dag il 5 el )
O el daad i e Jgeanl) ey g ladll

L aBY) JaLail) A jlaal il adaliS e laal) £ g pdall o AS Al ¢ AL Gllaal)

189



Canadian International Journal of Social Science and Education

aadaill 3l HLeY! ¢ slall Jaxi Al ¢ (galaBY) LLiill A jlae aifar Al elaall g 5 piall
B ed Ay lall Clleall o 98 Liayl 5 dpadl labeall 0538 Lgalis 5 oS8 A
Ol Laaas OIS sae MAT) Leiayg ¢ 4 lad ol duine (o 58

(s 3By JaLidl) dw jlaal 5 9il8 audali W jliie b 4S ) o ggda 1 JgY) £ AN

@ﬂ&@ﬁﬁ&uﬁﬁct}ﬂmﬂ@ylﬁdm%)\;ﬂ\asﬂ\

de "Ml e dduina)l cdlaladl o 5lE (e 654 alal) e falaie ] AS AN Cagas -
%) 4.;4;&3.)9.\.\ ‘guaj)huswdse@ugub)ﬁ\J\uhmcwme)ﬂJ
6"3)@:_5‘@)wmuugﬁuebﬁ‘j&j‘)ﬁmj\kﬂb‘)mydmUA_B\JLA

OOV gaial) g b gl POV aLal) Lal (30 La¥) 4y el cblalaal) (o0 g ey -
b agia 08 Ly o S ol luadd sl o il die AS,A -1 M Ll e
Al g (Jas gl Jla (30 mﬁﬁ;ﬁss,‘@y\‘dggd%@uﬁ\@ﬂu
"B A ol (e fgdall 1A ce Ll L

Ll ale JualS el o silall aads dpaall 4S80 o) oo sldll A cpdy i) g 3 Al
) Aaall AS Al Gy G Smeill G slme da ¢ ali b el (g ladll () Sl aadd 4y el
Lliill dagday plaia W5 Shaill 3 )5 pa Sinas oo guagall Jlaaall o alaie V) (Sad gy il
b et L A Bl ASaY s aad) o sl ASaY aumds A AS S g e OIS 1)
G lalrall ) 518 Lgadas (Al Leale cavay 4y jladll Jlae W) A jlas (e 5l Bl (58
s el Ll i s 6l g cilesall g deliall & Jiaii Sl 5 566l sall b 4 jlal
LB 5 il e i S Al 0 9l W o] Al Y Ludi (A 5 Adne Ty
slaie W)y sl O sl sl eyl peluall ) i g ladll Lladll d Al
L@.A:\k.\ﬂ&l‘)b;\ \Jt&sbJUuLﬁJ]\ d&ﬂ\@w)w\bw\a@y‘;\wséu\ JW‘(_A“
e 20150 A el S LAl e saasal) Ml 4 jladll il il JIKaE) gl
" bl el laad e Laila 4y jlad yiad

£\S i) 48 adlisy (ool & 5 e 2 smn o AS ) iy et Caday ) Ay el IS A () lalle

s ey Lt 3alall (e A0l 352800 aflas 38 g oLl 300aall 1/8 3alell L8 5 cdadial) Laaslly

Llall angl e el e gl g lie i el) sl elia S e ol g olad Lalas S0

By MY ez Ladaial) Cilag yil) Lginas ) LassY) (i a
190



Canadian International Journal of Social Science and Education

& s il (g 3 gasiall i e Wiy 28 A i seidl A1 3] Jsla g el Ol an ) e
Leie s Leil sl 3o Sl Sl (o il Adala¥) (lany JUal) o e 2o (b ¢ galai@y)
c)L.uaLa j).uml\ g_u),u ‘5.1}.\\3]\ 4aal d}bdﬁ MQ\JJ\}MQM\}MJM\MY\
s X"V@mm Lum 4_131.41\ 5 FERRA ).Aud\ Lé_xa @muyu) mu.m mj

B RN 5J ,A\J\ 3 lads

I e S LE) any 3liie gl £ 5 0 (8 (5 sie (et W jliie) G ey () AS Al
Aahaiall 3 L) (5 gine g5 Jleall Jiniiy e )l Bind gad maally Ll dpali (3483
o s abail Ll s jle G0N Ao sl ol 5 jphea Blie gd AS N Led Lisn
el g gkl Gl sadiadl el e il VI Lo g ) sl alie
dgalaii) sliie 4 g i85 uymczmam ¢ iad LS M (G 18 gaaa ) Jau siall

Malamy) e Al alaid) sl ) sl o sgiey

e aBY) ol Ao jlaall o318 adati W jliely AS AN S gAY A 5 S & il

?L.u C_u..a\ @\J\.‘\Y\ &M\ & (207154l 44)\;.\5\ u\S).uJ\ 0P8 Hsdha dx
Al 88, M _alal) ¢ gilal e 'U\su\ B (pe Yoy A ylall 4853l 4 il JISE) e
JEEY) G sl o le sed (Sl S5 8 (galual] Lol A jlae 3y 5 (00 JS8 1984
f g -1 "uas Gl (el dlilda can @lld 5 4ia 162/ 9 3alall 8 Bassall dusedll
7. Al La gl ASpd g ol Al Ay JISEY) aaf A Al A
Aealdl) daalocal) 48 5d —a Aalad) daalocal) 48 3l -3 53 gaanall 4 g penal) i)d A8 )
GO9S Adlaly iad mlad) Al A Ll Ll JEY) aal A Y ASyd JS -2
Ge AEU cla) 1N g cebiaill g buadd pl gipaa Lganly §ga8lad (pdll (aldid)
UBRCIPSARY

Aalaial) ¢ 48 a3 jLeY Auala®y) duaiill 3 yi1a Ca syl e dediall Clibany) Jle slaie YU
iy Sy s ¢ alail sliie 3y yh e Gaee galiall Ll du jladd da siaddl il
Cililany) e alaie YU 4 jlas 48 <8 <l s sLaiall o) g g pdall i gilal) JSa
el AV (LA JISEY) S (e L L 55 oM18 L8N 5 JeY a1 S pally Lualal
Sl il e o) Lasl Jay1 )

191



Canadian International Journal of Social Science and Education

O Uany UlSe 233 Al AS,8)) el o ;32 gasall A ggasall ld &S00 -1
O 64;.1 Jalisa (R @U:: < ‘5@.5 cuala.fl:Y\ Q\S‘)ﬁ:) d‘yﬁ\ﬂ QLS).&
a8l 0 amg g eV SIS HE (88 e oa g oIS Al By ganal) A g gl
53l )Y 2\5‘)_.;}}\ dLuu\J ATREN] Lﬂ): & G..a;aﬂ\ JLC\QM [BAFTN c«\.s‘).-ﬂ\ =l
Aﬁ)\;ﬂ\ Q\S)ﬂ\ OB e 71 salall o g ‘;S\JLQ“ Ol PLY sc\S)ﬁJ\
iote 5 Lelan 5
Sl e Jay Y Al AS Al A celS Al Badate Bagane Al g DIV ASHE @
D V) agie Ul Y S8 Gpued (50) Gle ui Vs 0l Ge L
AS il Jlan ) aple Y bl gall 481 Al in) Led Ja yidly Jlall (l 5 8 dlias
sl Gl Gudae il sl (Sa LS el€od 156K of calaDl (ad
abu duige dduacliva g jlat iyl [VENE IV DUARE (IPIPVREN PINR
sl (adil) (S ol (e Liarl s o J) ) S il danadd) alls gLl

Iiv\.@.\é&)ﬁ
Lal Lgmapadls 2y 1) AS 80 @l o 130 gasall A gganal) ld 2al gl addll 3S,5 @
.J;\} Wukw-oh\}m@uamﬂ\ -b)uhA)JQJ\D)AhAMJJL.\

Slaia Y Ll 3l e 4853 Jle ) Gl Jw Vs qgobie) o anb (s
Dl ggual DI A8 H0 AV daald A5 Ay ¢ L@_uuh By 3yl Sl
. ;‘S)J\ PRRERP nAjJ;.A]\
AL () 55 Al 4 slaie agasl () Ledland ) andy 1 AS 58D 1 e el daalisal) AS i
2HEY 5 %30 oo Aeabuall Apd 8 Y sVl oda (4o 6 j owsd\ TSy Jgll
O e« Mgl il 8 alall CLESY) 08 Gl g jaadll 2580 Jlead ) 000 %70 e
@MJ&MY\L@.\&&M\ dLuA.\ YJ s(a\.d\ t_al.uS)d J}@.A;j\‘_gs (ag-uY\ ‘_gl.\c).k.\
30l oyl 85 e lay Y Le dueliall g 4y latl) dadsV) A jlae LSy ML il
) LS 94551 e dmy‘:\lbwﬂ@kjﬂgﬁd\mLmbe\ﬁ\@ el Cuws
DoY) e a5 4S5l a2 o Jliie) e gl Laalusa 58 O g lie ) adill (Say
Ge Omemsall e V) 2l Jay ol bajsy M asil jlae W e aeisy W)
o Y A ASHE aeud e %705 %30 On e oSl Guibl g (paalios ded
d\.m.n\_)ﬂ ‘;m‘!\ J;_J\ A.A..)A] Aai u.u,)...uU\ d.;\ (e ?L’J‘ uLuS)J ASJJ\ oda \AL}u\.\S)J
1%.30000000-p8 3 ¢y ssle 5 e Jir Y (g3 5 Allall 38 3 4S5l
Ll e a2 U o Galdd) S 58 N Jaai 4S5 o bl a5l 4S50 -3
e Al g e Gebiaiall el Halle Calidg A g5 g s oS 8l e (pe i aual
192



