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THE ENDS WILL JUSTIFY THE MEMES’: PHILIPPINE
INTERNET MEMES AND THE STATE OF DISCOURSE
IN THE AGE OF THE VIRTUAL

MARY JOYCE CAMILLE A. PARAGAS, MALL
PANGASINAN STATE UNIVERSITY, PHILIPPINES

Abstract—This paper attempts to make a general contention on the state of
discourse recurring in the text produced, processed and received on a media-
saturated culture. Memes, as a postmodernist product of the vast space of
internet and social media, make a strong suggestion on new ways of
communication and the production and discursive positioning of meaning.
With this, the mass recognition of memes and how these get to manifest
today’s interaction is an important field of speculation and peers over how
contexts unfold within Image Macros, or so-called Internet Memes. These
issues will be analyzed through the perspective of Stuart Hall’s Encoding
and Decoding Model of Communication, poring over how parody and
mimicry becomes a construction yard of this techno-cultural product
(Production), how it reaches its audience in mimicking word-of-mouth
transmission (Circulation), how it is received with questions of alienating
un-mediated discourses (Consumption), and how ideological, behavioral
and emotional consequences germinate from the various audience
interpretation and contextual representations of social issues (Hall, 1980).
Through collated Philippine Internet Memes, significant communication
events such as empowering people to change messages as perceived
individually or collectively, will be given an important facet of study.

Keywords— Internet Memes, Contextual Representations, Encoding and
Decoding Model of Communication, Discourse Practices

l. Introduction
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The first appearance of memes in the digital space as edited images
comprising of fan domain materials didn’t really occur in Facebook and
other social networking sites but in web log journals, of which is the most
popular LJ (Live Journal) blogs, called Fandomsecrets. It could be analyzed
in the book Sindoni (2013) Spoken and Written Discourse in Online
Interactions, which presents a discussion of an entry in LJ Blogs described
as an integration of image and writing (which was not yet known as
‘memes’) sent by fans, who reveal a secret about their fandom, published
regularly in series. Primarily then, the very purpose of these previously
called edited images is for fanfiction. Throughout its whirlwind
development though, it didn’t just become pervasive in blogging practices
but has been associated in media-sharing communities like the social
networking sites and websites such as Reddit, 9gag and Knowyourmeme.
Internet memes have become the label of this technocultural product
redefined by Shiftman (2014) as dispersion of items, such as jokes, videos,
images and websites from person-to-person through the Internet. It has
become the daily practice of the people as evidently seen in Facebook to
share or post memes that reflect various contextual situations of life as in
politics, films and television shows, academics, relationship, family, and so
on and so forth. The social issues are becoming more and more
sensationalized as people keep on creating and disseminating these Image
Macros. Meme Generators even provide more opportunities to personalize it
and this commensurates how people see things at different vantage points.

Discourse practices manifested in this platform actually divulge new ways
of communicating which will be talked about in the discussion part. The
present state of discourse in the age of the virtual lets us see the points of
disparity between generations i.e., addressing the hasty shift of these virtual
media texts and how people get to communicate them. How ideas are met
through humor explains well the nature of the process they have undergone,
including the one who gets to produce them and the other who gets to
receive them. What they depict and do not depict, including the themes they
cover is much interesting to speculate as per the means of parody and
mimicry in passing them from one person to another. In this paper, collated
Philippine memes mostly shared in Facebook are investigated through the
lens of Stuart Hall’s Encoding and Decoding Model of Communication.
When we start to think these image macros as very entertaining and
sometimes meaningless do we forget how these are being framed and
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needed to be taken seriously since in the first place, they do portray
substantial perspectives of people towards everything. But then, the most
intriguing part is how people find these meaning representations more
striking when encrusted with humor.

I1. Discussion

Today’s interaction has become very complex from a multimodal
perspective ever since the breakthrough of digital media. With this, the mass
recognition of memes is apparently indisputable reflected on your newsfeed,
flooded with Duterte Memes, the Y U No Guy Memes, Princess Sara
Memes and infinitely list of memes generated. In the Philippine context,
memes are automatically produced at the heat of issues. People replicate
these issues then in their own perspective’s mold taken in the same way or
else by others, depending on how they get to interpret them. Before
technically pinning down the case of discourse in the memetic sphere, it is
intuitively significant to look at the purpose of these memes being branched
out into power and subversions. Caitlyn Dewey (2015) in her article in the
Washington Post, exposed the hidden biases of Internet Memes having a
great deal not only about inclusion and diversity in online spaces, but about
power and information in them: who the gatekeepers are, who determines
what’s cool, whose instincts and interests are considered most “fit,” Each
person in the virtual space is endowed with this kind of empowerment as
how one manifests power and bias in these image representations, but could
be counterattacked in the same way and through comment boxes. This will
further give suggestions on how people get to frame meanings which will be
seen in the first process of communication, the production stage.

In the words of Stuart Hall, production constructs the message. Now,
throughout the process, we could see the function of material instruments
(that serve as its means) as well as its own sets of social (production)
relations—the organization and combination of practices with media
apparatuses (During, 1993). This premise clearly points to institutional
structures. The realm of broadcasting depicts such that if be applied in the
milieu of virtual media texts, there are no institutional structures strictly
speaking. Technical infrastructures, practices and networks of production,
their organized relations comprising the institutional structures of
broadcasting are required to materialize a programme. The digital

9
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environment entails a participatory media culture wherein private people
can interact with one another and freely discuss various things without the
restricting power of dominant groups. The social media platform has
become a public sphere as more and more people are empowered to use, for
example, Facebook’s feature like posting memes, liking them, commenting
on them and having them shared with other legions of netizens. The
production structures then do not constitute a closed system, but they dig up
any kind of topic or issue from any person. Unlike broadcast media, the
social media has achieved its fluidity and later on described by Joseph
Walther (1996) as space of “hyper personal communication” (computer-
mediated communication that flattens hierarchies and encourages self-
disclosure).

This would gradually give us a suggestion as per the construction yard of
these techno-cultural products—parody and mimicry. Internet memes are
mostly created out of humor (of course as an observable phenomenon). But
who gets to produce memes? And why are they making them in this absurd
way? These questions help in underpinning the production process of a
thing based on the circuit of culture also by Stuart Hall. It helps to examine
this matter through looking at some of these digital texts.

Figure 1

@r

Source: Princess Sarah Memes (Facebook Page)
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The image in Figure 1 shows a collage of two pictures representing both real
life (the MRT scene) and fandom-related life (the TV show’s scene). These
two semiotic resources expose a contrast between everyday life and that of
the fragmented reality that the television scene provides. Why would
someone create a meme like this? Why in a manner of humor? Both the
iconic signs and the coded signs are powerful suggestions of human errors,
that is, in the context of governance. The creator of this meme cold be just
anyone. Since it came from a Facebook page, it’s obviously one of the
“admins.” And even if this person is named, the social media platform hides
his anonymity since anyone can create a different persona in this theatrical
space. The embedded caption proves that the person who made this meme
could be one of the people who gets to have a personal experience in this
unfortunate event. Or this person could be just in an outsider’s perspective
that though he doesn’t experience these things, still becomes an agent of
political cry.

Figure 2

bl

s 7

YUNG MOMENT NA MAY NAALATA! B
MOMENT ANG FRIEND MO m

OBLIVATERN |
Source: Harry Potter Memes (Facebook Page)

Figure 2 shows a meme from a mainstream film adaptation, the Harry Potter
series. This one social condition among friends is correlated to one of the
scenes in the film depicting how a person and those outside of him can
identify with this stance. This bears much of tremendous impact of the film
as it recognizes that films and society do feed off one another. This
limitation, however, is that not everyone can identify with the film, and
much more only those who have read and watched can very much relate and
would laugh at this. And evidently, the one who thought this up is a Harry

11
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Potter fan. This text creates demarcation between outsiders and insiders, and
humor is the narrow gauge to determine that.

Cineros, Begay and Goldberg’s (2006) paper on The Language of Humor at
the University of New Mexico made a premise that humor becomes a voice
of the people, spoken or written in many instances under many contexts. It
means for us to transmit experience and claim values to one another while
also highlighting solidarity and shared identity. As how humor is seen in the
two aforementioned texts, there is no other way to convey that shared
experience but to use a solemn scene of the film and sprinkling it with a
flavor of hilarity. Humor in this discourse is acting as an intersection
between expression and being understood, although audience’s reception to
these texts will be discussed in the succeeding paragraphs. The fixed works
configurated by parody and mimicry have a reflexivity aspect when the
Princess Sara Meme transpires the common drawback of people in public
transportation and the Harry Potter meme delving on a much more personal
nature. This kind of construction yard for memes reveals much of our virtual
curiosities that are exaggerated through social infection. And with this, we
attack or spread awareness or attract attention making humor responsible for
our expression.

This expressive nature of memes is just one facet of delineating the
circulation process of discourse in this age of the virtual. Memes work in a
fast-paced environment, that is already given. In her Influential Studies,
Baron (2000) stated that contemporary writing is increasingly informal: in
her view, this informality derives from the tendency to use writing in a way
that approximates speech and that digital writing is so easily produced and
deleted that it becomes easily associated with speech (Sindoni et al, 2013).
The speech-like features give supremacy to the use of informal language,
that is, contradictory to that of the formal written text conventions requiring
a scrupulous method of planning and revising. In other words, this
characteristic of informal language equates a rapid language in virtual
interactions. This further establishes the idea that reception is not delayed in
digital discourses in comparison with formal written texts. In this kind of
environment, discourse is so self-paced that it only triggers minimum time
lag making interactions more synchronous.

12
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In addition to these is the “attention span” mark of Internet memes. Just
when a person gets to choose between reading a detailed online article or
watching a lengthy video and giving a second look at a posted meme, the
advantage of acquiring attention goes to the latter. This, however, does not
insinuate that memes are superior to video formats and online articles but
only lets us apprehend memes’ inside track of distribution in haste.

As per the consumption of these ensembled images and writing, there are
many areas of dispute to talk about. First off is the issue whether the people
who get to produce the texts are the same people who get to consume them.
The anonymity of the creator of memes provides an assertion that anyone
can actually produce as how said contention was presented at the beginning
of the discussion. Since it is working in a participatory culture, the one who
fabricates the virtual text could also be the one who bites on that. This kind
of role reversal is a possibility for a vast space of communication event such
as the Internet. The transmission capability of memes can be established in a
way that individuals engage simultaneously, that is, the sender and the
receiver are linked reciprocally in a more complex perspective. Barnlund’s
(1970) Transactional Model of Communication explains that premise.

WHO'S THAT POKEMON?

Figure 3

Source: Bida sa Kalokohan Memes (Facebook Page)
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Facebook’s feature “share” is one manifestation that the one who posted this
meme (Figure 3) is reciprocal to the one who’s going to share it. The
comment boxes also provide the receivers access to respond in the text in
exactly the same way.

Figure 4

Source: Bida sa Kalokohan Memes (Facebook Page)

Figure 4 shows a new way of responding to a message decoded. The
“comment box” offers access to react through text, emoticons or pictures
and memes. In that picture commented also makes way for others to “like”
or “reply” on it, building up a synchronous exchange of discourses.
Apparently, we see the shared role of the source and the receiver of the text.

A message can only be received at a particular stage if it is recognizable or
appropriate, this is still based on Hall’s Encoding and Decoding
Communication (During, 1993). Even if people often make the decision on
spreading memes unconsciously, the responses appropriate them depending
on context. There is an initial supposition that if someone gets to share a
post or a meme or simply a suggestive picture, that means he understands it
and he has a kind of interpretation to that. The self-replicating trait of
memes parallels social infection and gradually gives us something to ponder
on their recognition to people. This is yet subject to debate since it cannot
just make a pronouncement that there is “decodability” in replication. It’s

14
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possible for a person to share a Game of Thrones Memes and presume that
he knows the story or the film, or the books. It could also be a conformity
pressure. “I want my Facebook friends to know that I have Netflix at home
and a collection of GoT books so I am going to share this meme,” what is
dangerous is the unknown. The “share it” feature or “like” or “react” don’t
always go with recognition and understanding of the text produced. In the
same situation, if a person responds to a GoT meme and say “HAHAHA,”
memes become a narrow gauge of determining that the person is watching
GoT and that he understood what the meme is trying to put across. And then
again, humor becomes a thin line of determining whether one understands
the meme(or the meaning produced in the meme) or not.

The "HAHAHA” replies or “I like that spell” replies to Harry Potter
“Obliviate” Meme imply perceiving and understanding by conformity and
pronouncement of knowledge with the mediated text. However, the
response conceals real understanding in a strict sense that in formal written
texts, declaration of understanding would not be enough (at least that’s what
formal text conventions tell us).