Canadian International Journal of Social Science and Education

Adgpua S8 A magall el yall A e ASA Gy e Bagaa
Al Gl Al B8 e 62 B3kl (B )Y G Ell gl e Mg 33 gana
Gabiailly g bl g gase () 53550 ) gl (el ey i (e (555 (A 4S5
b et 19K o) bk el dda ey 28,80 Gl B8 e
cilal o cuihal se Wl KT ase @l yE o ‘r«_u\)w\ Lnially widia g
)\My‘ﬁ)ad\ﬁ_\u‘_)ﬂ\&uﬂ}}muijJ\Jc &).\:LA}\GJM.\LUAM
ua\;u‘}“uﬁywﬁu‘;&},ﬁU\muMyedw\wbgﬂM
it ) b liely i dueliall 4kl Aadil) A jles LeiSay o 5al
‘ o Mg, sl s )‘m\"wds‘m\ kY palaad s paa ge

oalniY) e I g S 8 (e sSE A AL Gl s ¢ el AS -4
A_al.a\).\j\ oe ?QJ}A‘ e ana ‘_g L)ALLA.\SLI} L\m;.u u.\sj}um U}’}S" L).-.‘.-."L..‘-‘H\
andiy 3 laill Jo) 3 o S8 o yia Pu\md;ﬂ\tg_ﬁuuﬁ&glxuﬁﬂ\
b_gs.) ;SJMM u.u)ﬁ\ J\.@.u\ 45)»15‘ u.u)d\ JL@_..«:\ ‘_A&: t._u).uwj cd)a.d\ (:.ub
O el asil eVl o sl GaladV) S8 e a M gl
& <l L Al caalale JLall ul ) 3aY) aal ypas) d-;q:,“xt il
}ésdﬂ:\aﬂ,\.kuaﬁﬁ\ogb\ﬂ\ésﬁ)}w@}cz\sﬂ\dﬁﬁgcﬁjﬂ&u
LOstl) Gl Js0 1 sibal ge LeSlaty () 5l Liabiaia 1S5 58 0 65 (o)) ia Sy
Aiiyl L dlediuly @l i delically 4l AVl Ao jlee iSay
DVERg pe e et e saaiadl)

Al ISl (58 e 1/255 Baldl g e Sl 5 rAalal) daaliall 4S5 -5
O b Omaaluaall 23 J& Y A ASAN A, e 20154 L8
8N e daddl) 4 glucia gl ) andg phlusa ila o 03 Y o)
e BB Gk o Al le QIS A Lgha ) £k (9 Jalslls gtad
¥ o9 coumalilly Jaaedlly gl Lagd (o38N 10 alSaly ol NI g Guaali Sie
" g agl (e ASla La 3ga B Y) A AN L aaluall b

JI5aY) S 5 (e (g8 Aalall anlusal) 48 5 oY s Ll PV LN s eas e

Ol dasedy Lelland 51 (a1 2adl aaal o il Jas (Al eV Je a8 Al

w&eu\ g_sU’jSY\ G )LUQLHML\ u\u&u)é 'XV')u\s c_m 5()()()()()() - Jg

193



Canadian International Journal of Social Science and Education

sadmie 05S5 o Say WS PVINE a3 Saalie aa) ) Gl fl) A58 " anl aa) 5 (5 i
caalue Siila oS 2 Hah Y ol e () aaS ) aealie (e (ST 61 A
OS5 W) Gl (e % ST At ) sin) (g Laila 2 Db (ppanlisal) dpin CEAT Jla by
e g b sl Gadae Jsal Al dpiall S 1Y) (81 9449 Jiie 4k s Ak
d:.'m} UM‘JIA‘CA?@L:\)SM\L‘)JJ\U}JAS):J‘DM U:USS?@_\SA:\B‘?Q_AQ Lﬁ)‘“‘:’u)"\}d\
i) o Y e liva (g ket bl :4alaBV) Al aes do jlee LSy 4S80 o2
5005 (e A8 ge e Jganll 35 pia e JSEN 1 S G GlEN g mans Y Ayigall

Alaidy|

A iial) dpalil) galad pa o jlati Y galai®Y) JaLEl A jlaa 1 AU Eaal)

5 ol Ayl ks &y o8 (galaBY) Llad) A e O e sl e
o duandy of g okl o Bl ASY glal) el b Jax, & il (&1 PVl )
el e s o\ﬁ\mj\jm)mdgw\@\wm\y}i U i
8ile i q i) aes 50 Ll Alea 5 ¢ DX _cliall & 5 S Ll dua gadl
Slocmy LS Pl i) i ey 531 Gk il e Jgeand) 5 ey Lebali
Apal) 3 ds L sl Tl Lgllaty Al i) il g ol gl 288 e Juaads (of 48,0
PO dalins A jlan b (sl J8

S il g sine gt gl e (add OIS Lige Gadd oY sa Y Adle dbay
d—‘ﬂuALGJC—’}a-‘-“ }\ L@_.a.\;).\e.uo\.um JJAUAY\ MJLA.\EY\ ada iy AJ}\)A_A\_UBJ\
saie Waily a5 4S8 g Al slanall Y POy sl SO W6 g Al daiill 5 53l
LlaBY) (peall 5 clalially 5 Al Aleny Adleial) Lo ¥ L2 Jganall ey il o) ialy
leSar Y danll dglead ddias dye i AolaBy) slindls | PG s L) o daid)
L hay) chleY) 5 (a1l e Jpanl) aay Y1 ool Jad) 3 2l 5 Ledalii 5 il
Lelalii (e e L) A 5 pasa 4 8 1 8 L3l LS iy 5 5uall

Adnd) laad ddiaa dwwpe W el Al o) sl da jle dabaidy) Sliial) ;) sY) allaal)

194



Canadian International Journal of Social Science and Education

Ol Adalaal) shiial) el Rl dlaad Asiaal) Ol salls daly ¢ 1Y) ¢ gilall
Alalal) il g sl 5eSH Al i 5 il e s alpnal) 5 Ao liall cliiall iney il dlea
4_\\}MMY\M\ub})um@,a;}‘u\m\}dy}u\)wb;u)\ur_g_q.mﬂ\db.o‘sa
)-\‘}]\?.us.\mbd e.ms.s aJ}JaaSc.AAJG_J\ idazay) 4.::)4;4 2aa 4l LS IXXW@)A\
GosiaY) da¥) b Lgmpdall 350 sall aliie ) Lgdiat oSay Al 5 ¢ VLI gl
ub%ﬁ\i)\ﬂ\@)@ c@@ﬂ\@\]\cu;})w|)dj}ﬂ\ulnk_umﬂs
@)L’LA s@\J}\}@\ﬁﬂ\c})ﬂ\};\Jﬂ| C:\JLMAA c‘gcl_\mc_._\)\.um ‘L.;JPY\);:;LLAY\
c&\.éli.an_\;\.g).cL@Jc.i‘)u’&actﬁ)ﬂ\}L;)A.\“}&Jﬂ\dﬁﬂ\\@)\i{mcaw\m_g:ﬁu\ﬂjﬁ
Lall) \LaSlXXV'c_abLu]\wo\.c gana (el g_.ﬁn V) s Al }_@ SN @;L:un
bl alaia ) Jals Adlain¥) ae Al jall Gl oy o 685 daidiall

g Jaial) LLI IS e ddian duge el &y jlail) 4S8l 5 50 8l ¢ 5 e
cslaiy) Lalaill @y e Lils ) G dl Jasill slay) e i Al e cilelxie)
cladl aulie 5 Lalaill 5y sha sa Al Lleal diias dnie b ey aaindl lLadl
Al daeghll dalud) BV G ol eall @il e seadl danall (U glE dpeadll
A jlaal A8l SN Cle) ja ) elli e Alma Sl ja) 5 LSS o jialy dajla o S8 DOVl
5y g ea cAd) Alead 31 LY o sl e 5 35 galiay) oLl

Llall ) 5e e sl Koy A diiaal) @lld gy cquglhall el i e Jgaall-
) AdaiiY) aany daitd) Cilgall s AalaBY) i) 5 5a e aay HHX ooy
b}q\anM\L})&ﬂ sLinall ?\-)A\ LsMu\fMM\ &_’Lpﬂc.m.u IXXXL@.\!}\JA aw
Jiai 4 ja 4 gie Al i lld g jand il e Jgasll 8 dabaﬁ\hmajj\}djm
L)Jy‘jeﬁ)dzoooouf—d&yu\)a_l}‘\_\uucJJ).IY))@-M“\.!)\.!UQJS—\YDML}MA”

vie Ay die JU e Y Gasd il 1 Jiag PO Qu,sﬂ\d;;u,\egﬁsoooo‘gs
AL Calids dad Jll ¢ i 'XXX"*)JAJMM”MM@@M\M\ s s Joa
‘;I\}:\;j\_’ ‘fit.u&\ CL‘"‘?” &‘)“}d Al 47\5\‘)_) 4.;4;‘) UJSJ Jad - boxiii u‘u‘)w\ LLadl
QJLAAUJMSQ\:\QUM}\ s@)\@%ﬂ@&d@bpk&dmbepjéﬂ\}

195



Canadian International Journal of Social Science and Education

}\&Aﬂ\biﬁ&\@@\&d}dﬁdﬁ )»s.uu‘\.ﬂ‘);w)\.ugﬂ\‘sﬂ_);ﬂ‘)m
POV sk e 25 Y Jleadl e 220 ge 5) 3 sy Clanall 5 <l g1 (any Liaiass

A gally Jlae) 5l Ll gl g g pia hand o) a8l 8 oty (e JSE ¢ ) i) Al 3 agals -
O Bkl 8 e il 5 A8 5 o laaly daisall dugll (e G el o J sl
Y1 5 jlaind e Jsaanll aay Gy 5 POV e ) el add S 6l g ol L)
S i) 3L we duaitall 513 ) Leadii s 5 juin gn caad yall dgall e POV G)
ccmiall ) all A Al elli Jgw o) e POVl ey il lacainy o sl Lgallas,
& 5 mial) anlia oL a0 jlaal 5 Ay HBT 2 ga 5 paad oy eadll i o 281 gally Lulal L
@)mﬂ\ q&ek\s”}z@\‘muaﬁ))\w\ al s Olaal Glel ya¥) (1 de gena

.IXXXViiiU_’y\AJ‘ J< gﬁ Sl

A LaiaY) A glgea ApalaiBy) Ladal) ;AU callaal)