If for example, we treat the original text (that is, the unmediated text) as the
subject of understanding, we will not consider the person to have
understood the “spell” unless he talks about what the spell actually is or
what it does and how it is treated in the entirety of the story. But this new-
fangled system of communication in the virtual age articulates that knee-jerk
reactions associate understanding that in those noticeable vectors (the carrier
of the meaning), people who perceive them get to understand and decode
what it transmits even if they do not technically understand the whole story.
This was recognized in the study of Anders Sandberg et al. (2005), The Life
Cycle of Memes, delving on humor properties that make memory encoding
and retrieval easier. Since it is a parody of Hermione performing the spell
Obliviate (which in point of fact would give a good laugh when compared to
a real situation), the decoding process becomes automatic or subconscious.
Through the “funniness” not wearing out, it becomes a social infection that
people who comment on it infiltrates motivates on others (as seen in the
second line of comments), and keeps tagging people to sneak a quick look
in this meme.

15
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In various audience interpretation and contextual representations of social
issues, we would be able to see how ideological consequences, behavioral
consequences and emotional consequences are at work that eventually
complete the communication event in the social media platform. Borrowing
Stuart Hall’s words, the set of decoded meanings which have an effect,
influence, entertain, instruct or persuade with very complex perceptual,
cognitive, emotional, ideological or behavioral consequences. What has
become of people’s ideologies, behaviors and emotions would be addressed
through Hall’s standpoint yet the limitations and lacking that would arise
serve as an important call for the continuity of this pursuit of studying the
state of discourse in the age of the virtual.

Aside from the conformity pressure that memes have caused, of course by
positive feedbacks, the so-called “contra-memes” also unfold how
ideological and behavioral consequences take root on the meme posted.
Sandberg (2005) defined contra-memes as an act by making their hosts
automatically reject memes that do now fit the dominant cognitive
structures. The information structures of these images foregrounded by
polemical texts can cause switching of views and invite strong emotional
responses even if the seriousness concealed in the meme is covered with
hilarity.

Figure 5
Source: Princess Sarah Memes (Facebook Page)
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This wvulgarization of the Princess Sara story materializes through
juxtaposing the issue of “the Networking thing” as seen in Figures 6-8
where the human vector (Sara) refuses Peter to go out for a coffee as she
thinks it is a modus of that networking. The comments that flooded this
meme shows how people throw their rejections to said matter in a variety of
ways. This clearly points out that people understood what the meme is
trying to imply. And it becomes more interesting for them since it is acted
out in a form of Internet meme. Now, if the anti-networking ideology is
being expressed in purely textual form, it might not gain the same number
of responses as how it is delivered in memes. There were those who
satirically laughed at it, some who relayed an anecdote in relation to the
dismay of encountering networking people, and some just cursed as a
manifestation of disgust.

Figure 6

@ oot
The highest form
of ignorance is
when you reject
something
you don't know
anything about.

Source: Princess Sarah Memes (Facebook Page)

Figures 9-10 show the retaliation of those in defense of networking through
commenting a quote that personally attacks those who are against it and
through posting the networking’s corporate statement/mission (if you may
call it). These responses provide access to a continuous heated discussion
(in multimodal forms) that shape people’s behavior in return. Dense, as how
it seems to be, starting off with the destruction of the picture ending with
commotion among those that directly participate in it.

17
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Behaviors and ideas copied from person-to-person by imitation and through
humor-memes-may have forced human genes to make us what we are today
(Blackmore, 2000).

11 . Conclusion

This is a work in progress paper just as how memes are progressing in
turning out to be impenetrably dense form of writing. However, the
discussion herein confers the general contention tat the humor becomes and
is the narrow gauge of determining understanding, of perceiving, of
encoding and decoding meanings. The meaning-making activity that
transpires through prompts or common-sense constructs and taken-for-
granted knowledge about certain things. Though there are memes that are
technically serious in nature, the hilarity that most memes contain is a much
more interesting area of speculation given that it’s what the people mostly
share in the social media platform and other websites. what is best thought
about memes is how they work in this human culture (although of course it
is a virtual environment, but still a part of the human culture) , including the
shared knowledge and understanding, beliefs and ideas that are
subconsciously operated in a virtual, insane way.

The ends will justify the memes.
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The value of community-based environmental education to
Chinese students in Macau
Nga lan Tam
Macao Polytechnic Institute

Abstract

Environmental education covers a variety of areas, from ecology to the
preservation of nature, and is important in sustaining the future. Many
higher education institutions in the world are implementing knowledge
about the environment to their students. In the design department of School
of Arts at Macau Polytechnic Institute, a 2 credit 30 hours elective course
title ‘Environmental Science’ is offered. Yet, learning takes place in the
classroom and the traditional learning approach makes it difficult to
transform students to care about the environment or to have them behave in
an environmental friendly manner. With a lack of an authentic natural
environmental in Macau, the author had organized a community-based
environmental program in Thailand to 12 design students in 2015. Framed
by active learning, constructivist learning, experiential learning and service
learning, the qualitative study tends to examine the value of students
learning in a rainforest. Findings review 7 themes from enhancing students’
interpersonal relationship to the appreciation of simple happiness.
Keywords: Environmental education, transformation, community

Introduction

The design department of School of Arts has the longest history in offering
design training to local students in Macau. Only in recent years, the design
curriculum offers courses related to the environment. A 2-credit 30 hours
elective course title ‘Environmental Science’ is one of them. The learning
outcome of the course tends to give students an overview of what
environmental science is and students are required to submit a written report
as well as conducting group analysis based on the power-point lecture
conducts by the teacher in class. As most of the courses in the design
department take place in the classroom, students reviewed a lack of active
engagement. In a 2017 student engagement survey, findings reviewed a
rating of 11 percent to 26 percent of ‘active and collaborative learning’
activities that were considered as ‘very often’ engaged by students (Yung,
2017). The low active engagement rates indicate more active teaching
methods should be encouraged in School of Arts.

20
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Environmental education is important as many students in Macau have a
lack of awareness in issues related to the environment. Macau is only 30.5
square km with a population of about 650,000 people and is one of the
world’s most densely populated regions in the world. According to the
environmental statistic 2017 report published by Macau SAR Statistics and
Census Service, Macau highest temperature had reached 38 degree Celsius,
air quality had been rated ‘poor’ in most of the days, water consumption had
increased by 2.7 percent, domestic waste and waste from the business sector
has kept increasing. Although the government organizes activities to the
public in regards to environmental protection such as the Macao
International Environmental Co-operation Forum & Exhibition, many local
students are not aware of what they should do in contributing to a better
environment. Moreover, their habits of living in small city results in their
reliance on a comfortable, easy, convenient and unsustainable lifestyle,
supported by a 2015 survey that over a thousand high school students
claimed they °‘often and carelessly perform behavior that is not
environmental” (Associagdo Geral de Estudantes Chong Wa de Macau,
2015).

Climate change has affected the lives of many people including those in
Macau. In 2017, typhoon Hato kills at least 10 which leads to billions of
economic lost and is the deadliness disaster Macau had ever encounter in
more than 50 years. Climate change is linked to severe disaster and is
supported by researches that “greenhouse warming will cause hurricanes in
the coming century to be more intense globally...” (Geophysical Fluid
Dynamics Laboratory, 2018). When natural disaster occurs more
frequently and deadly, it is important for educators to inform students about
the danger of climate change and how they can participate in protecting the
environment.

Since the first Earth Summit was held in 1992 by United Nations,
conferences on environmental protection, strategic plan on fighting climate
change, research in environmental education and so on has evolved over the
past decades. With different teaching and learning styles, the ultimate goal
in educating students in environmental protection is to meet United Nations
2030 goal in which "all learners acquire the knowledge and skills needed to
promote sustainable development, including, among others, through
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education for sustainable development and sustainable lifestyles,...”
(UNESCO, 2017).

Environmental education is one area of sustainable development which
involves different ways of teaching and learning. Among the numerous
teaching styles, Myers & Beringer (2010) found that course that is
community-oriented and is constructive and active tends to increase student
knowledge in sustainable development (Miller & Gonzalex, 2010). A
review of literature in active learning, constructive learning, experiential
learning, service learning and transformative learning is essential in order to
understand why Chinese students’ participation in this case study is
important.

Literature Review

The concept of environmental education occurs in late 19th Century that
focuses on out-of-class learning, nature and conservation. In 1970, United
Nations Educational, Scientific and Cultural Organization (UNESCO)
define environmental education as individual and collective effort and
participation in solving current environmental problems and in preventing
new ones. Throughout the years, researches and theories on environmental
education lead to the published of environmental literacy frameworks based
on UNESCO’s 1978 objectives. Recent study by Chawla (1998) shows the
implementation of environmental related experiences to youth such as
"formal, non-formal, familial, and social experiences” is influential. Other
researchers also review that action research, issue-and-action instruction and
service-learning in regards to environmental issue contribute to youth
development in the area of environmental decision making and problem
solving. There are many ways to educate students about sustainable
development but the most effective ways according to Seatter & Ceulemans
(2017) study is the use of trialogue teaching style that involves active
learning and field experiences and “is the only model that supports a
pedagogical emphasis on sustainability as discourse”.

Active learning is defined by Bonwell and Eison (1991) as “instructional
activities involving students in doing things and thinking about what they
are doing”. Learning by doing is valued by Fleischer (2011) in which
sustainable behavior can be encouraged through the focuses on the learning
process. Kolb’s (2014) experiential learning cycle support Fleischer’s
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theory in which “learning is best conceived as a process, not in terms of
outcomes”. Kolb’s four stages cycle—concrete experience, reflective
observation, abstract conceptualization, and active experimentation requires
learner to reflect through observation and to ultimately experiment with new
thoughts and ideas. It is similar to constructive learning in which student
construct learning on their own through social interaction and participation.

Service learning is one type of active learning that “address human and
community needs together with structured opportunities intentionally
designed to promote student learning and development” (Jacoby, 1996).
There are many benefits of service learning including Astin et al. (2000)
research that “shows significant positive effects on all 11 outcome
measures”, including critical thinking skills and interpersonal skills. Eyler
& Giles (1999) study also review students with an increased level of critical
thinking. Service learning can take place in any community but Berry
(2007) claim international setting is better as the value students gain is
higher, supported by Miller & Gonzalez (2010) study in which participants
had reported an enhanced in global awareness, and an understanding in
challenges and resources in the community that they are serving.

Serving in an international community and in a natural setting is important.
Hook’s (1994) study show transformation takes place in a multicultural
community that respects one another and values different voices.
Researchers such as Gruenewald (2003) and Orr (1992; 2004) encourage
place-based environmental education in which one not merely learn to live
with others but also with the natural environment. Ewert, Mitten &
Overholt (2014) argues that student should experience the natural
environment and care for the natural environment. Moreover, experiencing
a natural environment is often transformative and supported by Wilson
(1984) and Dirkx (2000) in their study. Barlett (2008) study even shows a
positive correlation between participants’ experience of nature and their
sustainability-related household habits.

Research Context

The design department of School of Arts does not offer out-of-class learning
in environmental education but studies show students are encouraged to
think about the environment and their environmental attitudes and behavior
when they are learning in the natural environment. Due to the benefit of

23



Canadian International Journal of Social Science and Education

learning in a natural environment, a case study was conducted in 2015. The
case study required collaboration with a non-profit organization located in a
tropical rainforest in PakSong, Chumphon Province in Southern Thailand.
The non-profit organization was chosen because of their low participation
costs, the natural beauty of the service site and a 7 days program that
involves in working with natural material.

Method

This research seeks to find out the value of 12 Chinese students living and
learning in a sustainable village in Thailand in 2015. The research took
place in a sustainable village surrounds by rainforest in which I was living
and working along with the students for 7 days. A phenomenological case
study was adopted in order to collect descriptive data to determine
interpretations. My onsite field notes and students’ reflective journals were
collected in 2015 whereas students’ in-depth interviews were collected in
2017, supported by Miles & Huberman (1994) that qualitative data is
collected over a period of time as people live the experience. The
interviews were conducted in Chinese, audio-recorded and transcribed by
the author with consent from the students. The transcriptions were emailed
to the students for verification and then analyzed by using a 5 steps
approach that involved reading the data, looking for significant statements,
interpreting statements for themes to emerge, refining the themes and
expressing the data in my own words.

Findings

During the analysis of students’ 2015 journal and 2017 interview, several
themes emerge: (a) enhanced interpersonal relationship, (b) enhanced
critical thinking (c) academic enhancement (d) self-belief through harsh
work, (e) adaptable and applicable learning contents, (f) simple happiness
and (g) reflection after the experience.

Many students expressed their joy at working with their classmates, as they
often worked in groups of two or more. As they were always together,
during work and after work, their relationship was enhanced during their 7
days experience in the sustainable village and after their return to Macau.
Students at times were required to work with other foreign helpers from
Germany, France and other countries, but many male students were not
good in English and they rarely communicated with them. Many of them
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did confess their weakness in English in their journal and it led to their fear
of interacting with the foreign helpers. However, with other female
classmates doing the translation, those who couldn’t speak English were
found connecting with the foreign helpers. In particular, two male students
had expressed their excitement and joy and how much they had gained
through the interaction. Besides, students’ critical thinking as well as their
academic performance was also enhanced as many of them mentioned their
change in thinking and how the experience strengthened their idea to
implement respect for nature into their school work.

Students’ 7 days work required labor and strength, such as moving stones,
digging, nailing bamboo with a hammer and so on. As there were no
electric tools in the rainforest to assist them in their work, most of them
mentioned how the harsh work wore them out. However, it was the process
of working hard with the others that gave them the required perseverance.
Respondents were all young, and though their lives in the rainforest were
totally different from their comfortable live in Macau, they mentioned how
they got used to living there, especially when it came to the last working
day.

The days when they were not working were the days when they can relax
and enjoy nature. The service site was not big, with only a river, trees,
bushes and clay huts. Life was simple, but some students explained that
they gained happiness through the simple things they did. During the
interview, students used words such as enjoy, fun and happy to describe
their days in the rainforest. It was also the simple happiness that changed
some of their perceptions and that this type of living could be applied to
Macau. Though students were required to submit their journals two weeks
after they returned to Macau, what they wrote in their journals was mostly
about what they did. Most of the respondents claimed that more reflection
occurred at a later stage, when they returned to Macau. This was also the
reason why their in-depth interview was conducted in a later stage so that
more information about their changes in thinking and behavior could be
collected.

Table 1 reviewed students’ responses in the value of this community-based
environmental learning.
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Conclusion

Many students in Macau are disconnected with nature and higher education
institutions are not providing opportunities for students to learn in a natural
environment. To the students in this case study life is always — school,
home, computer games, hanging out with friends, online shopping, eating,
sleeping and, for most of them, working part-time. Yet, the experience in
the rainforest changed their localized thinking and expanded their world
from Macao to the Asian Pacific. They started to value not merely shopping
and playing computer games, but interacting with people of other cultures,
valuing other people’s thoughts and ideas and opening themselves up to new
thinking and challenges. The findings with the impact of Western helpers
from various cultures were found to have a huge impact on Chinese
students’ critical self-reflection and on their thinking in the area of
environmental protection. Therefore, | highly recommend that similar
research be undertaken in a multicultural and sustainable setting, where
Chinese students can interact and communicate with people with a mindset
of environmental protection.
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Abstract

The study aimed to identify the relationship between familial gratitude and
marital satisfaction among newly married women, the population of the
study consisted of all newly married women at Al-Balga Applied University
in Jordan ( 341 women ) of which a sample of (120) women was randomly
selected . To achieve the goals of the study, the researcher developed a 25-
items Family Gratitude Questionnaire and included five dimensions : (
goals' achievement, feeling happy, integration, desire for achievement and
expressing success ) and a 24-items marital satisfaction scale with three
dimensions : ( economic satisfaction, psychological and social satisfaction
and familial satisfaction ) and each dimension included 8 items . The
reliability and validity of the two tools were checked before they were
applied. Results indicated that familial gratitude among newly married
women in Al-Balga' Applied University was at medium level for all
dimensions, marital satisfaction among newly married women in Al-Balga’
Applied University was at medium level for all dimensions , and indicated a
correlation at the level (a< 0.05 ) between familial gratitude and marital
satisfaction.

Keywords : Familial Gratitude, Marital Satisfaction, Al-Balga' Applied
University

Background and Significance

1.1 Introduction

Family is among the most important social institutions that construct the
society and through which traditions, customs and cultural heritage are
passed to children as well as a very significant institution in raising up
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children with a correct way that constructs a good citizen which is the main
goal for the all other various institutions of the society.

Marriage is influenced by a group of variables and factors in terms of
organization, continuity and performance of its roles including physical,
social and psychological ones , and marital gratitude and satisfaction are
almost the most significant factors that play a crucial role in marriage
organization , continuity and preparing the family and its coherence. Marital
satisfaction requires the availability of warm relationships that are
characterized by understanding, harmony and cooperation between spouses
at the various situations, as well as the mutual respect and appreciation
through the continuous communication processes which in turn is reflected
positively on making mutual decisions that contribute in maintaining the
family persistence and performing the roles for which a family is existed. In
addition, marital adaptation requires each party to know the other party's
attitudes , interests and health conditions and also requires acceptance so as
marital communication and attachment are increased ( Mahmoud, 2006 ).

Familial gratitude offers a climate of happiness, security and stability that
exceeds spouses to include the whole family members and its effects
becomes apparent in the familial coherence, fulfillment of family members'
needs, assisting family members to perform their tasks and increasing the
continuous interaction opportunities among them and in contrast, poor
marital adaptation may create many problems such as threatening the
marital relationships, familial breakdown, a climate of individualism within
the family instead of cooperation and empathy which in turn negatively is
reflected on raising children up and family breakdown and the poor
performance of its societal roles ( Bin A'marah, 2006 ).

1.2 Statement of the Problem and the Study Questions

Gratitude within the marital relationship is an expression of conformity
between spouses and it may has an effective impact in the continuity of the
marital relationship. The researcher , through a pilot study and through his
perceptions for the surrounding environment , noticed that familial gratitude
isn’t at the acceptable level which in turn reflects on the family and
increases its breakdown which in turn may greatly contributes in increasing
divorce rates within the Jordanian society. The researcher attempted to
identify the levels of familial gratitude and marital satisfaction among a
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sample of society and to which extent does familial gratitude affect marital
satisfaction . The problem of the study is determined by investigating the
relationship between familial gratitude and marital satisfaction among newly
married women by answering the following research questions :

1- What is the level of familial gratitude among newly married women at
Al-Balga’ Applied University in Jordan ?

2- What is the level of marital satisfaction among newly married women at
Al-Balga’ Applied University in Jordan ?

3- Is there a statistical correlation at the significance level (a< 0.05 )
between familial gratitude and marital satisfaction among newly married
women at Al-Balga' Applied University in Jordan ?

1.3 Significance of the Study
1st :Theoretical Significance

1- The significance of this study lies in the relationship the variables of the
study ( familial gratitude and its relationship with marital satisfaction) and
the reflections of this on the study sample ( newly married women : for five
years and less ) at AL-Balga' Applied University in Jordan as these women
represent an important proportion of the society and from this point this
study came to identify the relationship between familial gratitude and
marital satisfaction .

2- The significance of this study lies in that it is the first specialized
scientific one that addresses familial gratitude in relation to marital
satisfaction at AL-Balga’ Applied University in Jordan.

2nd: Applied Significance

1- The applied significance of this study lies in its contribution in opening
the way for decision makers and specialists for the information it includes
and for its findings related to psychological counseling as they can
contribute in identifying familial gratitude in relation to marital satisfaction
as well as its recommendations for drawing the necessary preventive
programs for therapy.
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2- This study contributes in identifying the relationship between familial
gratitude and marital satisfaction through the results that can be activated to
open other fields for research and developing programs that can increase the
familial gratitude and marital satisfaction levels.

1.4 Goals of the Study
This study aimed to :

- Identify the level of familial gratitude among newly married women at Al-
Balga' Applied University in Jordan.

- Identify the level of marital satisfaction among newly married women at
Al-Balga' Applied University in Jordan.

- ldentifying a statistical significant correlation — if exist — between marital
satisfaction among newly married women at Al-Balga' Applied University
in Jordan.

1.5 Limitations of the Study
The study was limited to the followings :

- Objective Limitations : the study was limited to the psychometric
properties of its tools and the results it revealed.

- Spatial Limitations : Al-Balga' Applied University in Jordan.
- Time Limitations : the second semester of the academic year 2017\2018.
1.6 Study Variables

- The independent variable in this study is the level of familial gratitude
among newly married women at Al-Balga' Applied University in Jordan.

- The dependent variable is the marital satisfaction among newly married
women at Al-Balga' Applied University in Jordan.

1.7 Conventional and Procedural Definitions of Terms :

* Familial Gratitude : the situation where wife is thankful and ready to
exhibit appreciation and kindness toward husband.
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Procedurally : it is the responses of the newly married women at Al-Balga'
Applied University in Jordan on the scale developed for the purpose of the
study.

* Marital Satisfaction : is defined by Stone and Shacklford ( 2007, p541 ) as
a mental status the reflects individual's recognition for benefits and costs of
marriage of appointed person.

Procedurally : : it is the responses of the newly married women at Al-Balga’
Applied University in Jordan on the scale developed for the purpose of the
study.

Theoretical Framework
2.1 Literature Review

Conformity among spouses is the base that allows the opportunity for
establishing a happy family and offers children within a family a good
climate for a healthy physical and psychological development so as later
they can perform their roles perfectly in life and to establish harmonic
families and raise happy generations with good mental and physical health
in future, so conformity among spouses is a crucial issue for achieving
familial integration and establishing intimate marital relationships based on
love and understanding ( Abdelmajeed, 2002 ).

Al-Smadi and Makhadmih (2004) states that conformity includes relative
agreement between the two parties of the marital relationship and also
includes a group of verbal and nonverbal behaviors to achieve the highest
level of needs fulfillment, psychological and social stability and cooperation
to face crises , so marital conformity includes selecting the appropriate
person for marriage, readiness for marital life , mutual love between
spouses, sexual satisfaction, holding marital life responsibilities, the ability
to solve problems, marital stability, marital satisfaction and happiness and
the two parties' ( husband and wife ) ability to face all financial, material,
social and health problems and the work on achieving mutual harmony and
love.

Al-Shiekh (2004 ) points out that familial gratitude includes marital
happiness and marital satisfaction which is represented by the wise selection
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for the spouse and readiness for the marital life, mutual love between
spouses, sexual satisfaction, and holding responsibilities.

Familial gratitude is a crucial matter among spouses that requires them a
readiness, sacrifice, mutual concession and self-esteem as stubbornness
from one party or both parties to adhere to what is liked or disliked, and the
strong adherence to personal convictions the individual ego spontaneously
lead to further dissonance, rivalry and alienation, and thus ending marital
life or break it down ( Al-Khaldi, 2009). ,

Fitzpatrick (2002) confirms that familial gratitude occurs with the existence
of a group of characteristics responsible for the successful marriage , he
arranges them from the most to the less important as follows : time
commitment to marriage , loyalty for life partner , respecting life partner as
a friend, commitment to the sexual relationship, the desire to be good
parents , believing in God and the spiritual and religious commitment.

Ansari (2003) points out some methods that contribute in achieving
gratitude among spouses such as the partner puts him\herself at the other
partner's position , to identify his\her views and problems, to positively
cooperate with the family, to think about all love and positive characteristics
of the other partner , to think about the previous happy moments with the
partner when there is a conflict, to resort to specialists or friends when there
are marital problems, not to compare the spouse with others and initiate
dialogs with partner. Among the features of familial gratitude:

- Cooperation among spouses in roles' performance and the feelings of
happiness and satisfaction about life and the psychological comfort.

- Apparent support among spouses and families which contributes in
problems' resolution with relative ease.

- Successful communication , sexual satisfaction, mutual love and
satisfaction about marriage among both parties.

- Children feel psychologically satisfied.

- Success and competency at work and achieving both spouses needs which
means behaviors' conformity with expectations as well as harmony and the
ability to resolve problems and offer assistance to each others.
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As mentioned by Kaplan (1986,) cited in Almaliki,( 2005 ) , familial
gratitude is consisted of a group of criteria that include :

- Emotional Maturity : the adaptive spouse is able to organize his\her
emotional behavior , confident and able to give , has internal security and
isn't easily shocked by emotional stress.

- Dynamic Balance : spouses create the necessary process of balance
between the internal and external forces to adjust with the ever changed
conditions and environment, and each spouse should exhibit high
competency to resist without losing balance as the psychological health is
represented by stability and emotional balance and both spouse’s ability to
psychologically adapt and hence comes the marital adaptation in addition to
harmony with the various motives in a manner where these motives that do
not conflict with each others.

- Realizing the Actual Self : that is, both spouses should be able to identify
see their actual abilities and to coexist with their weaknesses and not to
mention them. Some spouses has good insights into themselves and
understand their actual selves which leads to avoid much frustration and
failure and assists them to achieve and adapt.

- Enjoying Social Relationships : some spouses are more able than others to
establish social relationships and to maintain friendships and strong bonds
within the groups they interact and communicate with, and these
relationships are emotional support and a main component of the
psychological components.

- Generally Turning Out to Life : some spouses turn out to life and
responsive with it and see it as desire to be lived, in contrast, some others
expect evil and harm and afraid while it is not difficult to see live positively
with more interest and efficiency .

-Psychological Happiness : healthy personality is one that lives in
continuous happiness , free of conflict, able to personal, social and marital
adaptation and this is apparent in the individual's enjoyment with his\her
life , work, family , friends and feeling with security and happiness.