Lehan Aalaiuall dpaiill e laia¥) and) Lo Aelaia¥) daiill 5 Guelaia¥) 4 gl 223

b ¢ gl S slu b GIAY) glaks A sl Lalll G a5 (a8 Ay i) il

adaliy 4ald (e Aaalil) doaHlall cl il Slae W) a4 el 2SN o) g il 1L
DX JGE adimall slantl Lial 5 4 aatlisall g 4llac oladl 4l g use Loy e 44y ylay

clgflag 55 A ol Joall Aoy as 0 sede ¢ Apaainall Al pall Jliie) (e a2 )l o

s Sl e ell s g pmalls SaY¥) e oA e aSll) ) G sia Ll oS
Bac 5 SNl ik ged ) i skt " €D ol e ) sislad 5 SI Ol B o
Vs oy ¥ "y b Juml ade dl Ll Al i ,d) Al Al e Gyl
Lol _XCIV"U»UH e@.ﬂi\ u,u\ o XCI""._.AJ_A_.::_) O dj_y.u eSSS_, t\J (aSE " cxc“c"_)\_).a.'a
U\SM‘UﬁJ“"j‘UJﬂ\AﬁLG—'c“GA“)dS‘:”JSu} 18 u‘)ﬂ\d.\.oo‘)d‘}.\k“_i)@_kgg.ﬂ\e}@d\
oot o Adlaall L el sy Aelaial) Alaall Giad b Adleut ) 38 dalled
3 s piall gl Ciogll 4 S 53 ) b lanll (s Aaals el g sba ()
) ailiad & eanti Y adaie A8 00 CiloaT (@l Al Cinaald oyl BiiaT gh Fsns 5l

196



Canadian International Journal of Social Science and Education

d;s;.d‘sa.m.\ AJM\HJL;J\&}M\UAJ@MAJBL;PU MX;\.: \A\JA\LA.:\ d.a
C ol s pelainy) culally lagi 5 (5 Al CJL-AA

sl e jliely A gseall sdgr A ALl cilaypdill e LY G e
?BJ MJL;J\ c_\LS‘).-.uﬂ LsJLAJY\ u).il.s]\ L)AAALILSALGJUMA} ‘M\M\wﬂscmw
O it Y A S A aegie Ay el clS Al i Ldayy 431 2015 did 02
Ot oLl day (5 3)sn IS0y ASLAN 4 o e sk dee S ilapdiel Gl ¢ S
G %02 e laabuall olli Aad 35 Y o e edal)l Lgiiaty Landls 5 U5 e Gl
Alli L o ) o) cpillall i) JA 4S5al Lilall 2L )Y dausie

b a3 pe inall add o8 Cilaalosal) @l (e (i jall 5 Lo shall Laalusall

XV 4 5l Al e s cililall (B3a i b Bdieal) dgal

e sty asdd FYD018 Ll 02 @B ¢l 50 alae 18 o g | A 50 Ja5 4xS]

¢ A gilal) LGN 481, A pal) A saa giall S LAl 5 cliiall mes Jadil dsaaiaall 4 5 pusall
Dashi A Raaluall: 8 L dasi jall Amaisal) ilujleall 2aa a8 LS cald gl CuilS dua e
A8 cilaalisal) apfi A (e W e 5 il 5 e laia¥l s LalaB¥) OYlaall b aainall
L sall s g ) Lede adais ) Alsall (8 4 el o liiall s gralpall Jasall Al
T s dadly ZlY) 4 Al dne Gl (A8 5 )5 i ae ¢ Baieall puladl
‘c.q'.'\.;.d\ 4aal ¢ ‘";ﬂ\ Gboaadll o) aSEN Jels (—;;1.353 @ Laalicall g c‘;.d:d\ Canll g Y
Aalrise ladl jiu) oy DA e cliiall y Gl il 8 dpnaiaall 5 ol 288 ol 5
(& Bl ATV 5 dmaine 5 Al il palaa s COlaa g phall il 55 Apmainall A 5 sl
. .XCV“:\:\QJH\ C““J—‘S\

Ll Led 4y ot die Apmainall 4 g usall o kil 5 (5 LEAY) qillall A oyl 13 S5
4 Claalise i DA o dpnainall dpaiil) b sliiall of 4S8l 4 HLaa) daalal
Asall 8 40l g dpelaiaV) g 40laB® Leia g 4y gatill gal jull 5 o jliiall 23] dyie }\/ E
4.\&:_) u.nSa_v 4.1_)\.\.\;\ u.n.u\ A.;c (;_95.\ ‘5@ 3 XCV"'"W\ 4_\5‘5}‘&.4“ k_il.u_)\.‘m ‘_A\ MLA‘}!D
S bl @i b el caaiaall daaii (4 daalually onsall slaall 8 o jLiall ol
Al g gl B a8 el 5 A T 1A 1aa alad LS XX o) 8 Aol iuaall daiil

J:a.g)c.n W\?@JM@JM\W@@&J\W\@}M@L}M }A.uaﬂs

197



Canadian International Journal of Social Science and Education

iaalua o Huacadd) iaid) 3 rlad¥l Ale A8 5 gkl dad ;) s
Gl JS ey o & Y @ ASGED sl Ll ) EELEYL 3 ¢ daiadl
cilaaboall dlliy dlag )

O S YAV Lasi A o skl Jead) o aaied 4 55uall oda liic) e at il ed
b 32l 4l b aaiaal) oladl Lol ) il yile 4S80 o) g g sl G W) o sl Al 30N
Qs el muail ca jliall Claal 5 cpl il GlS b e 58 6 A) 48 518 (a gacail e
Al Loy y LY ) ) LS iy sl dso Lal 58 jaiae cld AEMAY) LS L)
Dy s Ame O el miay Lpmainall A gpesally Angi sall Teliin¥) il jlad) oy
Jsanl) Lo Faiall & da jadll cliidl s S il wllal baldie) (3 saiall slial (ulae
Sl A1 Gl Amainad) Ll gl s el Daiad) Ll gl Al e
Slo Talaie) elldy el jliey) AL dadll Calins SN avaiall Gsviall Lime il
el apdaity ) Al aial LS 9201 84ud 248 ) ol sl Galaa )8 e zecadd / 2285l
bl §gaiall Lily dpdinall Al gl bl 8 ay lial) Sl 4 o A e kil
et @L’u TS\ d;l\da\éq\ L.,S,)b\ Oy Jiiew S 2a Ui dmaiaall A gl

Mgy palall (g saaall oyl Mlae ) s Apmaianall A 5 gusall mal 55 o liie

FUEY]

ali asiall L yad) i leY) A 8 sobaiEl Jalii A jlan B iy (e G Lal Ay
OsSas Al sliiall 5 gl adaiil) Lea sliel 38,80 5 g i) ¢ g pdall Gp JLEaY)
oot AS jliay o) a5l saal g (e Jaldally QM) Apuia g Lallill ¢ g3 e lalade) HLadY)
SO llaall (558 (8 o) g ao jLiiall Gl adatil Cilay (55 B2 an ey JAN ) LY g il
el 5 (salaBY) JaLall A jlaal Lalaiall crilag pll 5 ey jlall S N (o 5ilE 5 Ay il
Sl il e Sl g pdall e LS dae 58 Cilag p35 o) (i) 8 o) g s giall 5 5 paaall
elliy Sl Iy Laaa OIS Lage e laial Ay AnbaB®Y) Gl Jan & ALl
Ll G jleal dead ) e Jgeanll ol i3l ey WS bl Bla®Wy g 5 pdall Llea
Gldaludl Jeaow atiwall @l L) yid) o Sk o elall Cuad 3 e 4w JS laaaad
2l Aleny Aabaial) A0 i MSASU Aol sl Gulai (sl ety (Bl i duaiiall

Aol A jlaal 5 gilal) <G

198



Canadian International Journal of Social Science and Education

ke Gaad e Al Gaja s plaial Lled st 430 LY g il WSSV L ead
A g pmnall g Ao Laia¥) A s pual) Jany 4palaBY) ciliiall o jliiall o) 30 ¢ delyiceal) dasil]
Y sea s Aol Al Jalad (e (e chodla@y) Adadiy) Calidal Lgie e die dul)
B dsa s (55l e peday b ae (S Wl sa 5 Ll Jila 1) SLa8U 48 g je ASa (38
Gl Y gm g o Ly all) Canisall (g 43l Jygaal) g Jaguetll e a3l el gy i) 4 gill
ol dlany Adlatiall plSa) Gamy Jaaedy clld 5 ¢plalaiall (o 4 Al A slrall oy 815 daiall
¢Ail) Alead Adiadl Cluss sally [l g8 ailaii auia 5 I J gaca )l 2l Gl

e meill g ALK da Sall e Leidlalad 8 Laolaic ) 450 LY da sSall e ey 431 LS
OSD Al e ey iy (alall g IV Gadailly dgmy il AlSaY) e o yail) plalaial
il sall il Aald oy Lial) Ll il A )35 il 505 cliile il Akl (pe el
e Leie 2l JS dag s e JLARY) CSaall i il JISEY1 7L dlliy ¢ calal) Jia g
é&:ﬁﬂ\ﬁub\.&ﬁ“ djdib.aﬁy M\%;ﬂ\ ubu\; @y\ﬁd&u@ﬁu\w
LU G jlen b in e sl el a¥) (S35 ) Jlaall Jlexiad
djl...d\ C).E.\MLA}Q} cuﬂM\@&w@d\GﬁMuM\ \).\j\duécsihaﬁé\}“
4.;3)5!\@ngma_;.«]\}ﬁh.\l\whd\e&‘ﬂwd«chm\u&admjgym\ngp
a4l GslE Gadd o liel 4 dald lSal pny 55 e el oGS, s

9 S Gl ey 4 5 Sl Argada Al (S5 Al g diia 5 (e 3525 o0 Slse

eg;)iml\ Lé‘ALAﬁY\ ol ‘c;|):\ Al dalladl lalaidy) Lehed s ‘éﬂ\ il ?A\ ‘539 s =il i
éﬂ\ Gle 24-16.0= .U aaial Al Gl e ala®BW 5 ) g el y (waladl laay) <2018
ae.economy.www s A

199



Canadian International Journal of Social Science and Education

Apla®y) Aatil) 50 MRy ) Gad il e 12016 sl El e lalae)
16.0a ¢oralidl Dyl ¢ 43 Lal) A0 Sa
2018 ¢cs i) (s3laBY) 5 wal j csasiall Ay jall L galaBY) i) Jon 81 Juaiil)
ae.economy.WWw <5 V) ad sl e ¢ 48-27 (a ciball g sall ¢ pdiall 5 udlid) laay)
LByl Ml e it Sl 1200930 JYA Jarall 5 1971 dand LY s (e 24 3kl s e
Latill (3a 4baa ¢ Galal) Taliall g plall Bl (pn salall (¢ staill 4al 585 e laia) Allaall b il )
Ol SaY) aais sl gan b el sall el ) (Bin s Alaall (5 slse g )5 ZLGY) NuJ, Aoy
Loyl
psis . )Y Sl doe A8 A8 slan 55kl S 8 Lpnglall 3 ) gall 5 il g i) piad ) giall (e 23 sjun v
il sl ALY llal ¢ LelDlainl e g Ledain e ainall
Aatil) G a8 s ¢ Lgiaali s Al Alan LS 31999 A D4l oY) ¢l e ] k) i gay M
G Aaldivall duaml) cilalgia) B 3 Cole) ¥y clulidl Al Aty aaly dpenll Aalaieall dueml
ralie G lganl s 01 1 gm s Lelal G SO teabuall 5 Calaal) 5ias g Lalal 5 5 Ll 5 Le Laia) 41 5al)
" Al ally i)y Ml el s 5 515 AUl G il a sl g sl e Aadlaall g dnpdall digl
O palall cilall s clalial Giag ey dgaill s Jaladdll Gy ddad) < lae V) dayy il viceall dasill
O i) clalki s cilaliial s e 5 juall D)
Gl ol 1 Caagy "; salaBY) Lalailly Gleid) 20174000 148y sl puladdl (e 2 salall VA
V) Jards JA (e AplaBV) Aai¥) A g) e alatip 5 ey uj Al dpaiill (§as ‘_‘,J; Jaall -1: 59
ALY s 5l -2 Lgalgay Jalsi 31 i Cle) a1 g alail) (3 y Cilis slaall 8 5 gall gind s Cilay il
saill Jare @d s JleeW) Al jal A0l Lalail Ay alagl \:‘Sﬁj Lo 45 L) Le—‘-‘& BECTRBESY
Al L) o3l aDUall Fliall 8 g5 Ayia) 5 Atk gl ol Laiias) gandi -3 5 )Y b galaiay)
dgatil) 8 3all (Nle) (s sine aa) i 1986 ansnd 41712848 asiall aed dalall dymanll 3 can oy -0
et/ OIS 4 A aall 417128 sasial) aad Adlall pmand) )8 s g Sl e i g adie) (53)
S A8 sl e <1986
https://www.ohchr.org/Documents/Issues/Development/DeclarationRightDevelop
ment_ar.pdf
1992 4w dia 14 A ) ;a3 (e xial dadll 3y M
e Aldiadll LAJG‘}:\:\AXM\ Byl st el Giase ?M\ e G gdua uﬂb@c;\),} X
[ el (e dxala e 3 ball Anlaidy g 4 glal) o glall Alaay ) gliia Ciay MA0)
.150-149.0= = ‘1999)JL‘£

4.\.\4 ‘_g d;j\ “MA.\.\]\ ‘_g d;l\ s(a).m]\ ‘_g d;j\ L@.AM 4.::_9.\.\AXI Sl d.\aj\ OJSAJ R
ng.\ﬂ\g_v\}ﬂ\g_\.mu Mb\ﬁ\@dﬂ\ ‘;}A@J\bﬁdﬂ\ As.d:u

oal\ it Lmaa L @ uaeai\

200



Canadian International Journal of Social Science and Education

M\éu}uﬂ\ @&MJMY\}M@J\}M&M\ w\gsd;“}s cd\_uu.dal\ JJ\}AS\
my\ekuuuzon@Azlea)qu il Galadll ) B (e 11/1 33l Aala - iii
M)Lua]\ c)LA\ (53 4_1.3\.;4.\3\1\

Al A e ks (L5 2011 Al 13 A8, ol L salall e Slaie YU el g Xiv
analaiay|

G.\.La yi 'E_)LA\ (55 ua.\:\)ﬂ\ J\M\ ui.a..m 1998:\_\.‘»15?3‘) u_;.\l.sj\ (e 132l L_éj‘: \J\.A.\c\ xv
(f\la ).\\ 5 ylal ‘53 ol il Hlasal UL“” 1998‘“‘“}5?&) Ol e 2 salel) o gan - Vi

il sl 5l 8 Gl i jlacal (lay 199841548 5 ¢ sl (e 4 52l o gy XV
iy gl e aplats ok 2011 4 13 Ay Ol (e 14 30l e alade Yl @l _Xviii
aoalaiay)

bt Ly 2017 4wl 2] a8 ghaull ulaall 8 e 16 3kl e lalaic) elly g XX
2017 sl 54 3 & sall 48 L 5 jlal 8 Apaliay) Adaii)

g kel dnn s (o3 il - A ksl ‘@;Uw@wﬂu@m‘;ﬂ\w;;xm,mwc_mj_
Y a0 Al A sall MsLasall O V) HLEAY) Jea 38 ail jeday (palamy) Ll o glal JLAN syl b
_PLd\umuja@JuA\qul&}M\U\Ss@\_d\u\ cL@_\;Laur_m‘\_:)mwt\A_u
MJ\AJAS‘)MJSMJL\.\;\_\ ‘);LJ\ M_, et W\ u.u.ual;.‘h c_m.:.“ ol JLuAY\} s_‘\_u_\A du;\fls‘)u
Layy ¢Sl 0 538 o sy Aadaiall Ay jlacll AS 50 8 JW1 HLEAY) Jaan (o301 38 LN 5 jlal p i (S e
O I (e 4S80 5 ) Rl laalls 4 latl ddall Lo aSlll gkl s3er cati il 6l )y e alle S
Sl ol g 5 phall 3 5l8 adasd gl JSS A Sl AS 80 sl e buandi s S il
AalaaS Lelale 5 485U 5 ey i) Calaall 58 L S5 il dpalall S il ¢ 558 )yl ol 4l LS-
alaaS oadall o gadl) udaa bl o Alalae dund ) (o glail) BN ASE ga 5 il gl S i) ¢ 5 58
J\A.J\uyu\@uawo.\c bﬁy}ub\.‘x\“@k\}n
L;\]\ A_IL.AJAM O Badaall 4.\.1}1133\ d\S.u:Y\ aal J\.u;\ aJ})...a L; )4.4.1 (J @J DJLALl ng\ @).uul\ u\ LSe
il eliiuly a8 oA 38 Ll 5 lal 8 o julai e o ¢ A sSall Lpasn s I @lliy alall o Ul Lgass sy
L@.ﬂe)ﬁd&\j\dh‘;\m ¢ all MJJ.I\AM d\s.u\}“ NN bJ"‘)A.aL}ALQ_\LAMJJA(ﬁAA‘ j\ 4.455;.“ L@.uu.uy Gﬂ‘
Al il o g0 dalall il
A ) JISEY) (sas) Jld) aae (e G yiall o) Jadl saay 4l A8 LAl gaual Gudaall i a1 Liay) oy Les-
aaf 32 Y sline JS il e aie e Aualud) salall cpe A0 5880 el Guay oo Sadl & Jiatall 5 ¢ saasall
G Litllaal (UilE 5a5m sy sLiiall o sSind ¢ ALl it alall o3 e (1) 2l 8 Leal) JLaal) JISY)
o3 8 Allall Y «al Y aal 4y iy ol Ol in oBlE) Gl e o) 351 Aagilly (Say ¢ pal 358
el alaally daleie Al

sl 3okl (& (el 5 laa) Ly 1998 A 5485 o5l e 10 33l e lalaie) XX

¢

b

201



Canadian International Journal of Social Science and Education

1998 4l 508 ¢y sl A&l 2l 1999 &ad 2948 5 (5 Y1 LI e 1 saball Lyl XX
B sl 5kl 3 gl i) laal (L

1998 aid 548 5 ¢y sl alSa) 2l 19995 298 5 (5 Y LAy 5 Balall Liplas XM
Lals aanadl ol ol 5kl L ansd Sl lacal ol

sl b gl il ol olis 1998 Al 548, (siE e 11 salll e lalael W
Ll aasal) ¢ ks sl

G S 1S5 aaad ia¥1 sl sy IS 53 Gl QAN G giE sl gall
e e AS,EN Y

A il Sl play 201550 2685 salas) ¢l e 3/9 B3l ASAY Lk OV
Jals daadll

Ol 8 aal gl (addll A58 Geli Mo ) dies ) e il gl Glld al yy OV
3aa=ll 13 alall s;\.u).\w\_g 4..3:—‘).&5\ (.\M ;\EJL».J\ Aaaa Adadd ("2015 dadd 2(‘;5) L;\"\JLAY\
333-332.0= (= 2016 semd €3 il Al

¢33 ganall A g guaall I of Aaalisdll € HEN UG AT ) LSy Aallal) Cilieugalla VI
JS Al 8 U o 2 5 4 8 A e O 55 O Sy 4} Aals gl 48) yuall sLiie Ll
2¢3/74 53l ki ¢ 38 5all i yemall 510 alaa s jaemy il aed sall 5 Ja gl WG 5 ey
il mlatiy (538 sl i peaall Ld 32018450 14 4 5 alaiV) () il o gus yal) (e
2018 naisn23 8 & el Adlal) Adaa¥

aanall ¢ Sy A jladll @S il 201548 248 5 5l (e 2/107 salall landas XX
Lol

o Ay )il S Al Mz b anld deal clas jpud dana W) @l i oaal jy X
36-35.0«2 = 2017 &j‘}“ Aalall ez\ﬁJLﬂ\ Aaala (Maaiiall @Jﬂ\ Sy

Y L) Gliy 201845 19a8 5 saladl (5536 o gus sall e 2/7 83kall iyl 20X
Ll aaaall ¢yl

Al g sl 35 ) 1 om0 A 55 o S g S (S 520 A ) Argall Cuaal o seiall b g N
eae Ay sean ¢ Sl aaadl daalall ¢ yuall 5 Ao gidl e 5 pdall 3 gE) UY) 53 gasal)

fledy oy 4002 (= 2014 ¢y 2l

J.PALLUSSEAU , « L’EURL ou des intérét pratique et des conséquence

théoriques de la société unipersonnelle », J.C.P. G., 1986, 1,3242.