Marital satisfaction is one of the most important factors that meet the
psychological and social needs and work on achieving the dynamic balance

35



Canadian International Journal of Social Science and Education

in all aspects for both spouses ( Al-Tahir, 2004 ) , and as indicated by
Spainerf and Cole (cited in Shawqi, 2004 ), there are indicators for marital
satisfaction that include :

- Bilateral Agreement : the extent of agreement upon important matters and
dividing roles within marital relationship.

- Bilateral Coherence: the extent of cooperation between the two parties
within marital relationship.

- Emotional Expression: individual's need for emotions that are obtained
from the marital relationship.

- Mutual Satisfaction: happiness of each party within the marital
relationship and extent of commitment to this relation.

Marital satisfaction , as indicated by Al-Smadi and Al-Tahat ( 2005 ), is
consisted of several dimensions that include :

- Emotional Satisfaction : that is, both spouses satisfy their emotional needs
and can exhibit and express love and anger toward each other through this
relation with an appropriate and a rational proportion that satisfy both of
them.

-Family Goals : goals that are planned or determined by both spouses at the
beginning of their marital life regarding present and future stuff as this
determines the family relationship on the internal level ( family members'
relations with each others ) and the external level ( with relatives and friends

).

-Children Raising Up : what is meant here is to identify the parent role in
children raising up and the relationship between both spouses and how each
of them views the other's responsibility regarding children raising up and
preparing them for life.

-Family Economics: the comprehensive planning for the family economic
resources, spending these resources and who make decisions regarding
purchasing processes and who has the authority to demolish decisions and
responsible for the consequences of the poor economic management at the
family level.
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- Dependency and Livelihood : this includes all earning aspects such as a
salary, a wage, or any kind of income .

2.2 Early Studies :

Schrann (2002 ) evaluated marital satisfaction during the first months of
marriage among a sample of (232) newly married spouses. Results indicated
that most newly married spouses were satisfied with their marital lives while
11% of them admitted the existence of some problems which indicates that
the first months of marriage may represent a period that affected by tensions
and conflicts for some spouses, results also indicated that most conflicts
among participants were related to work , depts. And the low income.

Ansari (2003) conducted a study that aimed to identify the personal
characteristics and the socioeconomic status as predictors for women marital
conformity in Pakistan on a sample of (150) worker married women and a
questionnaire was utilized for data collection. Results indicated a positive
statistical significant relationship between the variables of husband's stress
level (Neurosis ) and the level of marital love and conformity there was a
negative statistical significant relationship between both spouses neurosis'
level and marital conformity and finally results indicated insignificant
statistical relationship between both spouses openness and marital
conformity.

Al-Talla' and Al-Sharif,s study ( 2011 ) aimed to identify the marital
satisfaction level among married for the second time women in relation to
some variables in Gaza strip governorates. The sample of the study was
consisted of (200) women 100 of them were married for the first time and
the other 100 were married for the second time. The researchers developed
the marital satisfaction scale for their study and among the important results
obtained were that the economic satisfaction came the highest , followed by
the emotional communication and finally came the sexual satisfaction.

Watad and Hamidah ( 2015 ) investigated the extent of the relationship
between achieving pre- marriage expectations and post-marriage marital
satisfaction on a sample of (922) spouses in the south region of the west
bank in Bethlehem . Results indicated a relationship between achieving the
pre-marriage expectations and the post-marriage marital satisfaction which
indicates that when spouses’ behaviors are harmonic with partners'
expectations, marital conformity occurs and the result is marital satisfaction.
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A'mawi ( 2016 ) conducted a study that aimed to identify marital
satisfaction among those married of employee women in Tulkarem in
Palestine and the sample included (25) husband for employed women.
Questionnaire was used for data collection. Results indicated that the
general level of marital satisfaction among husbands of employed women
was high and the highest levels of satisfaction based on the study
dimensions were satisfaction about house tasks and work, satisfaction about
social tasks and relations, satisfaction about raising up children and
following up their education and finally came the economic satisfaction.
Results also indicated significant statistical differences between the means
of husbands' responses regarding their marital satisfaction based on the
variables of place of residence , marriage years and husband's per-month
income.

DaSilva (2007) investigated the impact of gratitude on tolerance on a
sample of (152) male and female university students in Porto region in
Portugal. Questionnaire was utilized for data collection. Results indicated
that gratitude level was high and no statistical differences were indicated in
tolerance and gratitude based on gender.

Orathinkal and Alfons (2007) investigated the effect of age, gender
,marriage duration and number of children on marital satisfaction on a
sample of (787) married adults in Belgium. Results indicated significant
statistical differences in marital satisfaction based on age, marriage duration
and number of children and these differences were in favor of aging,
marriage duration length and the increased number of children ,results also
indicated significant statistical differences between the two genders in favor
of females.

Al-Omran's study (2007) which was conducted on a sample of (145) wives
from Al-Imam Mohammad Bin Su'od university students in Riyadh within
the age range (18-24 ) years indicated that the financial stresses had no
effect on marital satisfaction among participants.

Singh and Jhe ( 2008 ) conducted a study to identify the relationship
between the concepts of happiness, satisfaction about life and gratitude. The
sample included (254) male and female students and a questionnaire was
used for data collection. Results indicated a positive correlation between
satisfaction and gratitude.
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Munoz's study ( 2011 ) aimed to identify the relationship between
consolation, forgiveness , conflict resolution, marriage duration and marital
satisfaction among Americans. The sample of the study was consisted of
(93) participants and self-report was used for data collection. The study
revealed a positive relationship between the effective conflict resolution and
marital satisfaction.

Roland ( 2009 ) investigated the effects of gratitude , praise and reduced
criticism on marital satisfaction in Atlanta in the USA. The sample included
(12) husbands and wives and results indicated an effect for gratitude on
marital satisfaction.

Joyce (2009) conducted a study that aimed to identify the effect of gratitude
on the continuous dynamic relationship between spouses and the effects of
feeling and expressing satisfaction on marital satisfaction among married
people in Hong Kong. The sample included (100) spouses and interview
was utilized for data collection. Results indicated a positive role for
gratitude in marital satisfaction.

Wilaker's study (2011) aimed to identify the extent of using the gratitude
mechanism by individuals on maintaining a good-quality personal
relationships in Toronto University in Canada on a sample of (197) families
each of which included a husband, a wife and one child. A special form was
used for data collection and results indicated the role of gratitude's
frequency in familial relationships and marital satisfaction.

Feng (2011) conducted a study to investigate the effect of spiritual well-
being, gratitude and loneliness on the marital satisfaction among American
Korean priests and spouses. The study sample was consisted of ( 51 )
volunteer priests and spouses. Findings indicated that spiritual well-being
and gratitude were positively correlated , while loneliness was negatively
correlated to spiritual well-being and gratitude, however, spiritual well-
being , gratitude and loneliness didn’t predict marital satisfaction , finally,
results indicated no differences based on gender in spiritual well-being,
gratitude and loneliness's effect on marital satisfaction.

Williams ( 2012 ) investigated the relationship between gratitude and
familial satisfaction among university students on a sample of (133)
university students using a survey on the internet. Results indicated a highly
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positive relationship between gratitude and familial satisfaction among
participants.

Muller (2014) conducted a study that aimed to identify how parental
behaviors affect gratitude development among children and adolescents.
The sample was consisted of (68) couples ( one of the parents and a child )
in New York city. The self-form was used for data collection. Results
indicated the importance of parents' gratitude in their children's development
and preparing them for the youth stage.

2.2.1Comments on Early Studies

After reviewing the early studies mentioned above, the researcher found
some agreement and disagreement regarding the variables the current study
addressed ( Gratitude and marital satisfaction ) , and the current study
benefited from the results and procedures of these early studies .

The above mentioned early studies, addressed gratitude and marital
satisfaction in relation to several variables and varied in their populations,
samples, tools and finding. The researcher has benefited much from the
theoretical literature and results interpretation and discussion in these
studies in addition to the analytical treatments followed in them.

The current study is similar in many of these studies in that it used
questionnaire for data collection and differed from them in that it related
familial gratitude in marital satisfaction.

Methodology

This study  followed the descriptive correlative approach for its
appropriateness for the nature of the study goals and questions through
applying the study tools ( familial gratitude and marital satisfaction scales )
to reveal the findings of each scale to identify the relationship between the
two variables.

3.1 Population of the Study

The population of the study was all the newly married women at Al-Balga’
Applied University in Jordan whom wer (341) women.
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From the population of the study, a random sample of (120) participants was
selected (35%). They were selected from various department and
administrative positions as shown in table (1) below.

Table (1)

Sample's distribution based on variables

No Variable Category Number | Percentage
1 Marriage | Less than
58 % 48
years one year
3 Total 120 % 100
1| Educational Higher
_ 55 % 46
level studies
2 Bachelor 65 % 54
3 Total 120 % 100
3.3 Study Tools

Two tools were used to achieve the goals of this study as follows :

3.3.1 First : Familial Gratitude Scale
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This scale was developed after reviewing Mohammad's study (2014),
A'babneh’s study (2015) and Mahmoud's study (2017). Reliability and
consistency for the tool were verified . The scale was consisted of 25 items
distributed on five dimensions : goals' achievement, feeling happy,
integration, desire for achievement and expressing success with 5 items for
each dimension on Likert five scale ( Strongly agree, Agree, Neutral, Don’t
agree, Strongly don’t agree ).

Familial Gratitude Scale's Validity
The scale was subscribed to a jury of ten arbitrators to judge its items'
appropriateness for newly married women , language clarity, effectiveness
of items' alternatives, items, number and extent of items' representation for
familial gratitude they suppose to assess. Their opinions were taken into

account and the required modifications were done. In addition, correlations
of the scale's items were calculated at the total score as shown in table (2).

Table (2)

Correlations of the familial gratitude scale’s items at the total

score

Item' | correlatio | Item' | correlatio | Item' | correlatio | Item' | correlatio | Item' | correlatio

sNo | n sNo | n sNo | n sNo | n sNo | n

1103586 | 054711 | 036216 | 0.417|2 | 0.254

2| 0459 |7 | 052112 | 0521 |17 | 0.794] 2% | 0.768

3] 03658 | 0369|135 | 045818 | 0.693|23 | 0.353

4] 03009 | 0440(1% | 063512 | 0.854|24 | 0.415
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51039610 | 9428 |15 | 0653]20 | 0.412(2° | 0.781

Gratitude Scale's Reliability

Reliability of the scale was checked by the test and retest method as the test
was applied again two weeks later on a pilot sample of (40) participants
from the study population but outside its original sample then Pearson
correlation was calculated among the pilot sample members' estimations in
the two times on the scale as whole and the correlation ranged between
(0.71 and 0.79) . In addition, reliability coefficient was calculated using the
internal consistency method based on Kronbach alpha and it ranged between
(0.66-0.92).

3.3.2 Second: Marital Satisfaction Scale

The marital satisfaction scale was developed for the purposes of achieving

the study goals by reviewing the related literature and research such as :
Watad and Hamidah (2015 ) and A'mawi (2016 ). The scale was consisted of
24 items distributed on three dimensions : economic satisfaction,
psychological and social satisfaction and familial satisfaction with 8 items
for each dimension and the Likert five scale was used (Strongly agree,
Agree, Neutral, Don’t agree, Strongly don’t agree ).

Marital Satisfaction Scale's Validity

The scale was subscribed to a jury of ten arbitrators to judge its items'
appropriateness for newly married women , language clarity, effectiveness
of items' alternatives, items, number and extent of items' representation for
familial gratitude they suppose to assess. Their opinions were taken into
account and the required modifications were done. In addition, correlations
of the scale's items were calculated at the total score as shown in table (3).

Table (3)
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Correlations of the marital satisfaction scale's items at the

total score

Item's correlation | Item's correlation | ltem's correlation | ltem's correlation
No No No No

1| 07587 | 082513 | 090019 | 0718

o| 06848 | 081314 | 0862|20 | 0794

3| 0.885|9 08521 | 079521 | 0693

4] 090110 | 0748|126 | 0635/22 | 0g54

5| 087011 | 079317 | 0685|283 | 0854

6| 078112 | 0g4p |18 | 748|124 | 0753

Marital Satisfaction Scale's Reliability

Reliability of the marital satisfaction scale was checked by the test and
retest method as the test was applied again two weeks later on a pilot sample
of (40) participants from the study population but outside its original sample
then Pearson correlation was calculated among the pilot sample members'
estimations in the two times on the scale as whole and the correlation ranged
between (0.74 and 0.85 ) . In addition, reliability coefficient was calculated
using the internal consistency method based on Kronbach alpha and it
ranged between ( 0.71-0.89).

3.3.3 Scale’s Scoring:
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In light of the response scale on both scales' items, the likert five scale was
used as follows ( Strongly agree= 5, Agree=4, Neutral=3, Don’t agree=2,
Strongly don’t agree=1 ) for all items as shown in table (40 below.