21,02 19,02 cladl g el b anld deal clas jpdi e L) Cise a5 -

xxxiii

202



Canadian International Journal of Social Science and Education

Ol A,8 AN Sl e ati A 201582 a8 ¢ sl (he 273 alall Ligglas OV
il )l s 0 5l g o sall 128 AlSaY W Ay Hlic V) inadd o6 aa AT ) JSE (e J
e Grmaiilly LA 138 b dady Lagd JS Al ol 30 55l La jauad ) S Ll e dalaiall
" aidall ddalll

315, e ¢l CAJAS\ ‘LEJJ}"J‘ Jaa ) ue ¢c;\)_._\ oV

SIS L Galaiall 201548 268 5 O S8l (e 716¢72¢73¢ 42¢43 200 sall ol yialy ellh g OV
el daaall 4y sl

s lall 198440 () 518 (e 4 3alall Can gy SOV

Lale 0aadll 2015 daud 2 a8 5 4 el IS Al () 58 (e 1/883ld) e lalaie ) VI

el aasdl &y jlaill IS 3l (3laiallD 0] 548208 5 () 58 (4e 2/8 Balall e lalaie ) O
S WS aa (galaBY) & g plall audatil Leia SRS o Saall IS AN dae IS Laay X
cSJJM\ 2\,}3}}@\ Sl daladll 6?6-»&‘}[14 :*.y.ajﬂ\ c&,p.u.ﬁ\ :\.\mﬂ\ ecpebiatl) 45).& ‘_g
Ll 1984 dind S Ll ¢ sil8 e 5 salall e lalaie ] ¢ dalal) daalicall cdalal) daabloal)
20154 268 ) ) 58 Can s

g dasal) A slall S il ol 2015400008 5 a3 ¢ gial (e 9 alall Lgdas X1

sl bl i gl Ll ;gabadyl Lladll 201 742 ] il Gaaal 58 11/152k) dala X
Aiaas o sedall iy 48 LN 5 lely ApalaiBY) Aasill B 00a aaly "5 Al e 4l Gl AT Ll gl ) gl
21.02¢19.4a ¢ Gl CAJ\A}\ cc)s e.uaG Jaa s bt dana Wiy (i ga sh g _xliii
Q}MJ\ sgjﬁ)ﬁﬂ\wajau c&;#\ u,uaﬂ G@Aﬂ\ J\.@.’\;Y\ d}; @\):\ _X“V
BS ‘@Ld\ c)’;l\ (Jlee VI (58 (“”\é A ‘Ar_ ¢31.0=¢1982 FPIA «JY ;)';\%5)\;3]\
22,0 ¢ i Ak (s gyl dagdll

M:uu\ 4\:.\1:\ ‘:’e)i\s‘u\y‘ “_'9‘)\&.4]\ 3Lita ‘LJ\A:J\ Q\S}ﬂ\ @ L:u.n}n 4));4 daal _XIV
83.0= u=<2004

2016 45d 35 a8, el sl Gadae S e g opdall damy 53 o sedal) a5 KV
8 _pall Ciliiall 5 o yliall Glis 2014 Al 2 28 galady) o il Ldanl 2 Gauaiall
2016 Jiwm29 Flh 604 222 ) = 20160skme) 31 A F sl (ddans giall

A S a slandla ;2014 Al 2 a8, Auanl) AU 1Y) salall s gay il g XV
ddacgiall o) rall Lalle Jady Ly il 3 ke dbobail Ualis Jf 5400 8 dense

203



Canadian International Journal of Social Science and Education

Gobiall (L 201440 258 5 sV Sl (e (I Balall 8 adinall Cy jaill e 8
201400k 16555612 5z 20140 ke 4 )G idas gl 3 ppaall il
eobiall adae Gl e aly il g g i) Caiall julae oAl 2aa i XV
illaall eSS szL.'? Lae ) o) bl G laaa e leliy ceocdans giall g 3 praall bl g
sl Cdae Cila (e s A plae Ailal (Say WS (JWll Gul )y dgiad) 2l sall aas
AbiiVl g gy Apda A olill Alas il g 5 ppeall Gliially g jliall (ulae (e dpa sy
2pdy AtV sl 3 saladl e lalaie) ¢ ciliidly g liall lgw i Al AulaBY)
<A sl 53 ppall Clitiall 5 a Ll Gl 201445

Adlid) adanil galasy) G sl (e ] Balall o sy XX

20174 2148 5 gl Gulaall 1 513/ 133l -

JSa) dae () e alall 4 jlatll S a0 s & 1984 diud 8ad ) (salaiV) (il Laay N
Lo sl cddagund) A i) ¢ paliatll AS 50 0 8 ST IS Jd a5 gy IS 31 IS0
52 52nall 4l g fasall 3 dalal) daabioal) cialall Laabioal) calaall aeuYl

oS JS (3l a1 s 20154 02 p) satY) o) e 367 Bkl s gy M
Ol 8 1984 daud (8)ad ) alas¥) () sl ol LS oy i) 13 alSal an (i jlay ) allay
" Aol oyl g8l g A Hladl) cul< il

8okl (3halia gaen & Ly i (<15 il jaall Aakaial) CaDUAL Calidy 8 (g i) oY ey, N
CAS Sl 8L oy ) L) A gial JISEY) JES) 80 sanall A gpeall <13 AS 3N iad 48 ,LEY
) Al

deal u deae Wiy caal s b3 ganal) A ggusal) Culd 48,800 pailiad e Coaall IV
346-342.0= 0= Gl ma el 8 anld

Jea A ue s@\ﬁ ¢33 5anll @JM‘ Gy Aald aal gl il Ay d_g; &\J..g v
314-312.0a = Gl g el (5 52l

aamall ey il S LN Glaiall 20154 258 5 0S8 (e 1/117 83l e il M
Ll

Al €Al Blaid) 201580 2 4 ¢ 58 e 105 k) e Talaie] M

deal ¢yt dene Uiy caal sy dalall Laalisall 38580 5 jpaall ailadll e Cajeill Ml
A81-176.0a Ua «@ilad) pa sall ¢z 8 anld

il sl 4 jlall S Sl Glaiall 201540 248 5 ¢ 5 (e 193 Balall gl 1

s anall S5l L 20154248 5 ¢ 5 (e 63 3Ll e Talaiel X

204



Canadian International Journal of Social Science and Education

‘C)arwalﬁm\ ¢l daaa L 6@\%‘&#\@)3“&5)&@@5&9@}3”-'”
161-157.0= 0= 3ilad) ga all

il dasal) gl cul€ il iy 201 540l 248 5 ¢ 5l (e 39 sald) e alae) M
Ml aaaal) 2 jlatll S a0l Blatall 201 540 248 5 ¢ sl (4 40 5alall Uiyl X

L canl e oaldd¥) S il Qe bl b el (pebatl) 38 3 Gl jaae e o aall XV
120-104.00 0o sl g sall ¢z 8 auld daal ¢ juasi dana

deal ¢yt dane Wi ¢ galyy dialal) aabusall 38 35 &l Jpan s pailiad e Ca el
332-331.0= U= «ibad) pa el ¢z 8 anld

Ll sasall 20153 248 5 A el S L3 o 16 (g 1/256 alall Ligglas PV

e el Ml e (201585 2 o8 5 A jlall S il o 518 (ga 3/255 salall s PV
onli s lie) a5 Gaddl ) gag dalall 038 (e (1) A il Craslusall saad Y aal)
JU Gl ot W) aslal 33l e 38580 Jle Gl @lile Jhas V5 dala daaliw 48 43 @l
MLl daalie dal gl (ad Sl AS 5 M e AS AN aul adh O sy Ll Siay 51l
Mignnh e il Y Lad o AN 138 8583l Aalad) eabuaal) A8 5 plSal adde (5 s
Ad Y sl (e 24 salall by gt G ySe Taw deliall o5 el 4y e PV
alad) Ll Saluall () slaill 4 585 Lpelaial) Wlaed) anlad b)) SLa®Y) " 1971
ity Alipmall (5 gine g LY 8oy )5 Apba®y) dakil) (Gaial 48 5 ¢ (alal) Lladll
Dsidll (g 34 83kl 5 " LAY 5 o sladl) At aadi g o S8l 3 gan A cpilal sall oS )
el pars ¢ oAl dgan b 4B s ) afige ol alee Jlal 8 s hlge S MY
GV sl e solal dee (a8 Hsm Vs Cually el sda and Aalaiall ey i)
) M aie Gyl by ¢ o sl Lle Galy 3 ALY U1 )
st Lta o) 3 (5 sSs ) Ap i) ddeadl el g g pially aualy X
Al s sl aiall ALlS clatie ) b jedae o LSS ol LS 55 5l la s s G (e clalall
e el G Ly aiall ALS clatie ) ddag gl claiidl Jisad ) o S Sl
Jnal (S ol Lalis) A8 Aol X 5 Leilat i Letiumd 5l Lelad ol Lgmpant i cilainal)
o L lds IS @lld o Al b jee gl 5 CSlgin) gl J pal Jae Jad 3aaa dall
1979 451 01 4 a3V o #El (e 01 Balall e leliy Badaa 2adl Wy e o il e
O 531979 4l 01 a8 alad¥) (sl e 09 ol Gl LS ¢ deliall adhasi ols 8
ownd gl Glaa) Al 8 elia s 5 e ol Al Hemg ¥ il e deliall 55l anlais
5 A sall 8 Ly U samall adaill 5 ) gila 120 HSAY L8 g iy 488 g e dialia Jiany alle 48