Table (4)

Modified range of the familial gratitude and marital

satisfaction scales

No Criterion Modified range it
follows

1 High level (3,68 - 5)

2 Medium level (2,34 - 3,67)

3 Low level (1-233)

3.4 Statistical Treatment

The researcher has computed data using the SPSS V.17 software then
calculated the means and SDs for participants scores on both scales to find
the levels of familial gratitude and marital satisfaction among participants.
To check the relationship between the dimensions in the familial gratitude
and the level of marital satisfaction, the Pearson correlation was used.

Results and Discussion

This study aimed to identify the level of familial gratitude and its
relationship with marital satisfaction among newly married women at Al-
Balga' Applied University in Jordan. Research questions were answered
and results were discussed as follows :
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4.1 Results and Discussion

4.1.1 Results related to the research's 1st question : What is the level of
familial gratitude among newly married women at Al-Balga’ Applied
University in Jordan ?

To answer this question, means and SDs for participants' responses on the
dimensions and the scale as whole were calculated as shown in table (5).

Table (5)

Means and SDs for participants' responses on the dimensions of the familial
gratitude scale and on the scale as whole

No Dimension Mean SD Rank level

1 Expressing 3.37 0.91 1 Medium
success

2 Des_lre for 335 0.96 2 Medium
achievement

3 Goa_lls 334 0.70 3 Medium
achievement

4 Integration | 3.26 0.69 4 Medium

5 Feeling 395 0.84 5 Medium
happy

Total score 3.31 0.68 Medium

Table (5) above indicates that the 5th dimension came at medium level (
expressing success ) and had the highest response with a mean of (3.37) and
an SD of (0.91) followed by the 4th dimension as second and at a medium
level too ( desire for achievement ) with a mean of (3.35) and an SD of (
0.96), then came the 1st level as third at a medium level with a mean of
(3.34) and an SD of (0.70), 4th came the third dimension at a medium level
with a mean of (3.26) and an SD of (0.69) and finally came the 2nd
dimension at a medium level with a mean of (3.25) and an SD of (0.84). For
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participants' scores mean on the scale as whole it came medium with a mean
of (3.31) and an SD of (0.680.

Familial gratitude is an evidence for the good familial relationship and a
good indicator for the strong marital relationships among spouses.
Reviewing table (5) above, familial gratitude level as whole came medium
among participants and this may indicate that expressing success among
spouses wasn’t appropriate as well as the desire for achievement , goals'
achievement , integration and feeling happy didn’t attract much interest
among wives ad this might be attributed to the nature of their work as
worker woman suffers from workloads and stresses that limit her ability for
mutual good feeling with husband and appreciating him appropriately . The
reason might be also attributed to that hushbands treat wives nervously and
making problems and creating a stressful familial environment which leads
wives to hate the marital relationship as whole.

This result isn’t in agreement with those of DaSilva (2007), Singh and Jhe
(2008), Williams (2012), Feng ( 2011 ) , Walker (2011), Joyce (2009) and
Muller (2014).

4.1.2 Results related to the 2nd research question : What is the level of
marital satisfaction among newly married women at Al-Balga’ Applied
University in Jordan ?

To answer this question, means and SDs for participants' responses on the
dimensions and the scale as whole were calculated as shown in table (6).

Table (6)

Means and SDs for participants' responses on the dimensions of the marital
satisfaction scale and on the scale as whole

No Dimension Mean SD RANK LEVEL

1 Far_mllal_ 338 0.86 1 Medium
satisfaction

2 Psychological Medium
and social | 3.36 0.87 2
satisfaction
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3 Ecc_)nom_lc 3.3 0.91 3 Medium
satisfaction

Total score 3.35 0.81 Medium

Table (6) indicates that the second dimension (familial satisfaction ) had the
highest response and came at a medium level with a mean of (3.83) and an
SD of (0.86) , followed by the third dimension ( psychological and social
satisfaction ) which came second with a medium level with a mean of (
3.36) and an SD of (0.87) and finally came first dimension ( economic
satisfaction ) at medium level with a mean of ( 3.32 ) and an SD of ( 0.91).
For the scale as whole, it came at medium level with a mean of ( 3.35) and
an SD of (0.81).

Marital satisfaction occurs when there is an availability of positive
relationships among family that are characterized by compassion and love in
addition to making available the whole family needs and satisfying its
psychological and social needs. Looking to table (6) above, it is noted that
the level of marital satisfaction came medium for all dimensions and this
means that participants were not completely satisfied about their husbands
which in turn reflected on familial, economic , psychological and social
satisfaction. Although familial satisfaction came first , it is — like the other
dimensions- was at medium level and this might be attributed to the
families' living standards do not meet their needs which in turn led to
increase wives' dissatisfaction. Familial relationships might be characterized
by toughness due to the limited economic resources which leads to a
psychological stress for all family members in common and wives in
particular.

This result is in agreement with the results of Al-Omran (2007) and
Schrann (2002) but isn’t in agreement with those of A'mawi (2016), Al-
Talla' and Sharif ( 2011) and Roland (2009).

4.1.3 Results related to the research 3rd question : Is there a statistical
correlation at the significance level (o< 0.05 ) between familial gratitude
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and marital satisfaction among newly married women at Al-Balga' Applied
University in Jordan ?

To answer this question, the relationship among the familial gratitude
dimensions and the marital satisfaction dimensions were checked using the
Pearson coefficients for linear relationship among variables was used as
shown in table (7).

Table (7)

Coefficients for testing the relationship among the familial gratitude
dimensions and the marital satisfaction dimensions using Pearson
coefficients

Familial Psychological | Economic Familial Marital
gratitude and social | satisfaction | satisfaction | satisfaction
dimensions satisfaction as whole
Goals' Coefficient 0.70 0.63 0.60
achievement

Sig 0.00 0.00 0.00
Feeling Coefficient 0.56 0.53 0.49
happiness i

Sig 0.00 0.00 0.00
Integration Coefficient 0.72 0.59 0.59

Sig 0.00 0.00 0.00
Desire  for | Coefficient 0.80 0.78 0.68
achievement

Sig 0.00 0.00 0.00
Expressing Coefficient 0.74 0.71 0.67
success i

Sig 0.00 0.00 0.00
Total score Coefficient 0.85 0.79 0.74
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Sig 0.00 0.00 0.00

* Statistically significant at (a< 0.05)

Table (7) indicates a statistically significant positive correlation at the level
(a< 0.05) among all the dimensions of familial gratitude as whole and the
dimensions of marital satisfaction as whole.

Familial gratitude expresses the strength of the marital relationship and
marital satisfaction among spouses so it is expected that the relationship
between familial gratitude and marital satisfaction is a positive one , that is ,
the higher is the level of familial, economic, psychological and social
satisfaction, the higher is familial gratitude and the lower satisfaction is the
lower familial gratitude is.

This result is similar to those of Singh and Jhe (2008), roland ( 2009 ), Joyce
(2009), Walker ( 2001 ), Feng (2011) and Williams (2012).

4.2 Recommendations

In light of the results revealed by this study, the researcher suggested the
following recommendations :

1- Offering course for worker married women on familial gratitude and
marital satisfaction.

2- Encouraging social media communication and other parties such as
mosques , TV and radio to offer purposeful programs to encourage familial
gratitude and marital satisfaction.

3- Encouraging researchers to focus on the topic of familial gratitude and
marital satisfaction and addressing them in relation to other variables.
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Analysis of Oriental Carpets in Renaissance Paintings

Yasaman Farhangpour,University of Florence, Italy

Abstract

Renaissance paintings, aside from diverse subjects, include multiple forms
and elements, among which the presence of Oriental carpets is a substantial
and debatable part in composition of both religious and non-religious
paintings of this era. The objective of this article is surveying the position of
these carpets in Italian Renaissance paintings and studying their origin and
primary sources along with identification and reviewing their other items,
such as design and concepts. In this regard, the dates the carpets are woven,
their geographic zones, and also the background of their genesis and
appearance in paintings are surveyed. Since painters of Renaissance have
rarely imaged Oriental carpets in whole and in most cases only a small part
of the carpet is sufficed, computer rebuilding of the carpets are also
presented so that more familiarity and a better conception of the carpet
motifs are attained. Data collection method was based on library sources
with the technique of documentary-historical and content analysis. The
research results indicate that the interactions between the East and the West
after the Middle Ages provided the background for the advent of Oriental
carpets in Italian paintings, which continued up to Baroque era.

Key words: Oriental, Carpet, Renaissance, Painting
Introduction

Specialized researches about art works, aside from written documents, need
visual examples left from the past. Along with that, due to diverse reasons,
such as the sustainability of the material in passing of time, not all the art
works maintain visual samples for research. This point applies for many of
the industrial and applied arts such as fresco products and handicrafts.
Nevertheless, in some cases, it is possible that through surveying other types
of art, whose structure had, in a way, documented such art works, details be
recognized and the possibility for studying the works in which the visual
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indications are not available, due to any reason, would be provided for the
researchers. As many carpets have different and sometimes very short age,
the only possible way for cognizance and studying them is in other art
works. One of the most significant cases is the study of paintings. The
image of carpet in types of paintings, aside from the aesthetical concept of
the work, provide the opportunity to review the visual samples of the
carpets, which do not have external specimen any longer. The present
research, mostly surveys the samples, background, and origin of the advent
of carpet in western paintings, and strives to image other cases of Oriental
carpet in order to trace the references of the primary sources, to discuss the
influential factors in the advent of carpets in paintings; and to indicate
classification of the carpets.

The Culture and Trading Relations

From about 300 B.C, when the Roman Empire extended into what is now
the Middle East, people in the West had welcomed exotic goods from as far
away as China and Japan. These items, such as silks, glassware, paper, or
spices such as pepper and cinnamon, were extremely rare, moving from
trader to trader as they travelled on foot or by caravan along a network
known as the Silk Road. Inventions such as the irrigation waterwheel,
invented in the region around Damascus, moved in both directions, being
found in the far western reaches of the Islamic civilization and as far east as
Cathay (China)*. Persia has always been the focal point for trade between
the East and the West for it is located as a link between Europe, Asia, and
the Mediterraneant (Fig.1).

" Ph. Levin - P. Redhead (ed.), Our Worldviews: Explore, Understand, Connect. Toronto,
2007, chapter I, p. 16- 17.
" R. Savory, Iran Under the Safavid, (trans: Kambiz Azizi), Tehran, 2010, p. 90.
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1: The Silk Road (http://www.chinadiscovery.com)

The spiritual treasures and the cultural heritage of Muslims were transferred
to Europe in four ways. The first and probably the most significant channel
was Spain; second through the Normans in Sicily, third by the emergence of
the Crusades, and finally through the translation of natural sciences and the
works of Islamic philosophy from Arabic to Latin which, for Europeans,
was the originator of the development of natural sciencesi.

From the 12th century onwards, different ports of Italy such as Venice, Pisa,
Lucca and Genova have witnessed the cultural trade between the East and
the West. Venice became the main trade point for the two continents. In
time of Crusades and the centuries later, Venice was still considered as a
major connector of the East and the West4. Trade between Asia and Europe
increased steadily during the Crusades (475- 650/1096-1271) as more
Europeans discovered the rich culture of the East§. The Crusades, which
took place between 11th and 13th centuries, incurred much influence of
western culture on the East. The Mongol domination of Asia during1240s
and 1360s provided new opportunities for East-West trade**. The Mongols
enormous consumption of Luxury textiles boosted production in existing
silk-weaving centers and spurred the development of new ones across their

*p. Shad Ghazvini, The Impact of Orient on the European
Painting. Tehran, 2005, p. 9. *S. Hunke, Allah’s Sonne ueber
demabendland, unsere arabische Eybe. Frankfurt, 1965, p. 24.
S W. Heyd, Histore du commerce du levant au Moyen Age. Leipzig, 1886, vole.1. p. 1318.
“ M. Rosamond E, Bazaar to Piazza, Islamic Trade and Italian Art (1300-1600),
California, 2002.
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vast empirett. The llkhanid Mongols (1256- 1349) dominating areas of
central and East Asia, paved the way for European travelers to Asia and
soon after there were influx of Europeans to Asiaii (Fig. 2).

2: Close-up of the Catalan Atlas depicting Marco Polo traveling to the
East during the Pax Mongolica

(http://www.asatours.com.au)

The united Mongol empire was short lived, but the dream of an Asian
empire was not dead: A final dramatic chapter of Central Asian history was
written in the 14th century by the Turco-Mongol: Timuride (1370-1506).
The dynasty's founder, Timor, was one of the most successful warriors the
world has ever known. In a series of military campaigns, Timor conquered
all of Eurasia from the Great Wall of China to the Urals88. He had a great
interest in developing his foreign affairs with the Europeans; followed by
Safavid dynasty (1501-1736).