205



Canadian International Journal of Social Science and Education

AU Gy el Galal) Zisall eyl ) geliall g il palall ) o
g

Jaxall 1999 4l 24 & 5 (salas¥) S (10 02/04 B3lal) i gas

2015 4l 02 &8 Sl (5l (e 11 52kl e lalae) P

2017 43 21 A8 48 ,Lal) o ol datil) Guladdl 5 8 e 2/04 53kl 43T Lo g o PN
RGN < dnabaiy) ddaday) ot obs

adaii Loy 2017 4 21 A 48,Lal de Sal o2aill Guladll )8 oI L sa 5 P
3.3_)\.&]\ BJL\\ 5.3 :“..JJLAﬁ\j\ Adadal
5 Al dlen Gld 3 1999 diwd 24 by alaiV) ¢l e 0] sl e lely XV
2006 42 20 a8 sV G SEIL Janal) ¢ Lgtaats
Jshaall aaas il e (ati ) 52001 Lnd 37485 6135l Gulaa Sl (e 06 33l e Talaie) DV
Jsaanll Jad 4l Jw\emu,aem,mc\d@u}\mg\mmwuﬂ AN gy 48 Lal)
AN 1362) V) B Galel) Jsanli T 5 clelant o Leilialy pmsd i) e
s Bzl ol g g pall Y1 s Al 3wy g pealll (allda o 33l 1 S 08 Balall e el PV
Y)ady Galally 33 ) sl bl anill 138 ey o) e daiaall ddabudi/Aigl) ) jal s Ll i g o piall Qs
(latiiall Bl s Aaidall 5 )la3 sl g ) AN 138 (4a)
Al (e Radiall i) Y an Al 5 A e Ausaidial) 5 laY) (55 09 salall e lalaic] elly o bl
Qs I Al el a0l Ld Wl Al sl ddle cilga 5f o)l (e ol 53 Cpan mmyuhdm@@}‘@)mﬂ\
@mui@myjmh\Jﬁlqumm&uoygs}uu}xuji by e ol i Lo eladiuY il
EA\W\oJ\AY\é}u} w@)mﬂl }mg\u)&u\‘;sm..d)}\ 83)@@44&\{_\)@\
" M)M\u\M\eM\@wau}Juu/hdAJJj\AaLuc\J:ul.@_al_\...a).u@)...aﬂ\ Qs
Ol A Al ddtad) clindl gl el clesll e ggle caal, POV
20.0a¢ 11l «wﬂd\
Aadi¥l Al 3e ol 20171 Ll 1348 o5l (e 2 5alall 4iaas (A Cay paill s 5 - PO
BUREELD NS PRPERE Py ‘_,_o‘e\_m\...a.ﬁ‘ﬂ\
2148 il aladl i3 e (dsY) sl dinas G2 dad ) asede e lalaic] - DX
43‘)1.»1]\ b_)LA\ ‘_g @me‘ Ay (a:\.L.\J uLuu 20174.\»11
8okl 3 pass) U lacal Ly 1998 35548 ) () sl (e (g 12 2 ¢(ialall ligalas - P
ot
sl Bkl b gl ) laal Ly 1998 4and5a8 ;) o sEl e e 4 salall Lk - boodi
3

b

206



Canadian International Journal of Social Science and Education

G oanl U laal ol 1998 LudSad; o adll e V) salll Glld L aal 5y - O
s‘_;_\.La }.\\ BJL'Q‘

1998 MS(&) Ol alSal Ll 19994al 29 ad ) sy AN (e 1 malall lagdas - Ixxxiv
b sl 3l b el il jlaal ol

L) Al s & 2001 A0 37 A5 o))l Gdae ) (e 02 kel e lalaie ] @l 5 Poov

leia®i 5 Al dlea (L3 (3 1999 43l 24 o8 5 (galas¥I oy sall Aot

Ll 22512001 &id 37 o 350 Gulaa )8 (pe 1 8oLl Ui g Al 5alaYL 2y POV
Lisanai s gy ol Callln 48 prey Ly pa comy (Al 5 (38 el 3 gaill (a5 amall 5 jlaias))
s 5 A 13 (3 el 3 saill by Langand o3 1 g ol ) g saamall il sheall 5 iyl

03 & Galall

lils 205all 2001 42 37 a5 615l daa 1A (3 03 5aldll e oLy DOV

Gl Al 3 Jsa¥) oo diaiaal) Aabid) ol f 4t aiadl 551y st 105 saladl e Jalaic ) ool
¢ g o sz:ul\ @)...435\

L U 5 301 g 53 (po gl A sl 5 ) ) 13g &3l Jglaadl i) gy pocail) s (g el Claiiasall
A yall ade s

Alding Ay U5 ga g et = A Q) S BLid) gl g g il e 28 gall

Al il ol le) a1 (e 285 aay Sl e el laa) -

1_\:\.._\.\ MJ)J\ ‘);u\m.“ ji A_|\;|‘);:)1\ Ua A.._\s.\l\ odg=Ty LLJ c:\‘)m.:.“ J\L ‘)5:1 U‘ u,_\s &J\ c:\‘)m.d\ J\M! -z

sl ) i A 50 oy el (U i el ) g pealll ) el ) -0

ol g pall i o 38 gall pre &

ot 25U e el JOA Al 5 a5 (g 4l g Ly o el s Ut} Auaial) ALl / Al e

i)

boxix _ \/oir, ARTHUR Julien , BATTISTELLI Matthieu , HARDY Jean-
Francois, « De la personne morale a la personne éthique », Ecole normal
supérieure de Cachan, Antenne de Bretagne, février 2013 Canberra, Pise-
Bombay. p-4, consulté ’article sur le site web

http://www.rotaryd1650.org/EthiqueProf/2013/memoire/ENS CACHANT.
pdf

el A sailall 5 g X°

184 a8, 3N 5 il 5 gus - X
-‘;'\LSJ\JS\} XALA u.}\ b\}_) - oxen
i LA ol 5y - el

207



Canadian International Journal of Social Science and Education

“dale clol gy - - XCiv

el Al il 2aadll 2015 4and 208 ) (galas¥l (5l e 242 salall an gay lld g XY
G e bl L s Lgnnld o U5 (o Gflle (tias slalil 2y 4S50 Hamy " 1 ) e
ddlall ZLY) o ie e (%2) e 23 Y gy dae sl claals a3 3 Gl pala )8
Cpay g dae ghall daalisal) clli L o Al Al el uidlal) uiadl IS A8 Al
Ky ol 22 adaddl Al al el A de ghall Cilealuall sda (o 5< o -1 ;giﬂ L sle e
A jae s lbuall B8ae 58 4 Lo ghll Claaluall 038 (e Bafiveall dgal) mual s ISy
.";\.Sﬂ\

Al ygmall (LS (3 2018 il 212 ¢osall 201845 2 &85 o)yl Gulaa I8 - XV
2018 i 31 ki 626 2oz «nliiall g IS Al A pnaingll

aldl Ml e (ati Al (b aaadl 2018 Aand 2 & 6l )5l udaa Sl 8 (e 05 Bl e Jalaie) L X
YLl b aaiaall gt 6 Aaabisallf L Lo ciliiall 5 S Hall dnainall 43l 5 gasall il jlae Jalii 105

A sl Ll 5 gl all sl Al 5 400801 et bsall aai SIS (p W a5 Aiall 5 Ao Laia ¥ 5 ApaladY]
& Al dda b Giiear gadaall (e Baainall julaall s Jay) sall g o g il Lgde Gudas 3l A1) (&
aal g ) sl g SR Jsla a5 b deabsall s ¢ galall ol s HISENT 7 55 saiog  Jaall 5 LY
Aalaiiee bl yinl g JIA e clldiall 5 S 3l 8 Dancinal) A g poual) 8E plu )y adinll

" Age shill el ) (& ol AV 5 maine 5 Al Dl jalie g SBles g phail () b 53 g Apmaianall A 5 pusall
138 AlSal (g i " 4 e e Al g il aaaall 20185 2 48 5 6135l Galaa ) (3 035kl XV
Cajlaall s @l gl @l 8 Loy A gilal) LSS A A sall & d platll S 8l maanb s e IS e )

g o 32015 43l (02) by salas¥) ¢ s plSal (e Bliinall Ay lail) S Ll 5 Sy sl S 3

8 sy Adaall 5 Apala3¥ Ae oSall JalSIL A8 slaall Sl o Al sall Jala Lelalias J 5 35 al dgiaY) <l i)
i e Lgia s daiadl) izl oV 8 e 5 3 cileadl s Gl sall -z Leagasd (g dpnsi Lo lliad of 3 5l
Cilamaall /A1 5ol 5 Al glalially dlalall il pall /A Hal) Cilocs pall fAsigall ¢S a1 fagiad) il il Jial)
LAy gl

il 235l 201830 2 28 6135l Gudaa ) A (e 4 salall X0

Jale 02aall 201845 2 a8 o) ) sl Lulase ) 8 (10 18 Balal) e laldie] - €

b Aaaluall (e s ya Aaalusall oda it Jia el aa 0 1500 0sS3 38 dagdl) Glli, - ©
ol dpanll B4 N a4 Skl aa 50 10.000 dad ) Al sall dpnainall 430 5 usall
ol 4 el Jla (B Skl aa 50 15,000 4ied be ) cdaaaiaall 44 g guall Aadle
Ldinall A all Hlon o J sl

Aals 30l 201835 2 ) el 5l ulana ) (e 7 3l 0

KAl (3laty Laod 3astal) Ay ) ol HLaSU dlidisall 5 A0l cilga gl e i peill O

208



Canadian International Journal of Social Science and Education

62-56.0a e 3l CAJA\ 2018 ng.u.d\ Lg.)\.zugy‘ el ¢ c;\).\ c‘;c\_ual\

209



Canadian International Journal of Social Science and Education

Impact of Working Memory Capacity on Creativity and
Outcome of Memorization

Author : E8%8Z% Ziling Huang
Institution: Beijing Haidian Foreign Language Shiyan School

Country: China

Abstract

Working memory is responsible for the storage, processing, and
transportation of information during recognition, and working memory
capacity (WMC) is the crucial indicator for measuring working memory.
This paper mainly focuses on investigating how WMC influences the
creativity of approaches used during memorization and the memory
outcomes. This research uses a backward digit span test to measure the
working memory capacity of the participants, and a word-memorization test
with a subjective questionnaire to explore the most commonly used
memorizing approaches and the outcome of memorization. The authors
found that when grouping WMC scores into a high and a low group,
participants with higher WMC are less creative during memorization, and a
higher WMC score in one memorization test can predict a better memory
outcome in another memorization test. However, each individual WMC
score does not correlate with creativity or memorization outcomes. This is
mainly caused by the lack of corresponding memory test with the
participants’ interest and limited sample size. Overall, this paper provides a
better understanding of the relationship between WMC and memorization
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outcome and creativity, and is helpful for high school teachers and students
.to find a suitable memorization approach during teaching and learning