Prior to all of these relationships between two alternatives the East and the
West, European artists applied the splendid patterns and grandeur of Persian
art in their works. The ornamented Eastern rugs with its rich colors
influenced the world of patterns and, at the same times, had a major role in
the development of color in Italian Renaissance art. European artists used

" A. Thomas T, Commodity and Exchanger in the Mongol Empire: A Cultural History of
Islamic Textiles, Cambridge, 1997, p. 11-45.
¥ M. H, Kavoussi, Documents on Relations between Safavid Government and Italian
Governments, Tehran, 2000, p. 110.
55 Ahmed Hasan Dani & others, Integral Study of the Silk Roads: Roads of Dialogue,
Unesco Silk Road Project 19901993, Edited by John Lawton, p. 7.
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these rugs mainly as backgrounds of their paintings or alongside the main
subjects of their work.

Surveying origin and source of carpets

The attribution of motifs and designs in carpets to Western paintings,
especially during Renaissance, has always been a debatable issue and there
is no substantial or provable opinion. Although many researchers, especially
western ones, mostly attributed existing carpets in paintings to Anatolian
plateau and Ottomans and called them Turkish carpets, series of hints and
lateral issues should be taken into consideration. According to the existing
definitions, the term “Anatolian” is an adopted word for traditional woven
items and textiles belonging to the area, which was called Asia Minor***,
On the other side, the term Anatoly by itself include differences and more
ancient conflicts and is a part of modern Turkey. This point about the advent
of background of knitting in this region and other influential factors
relatively expand the amplitude of the discussion wider. Also, some Iranian
researchers, by surveying and studying these types of carpets in miniatures;
considered the attribution of these works to Turks doubtful and wrote: «We
have no doubt that due to proximity of Anatoly to Europe, it is possible that
some of these works are the texture of that territory, as they can be the
textures of Caucasus and Araan. Except for the property of technique and
motif (...), there is no other studies on these carpets in order to assist the
recognition of their origin»11. In this respect, even the Europeans have not
indicated Oriental carpets (especially those with geometric and animal
designs) used in Renaissance paintings merely belonging to any particular
region. So, it may be better to follow up the tracing and attribution in more
significant areas than indicating political regions or geographical boundaries
because the basic issue is that «these works belong to a unique cultural area
that, after colonialism endeavors to fragment Western Asia, is presently
known as different countries»1+. For further understanding of this issue,
considering a sample carpet is noticeable. The carpet is the Dragon and
Phoenix in Museum fur Islamische Kunst of Berlin, which is known as Turk
carpet but the design of this carpet is certainly a design of the Far East. By

*kk

F. Schachermeyer, Die Minoische Kultur des alten Kreta.
W.Kohlhammer Stuttgart, 1964, p.19 ' A. Hosuri. Carpets in
Miniaturs, Tehran,1997 p. 42.

7 1bid
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Radiocarbon testing accomplished on this carpet, the date of texture was
estimated to be the fifteen century}ii. (Fig.3)

3: Berlin, Museum fir Islamische Kunst, mid- 15th century, Dragon and
Phonix Carpet (probably a part of a grand carpet), Turkey 172 x 90 cm.

On the other side, sometimes, Iranian carpets have been used in drawing
paintings which are mostly traceable in later centuries (XVI- XVII) in
Europe. There is a difference that, regarding the coloring and the types of
designs used in these paintings, it can be commented about the date and
geographical realm definitely and with certainty. Using Iranian carpets is
not limited to paintings in Italy and are also imaged by artists such as
Velazquez, Rubens, and Vermeer .888 (Fig.4-6).

1 J. Rageth. Dating the dragon & phoenix fragments, in «Hali: Carpet, Textile and Islamic
Art». 134 (2004), pp.106— 109.
555 1n all of the examples of Oriental carpets, there is a flower in the motifs of carpets which
is named as Shah Abbasi and is presented just in Persian carpets.
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4: Diego Velazquez, Prince Balthasar Charles with a Dwarf, 163, Oil on
canvas. Boston: Museum of Fine Art.

e =57 . >

5: Peter Paul ubns, AIe Talbot with attendants and Sir Dudley,
€.1620, Oil on canvas. Munich: Alte Pinakotek.
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6: Johannes Vermeer, The Music Lesson, 1662-1665, Oil on canvas.
London: Royal Collection.

Therefore, the attainment of this area would be the consideration of
abundant and extensive non-native influences of various regions on the
process of carpet weaving and other textiles of present Turkey and during
previous centuries. As a result, the roots of some images in paintings should
be searched in other territories and cultures (such as Iran, Egypt and North
Africa) and also considerable number should be traced in Anatolia under the
sovereignty of Ottomans which is, as mentioned before, the result of
mingling and encounter of other factors. Meanwhile, through further
researches, it was indicated that Turkish weavers adopted some
appurtenances of weaving like motifs from foreign sources. As examples,
Islam, the image of altar, calligraphy, and some plant designs, like
arabesque, entered into arena.

Image of Carpet in Italian Renaissance Painting

In the composition of Renaissance paintings, different issues and subjects
can be observed among which religious themes, rites and ceremonies,
happenings and events up to images of an individual would be indicated.
These issues and subjects are surveyed and discussed from different aspects
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and dimensions. The topic that signifies the notability of Renaissance
paintings in Italy is not only the general topic of the art works but also its
composition components. An obvious case of these factors is the image of
carpet and its positions in the route of painting. Although many of the
carpets imaged in these paintings do not exist any longer, surveying the
paintings represent the level of being attributable and accuracy of
Renaissance painters in imaging the carpets. Whatever is left from art works
of artists in the late Middle Ages and early Renaissance imply that the early
display and images of carpet in paintings is related to the second half of the
thirteenth century and the first advent of carpet in painting should be traced
in Giotto’s fresco. (Fig. 7)
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7: Giotto, Le Visioni di frate Agostino e del vescovo di Assisi € la
ventunesima, ¢.1295-1299, fresco, Assisi: Basilica di Assisi.

Through surveys performed on various painting, an important matter was
found that although the displayed carpets in religious paintings are spread
out on the floor, they are mostly allocated to the main character of the
painting and are situated on the most principal point of the composition.
(Fig. 8-9)
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8: Andrea Mantegna, San Zeno Alterpiece, 1456-1459, Tempera on panel,
Verona: Basilica di San Zen? (detail),
7 2\

9: Piero della Francesca, The Brera Madonna, 1472, Tempera on panel,
Milan: Pinacoteca di Brera (detail).

In addition to the carpets placed in religious paintings, another group of
painters imaged their carpets in non-luxurious and non-royal scenes. This
group of painters, especially in Northern Europe and eras after Renaissance,
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placed their carpets on the table or other furniture. Therefore, along with
other carpets mentioned in previous group, small carpets found their own
special position in later eras and were considered as prevalent and
customary items. (Fig. 10)

10: Lorenzo Lotto, Portrait of Giovanni della Volta with his wife and
children, 1547, oil on canvas, London: National Gallery.

Division and classification of Carpets

In studying the history of arrival of Oriental carpets in paintings, researchers
confronted numerous plans and designs. Since the date and place of these
woven items could not be certainly recognized, they turned to innovative
ways for classification and nomenclature****. In this method, the most
noticeable and highlighted points are the concentration on size, dimension,
type, and attention to the extended motif in the center of the carpet. In this
respect and regarding the points mentioned so far, carpets imaged in
Renaissance and the eras following it could be classified as:

Holbein Carpets: The name of these carpets, which are derived from the
name of Hans Holbein (1497-1543), German painter, is an indication of
resuscitation of revising the traditional Seljuk plans in Anatolia. The
obvious property of these carpets are unconventional geometric bergamots,
which are dividable into two major groups. Holbein large designs displaying
large octagonals inserted in squares, Kufic margins, and Holbein small
designs with rhombus-shaped or octagonal rows and with interwoven

" Kurt Erdmann (1909-1964), the head of Berlin Islamic Museum, carpet researcher and
scholar, proposed this method of nomenclature for the first time.
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margins are observed which are separated from each other by ivy motifs and
florets with a main Kufic margin (Fig. 11-12).

11: Berlin: Museum fir Islamische Kunst, A large-pattern Holbein rug with
four central squares (no: 1.5526). Size: 200x430cm.

12: Milan, Moshen Tabibnia Collection, A small pattern Holbein carpet,
from Wher Collection (formerly Barbiery Collection), Switzerland.

Lotto Carpets: Other carpets, which are related to the previous group, are
classified under the title of Lotto design. The present designs in Lotto
carpets are in relation with primary geometric patterns whose original types
are made by mixing red, yellow, white, and black colors. These carpets, also
known with their primary name of Ushak Arabesque carpets, have their
origin in Anatolia (Fig.13).
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13: Lorenzo Lotto, The Alms of St Antoninus, 1542, , Oil on canvas,
Venice: Basilica di SS. Giovanni e Paolo and the example of Lotto carpet,
early 16th century, Philadelphia Museum of Art.

Memling Carpets: This group of carpets are known as Memling carpets
under the influence of the name of Hans Memling, Finnish painter. The
obvious characteristic of these carpets is the hook-shaped cross, which can
be observed generally in portraits of Holy Marry painted by Memling.
Undoubtedly, the major motif of Memling is a special from of cross whose
similar patterns can be observed in ancient Iranian architecture. The
remarkable point is that the origin of these motifs and designs on the carpets
of these paintings should be traced in ages before them and this
nomenclature is not a reason for their innovation or presentation by these
artists. This mean the same opinion of lack of definite attribution of these
motifs and carpets to a certain area which researchers paid attention to. (Fig.
14)
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14: Hans Memling, Flowers in a Jug, c. 1485, oil on panel, Madrid: Thyssen
Bornemisza Museum.

Bellini Carpets: In the paintings of Renaissance in Northern Italy, there are
mostly other types of carpets, which are famous as Bellini carpets. Gentile
Bellini was busy painting in the court of Sultan Mohammad Il in Istanbul
from 1471 until 1489. His most famous work, left from this period, is a
portrait of Sultan, which can be considered as a symbol of interaction of the
East and the West during Renaissance. In this period, he became acquainted
with Altar carpets (Prayer rug) which he wused in his paintings
thenceforth 1+ (Fig. 15).

" The main design in this group is based on Altar, a place for saying prey special for
Imam of congregation. In these designs, Altar is generally decorated and covered by
items such as vases or shrubs and sometimes it is shown by a beam in each side on
which the ceiling is placed. Usually, inscriptions with Islamic concepts are used in
them.
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15: Gentile Bellini, Madonna with child, 1470, oil on the table.

London: National Gallery.

Crivelli Carpets: The obvious characteristics of this group are big star
bergamots with eight or sixteen wings that each star divided into different
sections in which geometric motifs of animals are placed. In analyzing
painting Annunciation by Crivelli, in the last plan, we consider this type of
carpet (Fig. 16).
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16: Carlo Crivelli, The Annunciation, 1486, oil on canvas, London: National
Gallery.

Ghirlandaio Carpets: in classification of carpets illustrated in works of
painters mentioned, a new case could be added. In the painting Virgin Marry
by Domenico Ghirlandaio (Fig.17), a carpet is observed under her feet with
two bergamots and two complete lozenges. These two motifs of lozenge
shaped alongside each other have found a complicated star-cross structure,
maintaining some differences with other carpets, and can be classified as
new Ghirlandaio motif. Of course any sample of this carpet has not been
found so far and only some analogous samples are seen in private galleries.

RN : K % 3 K ; . -

17: Domenico Ghirlandaio, Sacra conversazione degli Ingesuati, c.1484-
1486, tempera on the table Florence: Galleria degli Uffizi.

Conclusion

Western painting, especially from the early Renaissance era, witnessed
much flourishing in innovative background, methods of coloring, utilizing
native themes and elements and also illustrating foreign ingredients in
works of art among which the presence of carpets from Muslim territories
(especially the Middle East) is interesting and noticeable. Carpet and other
textiles (due to the type of structure and materials) are fundamentally
considered as art productions with low durability. The number of textiles
left from Oriental carpets in the works of Renaissance painters are more
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than the textile products remaining from that era. In this way, these
paintings are considered as worthwhile sources for recognition and
surveying the woven products which are defunct. Fortunately, the tendency
toward the foundations of realism and naturalism in Western works of art,
especially in paintings caused that the plan, motifs, structure, and colors of
the displayed carpets be, to a great extent, similar and matching the model
carpet. As understood from the method of illustration and placement of
Oriental carpets in paintings, these woven products were considered
valuable works for Europeans and were indications of glory and dignity.
Meanwhile, the following points are the result of surveying about the
questions proposed in the introduction of this article: In spite of the opinions
of Wester researchers about the attribution of carpets images in the paintings
to Asia Minor, such attribution could not be proved certainly and definitely.
As the same designs and motifs can be sought out, in addition to Turkey, in
other territories such as Caucasus and Araan. Also, and in the same way,
similar cases in Egypt, North Africa, Spain and even the effects and backing
up of lIranian ones should be taken into account. Carpets displayed in
paintings have generally geometric and fragmental main motifs but in some
cases animal motifs are also employed, which was attempted to be stylized.
These type of carpets, in this article, were categorized into six general
classes and the name of each group (according to an innovative method) was
taken from the name the artist of that design: Holbein, Lotto, Memling,
Bellini, Crivelli, Ghirlandaio. It is important to mention that in eras after
European Renaissance and Baroque, Orientalism manifested, more than
before, in the works of European painters in various methods. This issue is
indicative of studying motifs and their origin in carpets in Islamic territories
followed by the continuation of the process of Orientalogy and acquaintance
with remote land and territories which was attractive for Europeans. The
paintings in this era, by getting away from ceremonial events, won public
interest and came out of contractual and artificial mood.
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Dual Training at Budapest Business School
Szilagyi Katalin
professor at Budapest Business School

Dual training was introduced in 2014 at a Hungarian college. Due to the
success of this training program, other institutions have included it in their
curriculum as well.

Budapest Business School (BBS) launched its first year of dual
training in 2015. Our goal was to provide comprehensive academic and
practical knowledge in our field: business (international business, trade,
marketing and IT). The University provides academic, theoretical
knowledge, while practical skills are taught by the company through its own
project-based approach. The student can adapt to life-long learning.

A change of approach is needed by institutions entering the program:
the academic training has to be adapted to the practical skills needed by
businesses. But businesses need to adapt as well: it’s important that the HR
strategy of the company regards the training of students as an investment
into the future.

Budapest Business School is the largest university of applied
sciences in Hungary.

BBS offers study programs in three foreign languages and five
education areas (business, IT, social sciences, arts and humanities, as well as
teacher training). BBS offers thirteen bachelors, eight masters, and eight
professional training programs, and is active in the field of continuing
education as well. Due to the high-level work of more than 15,000 students
and 700 professors, BBS graduates are highly coveted in the Hungarian
labor market, many of them becoming leaders in their field.

BBS has won the Higher Education Niveau Prize in 2010. The
University has four faculties:

Zalaegerszeg Faculty of Business Administration;
Faculty of Commerce, Hospitality and Tourism;
Faculty of International Management and Business;
Faculty of Finance and Accounting.

Dual training
The idea of dual training was introduced by the Act on the National
Higher Education (Act CCIV of 2011). According of Section 108,d Dual

71



Canadian International Journal of Social Science and Education

training is a practice oriented BA or MA program accepted by the Dual
Training Council.

The aim of dual training is to harmonize the needs of the labor
market and higher education through the practice-oriented training of future
professionals. To achieve this, the student has to spend almost as much time
(80%) doing practical training as in school. This means that during term
time, dual students are with their peers at school, but over reading weeks
and holidays (for at least 22 weeks per year), they are enrolled in practical
training with the partner institutions.

Dual programs at BBS

BBS is a leader in dual training in Hungary. From the academic year
2014/15 onwards, BBS has gradually introduced dual training, starting with
five partner institutions and sixteen students. Ever since then, the number of
participating partners and students has continued to increase. In September
2017, more than a hundred students have enrolled in dual training with fifty-
three partner institutions. There are eight study programs offered by BBS in
dual training:

Business IT;

Finance and Accounting (offered by two faculties);
Tourism and Hospitality;

Commerce and Marketing;

International Business;

Business and Management (offered by two faculties).

Dual training: What’s in it for the companies?

Dedicated and competent professionals are indispensable for a
successful company today. Finding, training, and integrating new employees
is an important and risky task for all organizations.

Dual training gives additional responsibilities and tasks to all
participants (school, student, partner institution), but it also provides clear
advantages. This is proven by the increasing number of partner institutions,
which means more and more companies see an opportunity in this type of
training.

Advantages and responsibilities of partner institutions:

Advantages
Dedicated student/employee who knows the company well;

Selection of students based on the company’s own criteria;
Student remuneration free of social contribution fees, diminished education
contribution fees (with certain programs);
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Consultation rights for the creation of the academic part of the program;
Close partner relations, common projects;
Steady supply of professionals;
Socially conscious operation.
Responsibilities
Creation of objectives of participating in training;
Creation of common training plan;
Selection of future students;
Mentoring and evaluating student/employee;
Providing excellent work and study conditions;
Paying student remuneration.
Advantages and responsibilities of students:
Advantages
Gaining relevant work experience while studying;
Getting to know the world of labor;
Learning important competences;
Earning money;
Networking;
Transforming academic knowledge into practice;
Gaining significant work experience while studying enables them to start
their career after graduation.
Responsibilities
Providing diligent, dedicated work while studying;
Completing all academic requirements;
Completing projects;
Interacting with mentors at both school and partner institution.
Advantages and responsibilities of BBS:
Advantages
Providing practice-oriented programs;
Educating students according to the needs of the labor market;
Close cooperation with partner institutions, valuable feedback from
companies.
Responsibilities
Cooperation with partners and the Office of Education, providing data;
Providing a contact person;
Administrating all dual students;
Continuous development of dual training system.
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All partner institutions pledge to create a training plan for dual
students (together with the school), run the selection process, pay them
remuneration (at least 15% of minimum wage per week), provide for their
professional training and evaluate their progress.

For the duration of the training (and possibly even beyond), dual
training provides the companies with dedicated, performance-oriented
student-employees, who know the company well. In addition, companies
learn about novelties, as well as international and domestic research,
through close cooperation with the school.

Companies participating in dual training have the option to lower
their education contribution fees.

Joining dual training

Companies interested in joining BBS’s dual training for the
academic year of 2018/19 have to indicate their interest by October 2017.
The first step is looking for a faculty and a program suitable for the
company, then getting in touch with the University and the dual training
contact person.

All companies are eligible for joining if they fulfill the requirements
posted by the Dual Training Council (creation of objectives and training
plan, providing the necessary conditions for work and training).

After the initial information gathering the partner organization and
the University sign a partnership agreement with the objective of providing
practical training for students enrolled in the University’s dual training
program. The agreement outlines the basics of the training, as well as the
objective, methods, and framework of cooperation. If the company wants to
participate in dual training in the academic year of 2018/19, the deadline for
signing the agreements is October 20, 2017. After the Dual Training
Council approves the agreement, the Office of Education registers it and
notifies prospective students about the possibility of dual training in the
annual Prospectus of Higher Education, published on December 31, 2017 at
the latest.

Provided that a prospective student is accepted by both the company
and the University, they can enroll for the next academic year at BBS and
sign the student employment contract with the company, and start their
academic year as the student-employee of the company.

Our partners

BBS introduced dual training in 2014/15, starting with five partner
organizations. Ever since then, the number of our partners have been
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steadily increasing; our students could choose from over fifty companies in
the academic year of 2017/18. By next year, that number will have
surpassed eighty.

Our partners include:
Auchan;
Bosch;
Deloitte;
Siemens;
as well as several trading companies, SMEs, and Hungarian and
international financial institutions.

A description of dual training programs

Business and Management BA program

We train professionals who know the basics and main contexts of
business, as well as the guidelines of managing resources and production
factors. They are able to coordinate, direct, organize and operate business
processes, as well as create and modify organization structures along with
their systems and company culture. With their sound knowledge in
economics, social studies and applied economics, our graduates are able to:
Plan and analyze all business processes of companies;
Direct and organize business activities;
Apply problem solving techniques to preparing business decisions;
Build their careers and evaluate their knowledge;
Work independently in various systems of the company;
Fill leadership positions in the company organization.

Commerce and Marketing BA program

The aim of the program is to educate economic experts equipped
with economic, business, commercial and marketing knowledge and skills
who will be able to procure and market different goods and services in a
demand-driven way, to organize and manage commercial activities of small
and medium-sized enterprises. Students are enabled to demonstrate
considerable knowledge regarding quality management in businesses, as
well as knowledge required to continue their studies on a post-graduate
degree programme, in the second cycle of education.

International Business BA program

The aim of the program is to enable students to become economic
experts who can fluently speak at least two foreign languages. After the
completion of the courses they will be able to engage in, manage and
organize international entrepreneurial activities in the possession of the
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knowledge acquired in the fields of economics, socio-theory, applied
economics, methodology, and their specializations. Relative to their
specialization they have deep knowledge about types, processes and the
legal base of international transactions; logistics, including international
transportation and acquisition; international communication and
interactions, including working at international NGOs.

Finance and Accounting BA program

The objective of the program is to train professionals with strong
theoretical knowledge combined with high level of practical skills in the
field of finance and accounting. Our graduates have complex and
comprehensive professional knowledge. To meet the demands of the labour
market, we emphasize the importance of practical skills and abilities,
therefore this is a practice oriented programme.

In this program we train business, economic professionals to ensure

that they have strong theoretical and practical knowledge and skills which

make them competent to:
o Establish and operate the organizations of economic entities;
« Manage financial and accounting tasks;
o Conduct the preparation and analysis of financial statements;

e Analyze, evaluate and control of business activities of the economic

entities;

o Calculate the amounts of different types of taxes prepare tax reports;

o Define the financial and accounting results, effects and

consequences of economic transactions and processes.

Tourism and Hospitality BA program
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The objective of the program is to provide practice oriented training
based on high level theoretical education for professionals able to
communicate in several foreign languages. Our top priority is to enable our
students to gain a complex approach to the profession, as well as excellent
leadership skills that will help them adapt to a constantly evolving

professional environment.

Process and timeline of joining BBS’s dual training programs

starting in 2018/19

e Inquiry, initial talks. The partner institution and the
University get in touch, share their ideas and vision.
Deadline: September 2017.

e Cooperation agreement. The partners sign a cooperation
agreement that sets the framework for cooperation. Deadline:
October 20, 2017.

e Listing of partner organization. Based on the decision of the
Dual Training Council, the Office of Education registers the
available dual programs. Deadline: December 31, 2017.

e Recruiting future students. The partner institution advertises
the dual training and publishes information about its
selection process. Deadline: June 2018.

e Selection process. The partner institution selects the students
through its own procedure and informs the University.
Deadline: June 2018.
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Student employment contract. If the student selected by the
partner institution is accepted by BBS and enrolls at our
University, the partner institution signs a student

employment contract. Deadline September 30, 2018.
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EFFICACY OF PSYCHOTHERAPY ON QUALITY OF
LIFE OF CANCER PATIENTS AND THEIR
CAREGIVERS

Suela Kalaja', Anita Pilika®, Artan Simaku®

"Neuroscience Hospital, University Hospital Centre “Mother
Teresa”, Tirana, Albania
?Psychiatric Hospital Hospital, University Hospital Centre
“Mother Teresa”, Tirana, Albania
3Institute of Public Health, Tirana, Albania

Abstract

Cancer as a disease and therapies administered for its treatment indicate that
patients undergo major trauma, different from one person to another, and
these individuals react differently. The purpose of this study is to assess the
impact of the patient's caregivers on a serious surgical illness, on the
effectiveness of psychological treatment and the provision of necessary
support. The study was conducted in the period 2015-2016 at the
Department of Neuro-Oncology of the University Hospital Center "Mother
Theresa" in Tirana. Comparative methodology has been used - individual
intervention with involvement in the group. Presentation on case, case
recording by physician, meeting and receiving information from family
members were initial steps of the study. Three preoperative meetings with
the patient were conducted and two with family members. 7-15 therapeutic
sessions tokk place after surgery and 2-5 sessions as outpatient and the
responsible caregiver. Psychotherapy sessions during the hospitalization
werre performed depending on the condition of the patient almost every day,
55 minutes - 1 hour, while after leaving the hospital 1-2 once a year as long
as it was deemed necessary. The study involved 120 hospitalized patients
with cerebrovascular disease divided into two group. Group I - 60 patients
performed individual therapy: Group Il - 60 patients performed individual
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therapy and counseling sessions were provided for their family members
(caregivers) (n = 60). The instruments used in the study are: Questionnaire
on the level of, Depression, Anxiety and Stress - the Albanian version, and
two questionnaires on the quality of life of a patient with cancer and the
caregiver as recommended by the European cancer research and treatment
organization. The implementation of such an intervention means the
creation of a multi-disciplinary and interdisciplinary approach in order to
address the ill person in its entirety and thus to meet his / her needs.