Key Words: working memory, working memory capacity, creativity,
memorizing approach, memory outcome

Introduction

According to Baddeley (2003), working memory is a complex system
involving the visuospatial sketchpad, which is a visual storage system, the
phonological loop, which is a verbal storage system, and the central
executive (para. 5). In the recognition process, working memory is
responsible for the controlling of attention and the storage and modification
of short-term memory input (Cowan, 2008, para. 7). Working memory
capacity (WMC) is an important factor that reflects working memory ability
(Xu, Li, & Qiu, 2017, para. 1). The purpose of this study is to determine the
relationship between the variety in working memory capacity and the
creativity (novelty, diversity) of the preferred memorization approaches.
The effect on memorization outcome from individuals with diverse WMC
who also adopted different memorization methods is also investigated in
this study. In this report, the process and results of a recently conducted
experiment will be summarized and analyzed, so that the potential
relationship between working memory capacity, the creativity of
memorization approaches, and memorization outcomes can be determined.
Nowadays, middle and high school students receive a lot of stress from
learning, and they are often required to memorize a large amount of
information. The contents of this paper not only can help teachers and
students personally understand the most effective method of remembering
key knowledge points, but it can also be utilized to find the most suitable
memorization approach for people with diverse WMC
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Part One: Literature Review
Prediction of WMC on Creativity-Three Perspectives 1

The correlation between WMC and creativity has been studied for over
decades, but related literature mainly focused on testing the creativity in
other non-memorization tasks. However, the problem of investigating the
correlation of WMC with creativity using non-memorization tasks is that
multiple cognitive processes are involved, making analyzing results
complicated. Therefore, this study specifically investigates the correlation
between WMC and creativity of strategies used during memorization. Most
of the previous researches regarding WMC and creativity expressed one of
three types of prediction: high WMC positively predicts creativity, high
.WMC negatively predicts creativity, or high WMC does not predict WMC
The first perspective, WMC positively influences creativity, is supported by
a study conducted by Markman (2012, para. 4). In his article, Markman
wrote about an experiment on cellists: The experimenters measured the
WMC of a group of amateur cellists and required them to play an
improvisation. Then, music connoisseurs would listen to the recording of
each improvisation and provide a score for the melody’s originality and
novelty. The results showed that the music improvised by cellists with high
WMC are more creative than that composed by cellists with low WMC.
However, in this experiment, individuals must recall memories on the
solution of similar problems during creative tasks, thus it is not surprising
that high WMC would positively predict creativity. Other studies displayed
completely different results which demonstrated that high WMC negatively
predicts creative thinking. In a thesis written by Fugate, Zentall, and Gentry
(2013), the researchers summarized their study on supernormal children
with and without ADHD (attention deficit hyperactivity disorder) to
determine the relationship between WMC and creativity. Since the
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utilization of working memory involves controlling one’s attention, children
with ADHD tend to have lower working memory capacity. According to the
research, children with ADHD and low WMC performed significantly better
in creative tasks. Moreover, according to Xu et al. (2017), individuals with
high WMC might rely on already existed memory during creative processes,
therefore their creativity would be relatively limited (para. 3). However,
data collected in the experiment conducted by Smeekens and Kane (2016)
indicated that there was no predicting relationship between WMC and
creative thinking. The authors measured WMC of the participants with a
complex span test, the extent of mind-wandering with a “task-unrelated
thoughts (TUT)” report, and the extensiveness of daydreaming with a
questionnaire. Afterward, the participants were asked to complete the tasks
that tests creativity. No significant correlation between WMC, creativity,
especially divergent thinking, and degree of mind-wandering was found, but
the extent of daydreaming alone has a weak positive correlation with the
.strength of creative thinking

Overall, previous studies have noted the relationship between WMC and
creativity in non-memorization tasks. However, these studies do not show a
consistent result, likely due to the sampling of participants with special
talents or mental disorders, and the variety of creative tasks being used in
different studies. Thus, the correlation of WMC with creativity needs to be
further investigated by conducting unbiased, simple experiment, in which
participants are randomly sampled from ordinary people, and creativity is
.only tested in memorization tasks

Relationship between WMC and Memory Outcome 2

Before designing the experiment, the correlation between WMC and
memory outcome should also be understood to achieve the purpose of this
study. In studies regarding working memory, a widely used method for
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measuring WMC is by conducting span tests. As Oberauer, Su, Wilhelm,
and Wittman (2003) mentioned in the Method portion of their paper, the
authors measured the storage ability of the WM of participants with a word
span test and a digit span test (para. 21). In the word span test, participants
were required to recall lists of words ranging from 4 to 8 items. In the digit
span test, participants were required to reproduce lists of numbers ranging
from 5 to 9 digits. In both tests, WMC is defined by the number of correct
responses, thus it is reasonable to conclude that individuals with higher
WMC tend to achieve more accurate memorization outcome. However, this
conclusion is only applicable in the investigation of WMC and memory
outcome utilizes the same area of WM. Controversies exist between studies
that tried to determine the correlation between WMC in one field and
memory outcome in another. Two views dominate such researches: WMC
has either no correlation or positive correlation with memorization outcome
of another field. The experiments conducted by Ashcraft and Kirk (2001)
support the first view. In the first part of their experiments, the authors
tested the WMC of participants with listening span and computation span
tests, and the level of math anxiety with a demographic rating. A significant
negative correlation was found between math-specific WMC and the level
of math anxiety. In the second part, the participants were required to hold a
series of 2 to 6 letters in memory, answer a math addition problem, and then
recall the letters. The researchers did not find significant correlation of math
anxiety and math-specific WMC with letter recall ability, regardless of
memory load at 2 or 6 letters. However, this result is not comprehensive
because the participants have certain degree of hardship in math, and
therefore their performance in math-specific task is more predictive. In
addition, only 4% of the recalls for 6-letter series were incorrect, indicating
a ceiling effect in the letter-recalling task, and the absence of correlation
between math and letter related WMC unconvincing. The perspective which
suggests that there is a positive correlation between WMC and memory
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outcome in different areas is supported by Kormos and Safar (2008). The
participants were Hungarian-English bilingual learners whose first language
is Hungarian. The researchers measured the phonological WMC of
participants with backward digit span test, and they recorded the score of
participants on a Cambridge First Certificate English exam to measure their
second language ability. The authors found a strong, positive correlation
between phonological numeric WMC and English language proficiency in
listening, speaking, reading, grammar, and vocabulary

Previous literature generally studied the relationship between WMC and the
observable outcomes of memorization that utilize working memory of either
the same or different kinds of cognitive tasks. Disagreements exist between
different studies involving various memory fields, which is caused by
different sample characteristics and experimental design. To further
investigate the relationship between WMC and memory outcome, this study
will use an unbiased sample, and ensure that experiment content tests for the
upper limit of WMC in participants. Moreover, the experimental design will
account for the influence of adopting various memorization approach on the
memory outcome of individuals with different WMC.

Part Two: Hypothesis

As mentioned above, the tasks involved in Markman’s study requires the
participants to improvise, which needs previous knowledge in music. Thus,
the positive correlation between WMC and creativity is expected in
Markman’s experiment. However, our experiment will use a task that does
not require previous experience, and the tasks used for testing WMC and
memory creativity are different kinds of cognitive tasks. Therefore, the
WMC tested in this study does not necessarily positively predict creativity
in memorization approaches. Moreover, previous studies found that no
correlation exists between WMC and creativity in various creativity tasks
(Smeekens & Kane, 2016). Since our experimental design and tasks being
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used in this study focuses on the creativity involved in the memorization
process instead of other cognitive tasks, our result may not be consistent
with these previous studies. In our experiment, direct memorization
strategies such as reciting are considered to represent low creativity, and
elaborative memorization strategies such as grouping and association are
considered to represent high creativity. Also, as mentioned above, the
amount of correctly recalled information represents the outcome of
memorization, which can be influenced by both WMC and creativity of
.memorization approach

Overall, we predict that individuals with high WMC are more inclined to
adopt direct memorization strategies while individuals with low WMC are
more inclined to adopt more diverse memorization strategies, but WMC in
one memorization task cannot predict the outcome of memorization in
another task

Part three: Methodology

Participants 1

This study aims to test how WMC influences the creativity of memorization
approaches and memorization outcomes, respectively. In order to fulfill this
purpose, 30 students (15 males and 15 females aged between 15 and 16
years old) were randomly selected from the 10th grade in Beijing Haidian
Foreign Language Shiyan School International Department. This sample is a
representative of middle and high school student, who need to find their
most suitable memorization strategy, so that they can master heavy loads of
.knowledge with more ease

Experimental Design and Material 2
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In this experiment, a backward digit span test will be conducted to measure
WMC. To test how WMC influences the creativity of memorization
approaches and memory outcome, a vocabulary test will be done to test the
most frequently used memorization approaches of participants, which
indicates the creativity, and the number of correctly memorized vocabulary,
which indicates the memory outcome. The design of the backward digit
span test is stated in detail in Oberauer et al.’s study (2003). In the
vocabulary test, the participants were shown a list of words followed by an
answer sheet. The list of words includes 21 uncommon English words and
their Chinese translation that none of the participants are familiar with, and
these words consist of five, seven, or nine letters (7 words for each length).
The upper half of the answer sheet includes questions on Chinese-English
and English-Chinese translation; the lower half of the answer sheet is a
subjective questionnaire that surveys the memory strategy that the
participants incline to use most frequently (see test material and answer
.(sheet in appendices

This experimental methodology can provide a standard for the grouping of
participants according to WMC and collect data on the preferred
memorization approach for different WMC individuals and their
.memorization outcomes

Experimental Procedure 3

In the digit span test, each participant listened to several series of randomly
arranged numbers. After each series is over, the participant was required to
recite the series of numbers backwards. The length of the series began at
two digits and gradually increased by one, and each length was assigned
with two series. When the participant was unable to correctly recite
backwards both of the series of the same length, the experiment could be
paused and the participant’s WMC is one digit less than that length. For
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example, if the participant made mistakes when reciting backwards both of
the series with ten digits, then his or her WMC is 9. Common people’s
WMC is usually considered to be 7 items (digits, letters, objects, etc.), and
.(the normal fluctuation range is between 5 and 9 (Cowan, 2008, para. 25
In the vocabulary test, each participant was given ten minutes to memorize
the words on the list. The participants are then asked to complete the two-
way translation questions in ten minutes and, immediately afterwards, the
subjective questionnaire in five minutes. For any Chinese-English
translation question, the participant receives one point only if the spelling is
accurate; for any English-Chinese translation question, the participant
receives one point if the participant’s answer includes the essential
characters for the meaning of the complete Chinese translation on the list
(such as “FEE” in “JEE(KZEFEE”) and 50% of adjectives in the original
translation. In the subjective questionnaire, memorization approaches are
categorized into direct memorization approach and elaborative
memorization approach that involves grouping, associating, and/or other
elaborative strategies. The participants were required to give a personal
score ranged from 5 to 1 on the description of their use of each of the two
strategies (5=agrees completely; 1=disagrees completely). Two sub-
questions were used to measure the participants’ inclination to using
different types of elaborative memory approach, such as grouping versus
associating. However, the significance coefficient of these two questions is
0.07, which means that they measure the same variable. The average score
of the two sub-questions is taken as the final score for the elaborative
memorization approach. In order to test which memorization approach
(direct vs. elaborative) is used more by each individual, we normalized the
scores by dividing the elaborative-memorization score by the direct-
memorization score. If this ratio is greater than 1, then the participant is
more inclined to use elaborative approaches, and if this ratio is less than 1,
.then the participant is more inclined to use direct approaches
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Statistical Analysis 4

During the process of data analysis, Microsoft Excel was utilized to record
the score of digit span test, and Microsoft Access was used to organize the
score for digit and vocabulary tests and the answer of the subjective
questionnaire. In order to effectively analyze the multiple groups of data,
Excel is used to calculate the distribution of WMC and the averages of
direct memorization approach scores, elaborative memorization approach
scores, memorization approach score ratios, and memorization outcomes,
respectively. ANOVA test and t-test are conducted in Excel to investigate
whether individuals with different WMC has a significant difference in the
creativity of memorization approaches and memorization outcomes.

Part Four: Results

Summary of Experiment 1

When the experiments were completed, WMC, the original score and score
ratio of direct and elaborative memorization approaches, and the outcome of
memorization of the participants were recorded in the database. These data
were then analyzed with Excel to determine the distribution of WMC among
participants and how WMC influences memorization approaches and
.outcomes

Distribution of WMC among Participants 2

WMC among the participants is not normally distributed (Figure 1). Seventy
percent of the participants have a WMC of 5, 8, or 9. In addition, 33.4% of
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the participants have WMC equal to or less than 7, and 66.6% of the
.participants have WMC higher than 7

9
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23.3%
.
20%
6
5
Numberof , 13.3%
participants ;
6.7% 6 7%
2
I 3 3%
1
0
5 6
WMC
.Figure 1. Distribution of WMC
Distribution of VVarious Memorization Approach Scores according to 3

WMC

The average scores of different memorization approaches from individuals

with the same WMC shows that WMC score is not correlated with either the

direct approach score (Pearson correlation, p-value = 0.098, r = 0.673) or

the elaborative approach score (Pearson correlation, p-value = 0.432, r = -

0.357) (Figures 2-3). Moreover, the direct memorization score ranges from

2.510 4, and the individuals with the highest WMC (10 and 11) had a higher
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average direct memorization approach score. The average elaborative
memorization approach score ranges from 2.5 to 3.67
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Figure 2. Distribution of Average Direct Memorization Approach Score
.according to WMC
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Figure 3. Distribution of Average Elaborative Memorization Approach
.Score according to WMC

We analyzed the relationship between WMC and the creativity of
memorization approaches further by calculating the average memorization
approach score ratio at each WMC level. (Approach score ratio =
elaborative memorization score / direct memorization score). Since neither
of the memorization approach scores has a significant correlation with
WMC, the non-significant correlation of the score ratio with WMC is
expected, as shown in Figure 4. As WMC increases, the average
memorization approach score ratio does not have a trend to increase or
decrease.
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Figure 4. Distribution of Average Memorization Approach Score Ratio
.according to WMC

However, as shown in Figure 5, the weighted average score ratio for the
high WMC (greater than 7) group is greater than that of the low WMC (less
than or equal to 7) group. Even though the p-value calculated in the t-test
(0.68) is greater than 0.05, the error bar of the weighted average
memorization score ratio for WMC < 7 and WMC > 7 does not overlap.
This indicates that even though the difference between memorization score
ratio for high and low WMC groups is not significant in the t-test, there is
still a big difference between them
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Figure 5. Comparison of Weighted Average of Memorization Approach
.Score Ratio for WMC Lower and Higher than 7, respectively

Distribution of Memorization Outcome according to WMC 4

No significant variation existed between average memory outcome and each
WMC score (Figure 6) (ANOVA, p-value = 0.915), but different WMC
groups have significantly different average memorization outcome (t-test, p-
value = 0.037) (Figure 7). Since only one participant has WMC at 11 and
the corresponding memorization outcome disobeys the overall trend, the
memorization outcome when WMC is 11 is considered not representative
and therefore not included in the t-test.
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Figure 7. Comparison of Weighted Average of Memorization Outcome for
WMC Lower and Higher than 7, respectively.
Part Five: Discussion and Conclusion

Discussion 1

WMC is not normally distributed among the participants, with most people
having WMC of 5, 8, or 9. Moreover, no significant correlations are found
between WMC and the average score for direct and elaborative
memorization approaches among participants with equal WMC. WMC
score also has no significant correlation with the average memorization
approach score ratio. This indicates that participants with different WMC do
.not tend to prefer one of the memorization approaches than the other
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WMC in later analyses is divided into only two groups: a low WMC group
with WMC less than or equal to 7, and a high WMC group with WMC
greater than 7. The average memorization score ratios for the two WMC
groups are found to have a significant difference, which indicates that
people with lower WMC have higher creativity in memorization
approaches. This agrees with an opinion offered by McCabe (2014) that low
WMC individuals tend to use elaborative memorization strategies to
improve the accuracy of their memorization outcomes (page 22).
Furthermore, individuals with high WMC in the backward digit span test
will achieve significantly higher average memorization outcome in the
vocabulary test. This is also supported by the findings of Kormos and Safar
(2008) that WMC in one kind of memorization task can be an indicator of
.memorization capacity in a different kind of task

Problems 2

The insignificance of the results when WMC is not grouped can be caused
by the background of participants. Previous studies have found that WMC
can both positively and negatively predict creativity. Specifically, Markman
(2012) found that WMC can positively predict creativity, and Fugate et al.
(2013) stated that WMC can negatively predict creativity. However, both of
them studied only the influence of WMC on creativity among groups with
shared interest and talent. During the progress of this study, 30 tenth grade
students were randomly selected as participants from Beijing Haidian
Foreign Language Shiyan School International Department, but not all of
them have the same extent of interest for numbers and learning English
words. Therefore, it is unlikely for this study to obtain equally explicit
.results as previous studies did

In addition, the results of this study are affected by several other factors.
The experiments were faced with a certain difficulty in the process of
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selecting participants. Most high school students received so much
workload from the school curriculum that they could not easily find spare
time to complete both sections of the tests. In addition, the contents of digit
span and vocabulary tests are quite tedious, so some of the participants
could be impatient with the tests, creating a difference between his or her
real and measured WMC, making the overall result inaccurate. Lastly, the
sample size is limited, and the number of individuals at each WMC value is
not normally distributed, creating a deviation

.In the calculated results

With the current methodology, the result agrees partially with the study’s
hypothesis: High WMC individuals are more inclined to use direct
memorization strategies, and low WMC individuals usually incline to adopt
elaborative memory strategies. The value of WMC positively predicts the
outcome of memorization. However, these variation trends are insignificant
when participants are not grouped by whether their WMC is higher or lower
.than 7

Prospect 3

Several aspects of this experiment can be improved in further studies. First
of all, other span tests should be included to minimize the inaccuracy in
WMC. The backward digit span test may not indicate the WMC of
participants comprehensively since some of them may not be sensitive to
numbers and will perform better in other types of span tests. Some of the
span tests can be added including forward digit span test and word span
tests, were described in detail by Oberauer et al. (2003). Also, in similar
future studies, larger samples should be used to replenish the amounts of
participants at each WMC level, approximating a normal distribution and
minimizing the deviation between the calculated result and reality. Future
studies can instruct students to formulate the memorization approaches that
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can help them achieve the most accurate memorization outcomes according
.to their WMC

Final Conclusion 4

Working memory capacity plays a very important role in the process of
learning, especially for middle and high school students who have a
relatively heavy workload and need to remember large amount of
information. Therefore, understanding the most suitable memorization
approaches for high WMC and low WMC individuals can help students
memorize knowledge points more efficiently. During the course of this
study, the participants’ WMC, creativity of their usual memorization
approaches, and the memorization outcomes are measured, and the
correlation between the three variables are analyzed. WMC negatively
predicts the creativity of memorization approaches and positively predicts
the outcome of memorization, but such relationship is only significant when
individuals are classified into high (WMC > 7) or low (WMC < 7) WMC
groups. Further experiments can recruit subjects with different ages and
.backgrounds to test if this still holds true
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Appendix 1: Vocabulary Test

List of Words
Vocabulary | Chinese meaning
Abbot BreEb ik
Bazooka SEEEE WIS ]
Copra B A
Copse BRI
Fledgling | (W< KI)%h1Y
Frigate A
Galleon (et PRI ) RIS
Hydra (7 B fh ol v i) 22 kb
Lilting k7LD Lt
Macaronic | PiFPiE F IR AT
Marsupial | H 41
Nemesis O IERAES
Noose A
Persimmon | fiif
Provolone | 8 35 fR % T %
Rectify FE TR RS
Rouge JIW i
Schnitzel JEIHE
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Stein (TR 1) 7 i LV
Tangerine | G4t
Winsome | RIEIEIEH
Vocabulary Test Questions
Vocabulary Chinese meaning
1 Persimmon
2 HAEH
3 Hydra
4 (B )17 i PP A
5 Rouge
6 RESZIEH
7 Galleon
8 YEHE
9 Noose
10 R (ITHS)
11 Copra
12 Lk ZRREsp|
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