Introduction

The diagnosis and treatment of a brain or spinal cord tumour can have a
huge impact on the lives of patients and their families. The treatment and
expected outcome depend heavily on the tumour type,molecularmarkers,
tumour grade, and location. Treatment generally consists of surgical
intervention, radiotherapy, chemotherapy, or a combination of these
treatment methods. In making treatment decisions, any benefit from
treatment is weighed. against the expected quality of life (QoL) and
symptom burden of patients. Depending upon the tumour location and
treatment side effects, patients can experience neurological symptoms such
as weakness, sensory loss, and motor dysfunction, or visual-perceptual
deficits and problems with speech and language (1). Cognitive deficits such
as problems with memory and concentration occur in the majority of
patients, and epilepsy is also common (2). Moreover, fatigue, depression
and changes in personality and behaviour are frequently reported throughout
the course of the disease (3). These symptoms can influence the degree to
which patients can participate in vocational and social activities and can
even prevent independence and affect QoL (4). Patients commonly come to
rely on their family caregivers (e.g. spouses, family members, or close
friends) for both physical and emotional support. Consequently, many
family caregivers experience considerable burden and distress, and
consistently report feeling ill-prepared for their caregiving role (5).
Therefore interventions to support caregivers are expected to help the
caregiver, the patient and family unit. The aim of the study was to assess the
efficacy of psychotherapy on QoL of patients with brain tumours and their
caregivers.
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Material and methods

The study was conducted in the period 2015-2016 at the Department of
Neuro-Oncology of the University Hospital Center "Mother Theresa™ in
Tirana. Comparative methodology has been used - individual intervention
with involvement in the group. Presentation on case, case recording by
physician, meeting and receiving information from family members were
initial steps of the study. Three preoperative meetings with the patient were
conducted and two with family members. 7-15 therapeutic sessions took
place after surgery and 2-5 sessions as outpatient and the responsible
caregiver. Psychotherapy sessions during the hospitalization were
performed depending on the condition of the patient almost every day, 55
minutes - 1 hour, while after leaving the hospital 1-2 once a year as long as
it was deemed necessary. The study was conducted with 120 hospitalized
patients with cerebrovascular disease divided into two group. Group | - 60
patients performed individual therapy: Group Il - 60 patients performed
individual therapy and counseling sessions were provided for their family
members (caregivers) (n = 60). The instruments used in the study are:
European Organization for Research and Treatment of Cancer Quality of
Life Questionnaire 30 (EORTC QLQ-C30) and the questionnaire on the
level of, Depression, Anxiety and Stress - the Albanian version for the
patients with cancer. The CareGiver Oncology Quality of Life (CarGOQoL)
questionnaire, a 29-item, multidimensional, self-administered questionnaire
was used for caregivers. The implementation of such an intervention means
the creation of a multi-disciplinary and interdisciplinary approach in order to
address the ill person in its entirety and thus to meet his / her needs. We
used the EORTC QLQ-C30 version 3.0, which is the most commonly used
HRQoL instrument in cancer trials, is a 30- item cancer-specific
questionnaire measuring general HRQoL in cancer patients (6,7). The
EORTC QLQC30 incorporates five functional scales (physical (PF), role
(RF), emotional (EF), cognitive (CF) and social (SF) functioning scales),
three symptom scales (fatigue, nausea/vomiting and pain), six single item
scales (dispnea, insomnia, appetite loss, constipation, diarrhea and financial
impact), and the overall health/global HRQoL scale. All items are scored on
4-point Likert scales ranging from 1 (not at all) to 4 (very much), except for
the two items (items 29 and 30) in the overall health/global HRQoL
subscale which were scored on a modified 7-point linear analogue scale. All
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the raw functional scales and individual item scores were transformed to a
linear scale that ranged from 0 to 100, in which a higher score represented a
higher level of functioning or an improved level of symptoms. The items
were scaled and scored by using the recommended EORTC procedures (8).
EORTC C-30 scores were calculated by a computer-based program. DASS-
42 (Depression, Anxiety and Stress) questionnaire was used to assess the
level of depression anxiety and stress patients with brain tumours.

Statistical analysis

Statistical analyses were made by SPSS software (version 20.0). Scores of
the questionnaires were expressed as mean (xstandard deviation) and
median, where appropriate. The scores were nonnormally distributed and
were, therefore, compared by nonparametric methods. A p<0.05 was
considered to be statistically significant.

Results

The mean age of patients was 51 years (range: 11-75 years). Forty one
(63.8%) were male and 19 patients (31.7%) were female. After the therapy,
a significant improvement in the quality of life of patients was found in
global score (p<0.01) and functional scales: physical (p=0.02), emotional
(p=0.03) and Symptoms scales: fatigue (p=0.01), and constipation (p<0.01).
After the therapy, a significant improvement was found regarding the
depression (p<0.01), anxiety (p<0.01) and stress levels (p<0.01) of patients.
Results of the caregiver;s quality of life before and after therapy are shown
in tabe 1.

Table 1. Caregiver;s quality of life before and after therapy

Before therapy After therapy P
Dimensions M (SD) M (SD)
Psychological well-being 46.6 (23.9) 50.1 (26.1) 0.4
Burden 67.7 (28.6) 80.2 (22.5) | <0.01
Relationship with health care 65.8 (22.4) 61.7 (23.7) 0.03
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Administration and finances 71.5 (26.5) 76.9 (22.2) 0.02
Coping 55.3 (26.3) 55.6 (27.4) 0.8
Physical well-being 54.7 (24.4) 60.7 (24.0) 0.04
Self esteem 74.5 (18.9) 72.8 (20.4) 0.6
Leisure time 38.8 (22.7) 48.2 (25.3) | <0.01
Social support 67.8 (23.6) 64.3 (25.9) 0.3
Private life 53.9 (25.4) 58.0 (26.1) 0.04
Index 59.4 (13.0) 72.0(13.9) | <0.01

Symptoms of anxiety and depression are common in glioma patients, which
tend to increase over time. Regarding the caregivers, significant
improvement after psychotherapy was noted for dimensions burden
(p<0.01), relationship with health care (p=0.03), administration and finances
(p=0.02), physical well-being (p=0.04), leisure time (p<0.01), private life
(p=0.04) and index (p<0.01). Meeting the needs of family caregivers in
neuro-oncology, by decreasing their distress and burden and improving their
sense of mastery, is imperative in order to maintain their emotional and
physical health. Protecting caregivers’ QoL can enable them to continue
their caregiving activities to maintain the best possible level of patients’
well-being (9-12). Information and support for caregivers of patients with
brain and spinal cord tumours is becoming more widely available and
caregiver programmes are becomingmore common in clinical practice in
some centres. However, large-scale implementation of caregiver support
may be hindered by the lack of high-quality evidence for the effects of
caregiver interventions in populations of brain and spinal tumour patients.
HRQoL has become an increasingly important endpoint, which is related
with survival. The significance of HRQoL scores in predicting survival has
been reported in many cancers (13-15). The studies in glioma patients have
found an association between HRQoL and survival, but the results are
controversial. Maurer et al. (37) reported that baseline scores add relatively
little to clinical factors to predict survival in patients with newly diagnosed
glioblastoma. Studies showed (16) that baseline HRQoL was related to
survival long-term survivors had improved HRQoL, comparable with that of
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the healthy subjects, whereas short-term survivors who also had lower
baseline HRQoL hardly showed improvement. Researchers (17) reported
that HRQoL scores did not predict survival. It was found that impaired
cognitive function was associated with significantly poorer survival in
recurrent malignant glioma (18). Since different HRQoL measures were
employed in these clinical trials, it is difficult to make compare the results.
Patients with progressive high-grade gliomas had poor baseline scores,
which, however, improved after a substantial period until the time of further
progression (19,20). In long-term survivors, tumor recurrence interfered
with HRQoL, particularly with physical functioning and feelings of
uncertainty, which is consistent with our findings. Patients with progressive
disease had lower HRQoL scores than patients with stable disease. We keep
in mind that long-term results remain to be established.

Conclusion

With respect to the caregivers, although they are all exposed to health
problems, caregivers of adults with primary malignant brain tumours have
to deal with both oncological and neurological sequels, which may
potentiate their difficulties. Specifically, compared with other caregivers,
they report greater strain, fatigue, lower wellbeing and impaired social
functioning. In this study the caregivers had a poor quality of life.
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Abstract

This paper discusses research on relation between teaching methodology
and math anxiety. To understand why people have math anxiety, students’
thinking processes and their prior learning experiences were observed. This
led to compare teaching and learning mathematics in the US with teaching
and learning mathematics in Armenia. Through a multistage approach a
method of teaching mathematics was devised that eliminates math anxiety.

Keywords

Causes of math anxiety, education, mathematics education, eliminating
anxiety, new trends and experiences, student learning assessment, teaching
strategies, learning by rote, memorization, learning by understanding.

1. Introduction

To understand why people have math anxiety, | have observed my
introductory math students’ thinking processes, and I have identified gaps in
their knowledge. | have also identified the reasons of those gaps. | have
compared teaching and learning mathematics in the US with my experience
of teaching and learning mathematics in Armenia. In Armenia in learning
mathematics emphasis is on understanding, and almost no memorization.
From what | gather from my students they are trained to learn mathematics
through rote and memorization. | have tried to adopt the teaching
methodologies used in Armenia here in the US successfully. Based on my
research and experience | devised a method to eliminate math anxiety.

2. Math Anxiety

The existence of math anxiety among my students made me become
interested in exploring its reasons.
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In order to address the problem, we need to understand what math anxiety
IS.

Math anxiety defined by Mark H. Ashcraft is “a feeling of tension,
apprehension, or fear that interferes with math performance.”[1] Hembree’s
meta-analysis determined that math anxiety is related to poor math
performance on math achievement tests and that math anxiety is related to
negative attitudes concerning math. Math anxiety is directly connected with
math avoidance.[3]

Next, we need to find out what causes math anxiety, how serious the
problem is, and what its consequences are.[4, 5] For this purpose, | surveyed
my students. Their responses showed that math anxiety is a serious problem.
55% of my students admitted that they unnecessarily suffered from math
anxiety, and only 36% do like math.[5]

The seriousness of the problem made many scholars to research the
psychological side of math anxiety.[2] It is obvious that the fear to perform
poorly in mathematics creates math anxiety. Why are people so afraid of
mathematics? What is the reason of performing poorly in math?

3. Research to Address Math Anxiety

My research interest is in exploring the relation between teaching
methodology and math anxiety. This research led me to a multistage
approach.

For the first stage, | devised strategies to address my students’ math anxiety
by providing extra tools to improve student learning, such as refresher
workshops, peer-tutoring, and use of computer based tutorial and course
management systems, which were an additional help to with memorizing the
correct set of steps.[5] My research showed considerable improvement in
student learning. However, | discovered that knowledge so gained was not
long lasting.

Analysis of results showed that the outcome from a refresher workshops
were reviewing of fundamental concepts refreshed students’ knowledge and
brought back what was forgotten. Peer tutoring sessions were usually one
hour a week, which were helpful to fill up the knowledge gaps students had.
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The computer based tutorial and course management systems were an extra
help to with memorizing the correct set of steps.

The second stage of my research was devoted to looking into my students’
prior learning experiences of the diverse student population, typical for New
York City. Despite their differences, I find one common root cause for “fear
of math” among students, by and large, to be the improper, confusing
explanations they have been given for basic concepts. Because the
fundamental concepts are not clear to students, they learn those concepts by
rote and memorization, without understanding. Further on, students continue
learning mathematics by rote and memorization, not through understanding
and reasoning.

In the third stage, | researched the essential causes and processes of
development of math anxiety.

The fourth stage is to explore what helps to overcome math anxiety, and to
succeed in learning mathematics.[5] Exploring the interrelation between
mathematical logic and history of math education,[6, 9] led me to devise a
methodology of teaching mathematics, to eliminate math anxiety. This
methodology addresses the below mentioned processes of development of
math anxiety.

4. What Causes Math Anxiety?

Math anxiety develops as a consequence of learning mathematics by rote
and memorization without understanding. Below is described the process of
its development.

Repeating the same over and over without understanding (learning by rote)
becomes annoying because the process is not enjoyable, and there is no
brain stimulation.

It is usually easier to memorize what is familiar. For example, one can learn
a poem by heart in a spoken by the person language because she/he
understands what the poem is about. That is, the poem makes sense for the
person. To memorize poems in a language that the person does not know is
hard or impossible. Similarly, it is challenging to memorize if students do
not make sense of math topics, and very soon students’ brains refuse to
memorize mathematics they do not understand.
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From #1 and #2, we conclude that the process of learning by rote and
memorization is challenging. Learning mathematics becomes more difficult
as topics get more advanced.

Math textbooks provide steps for solving particular problems, often without
any explanation. Consequently, students do not connect the steps with the
problem, and does not try to understand the steps, the logic behind the
calculations they perform. Students solve word problems by matching the
problem with examples from the textbook, and perform the same operations
from the example using the numbers from the problem that should be
solved. The only necessary skill would be to define which of the given
values to use for each calculation. Students often do that without examining
the solution. Because these steps are applicable only for this particular
problem, the slightest variation of the problem confuses students. Of course,
none of the textbooks contain solutions of all possible word problems.
Therefore, matching real-life problems with examples can be difficult or
impossible. This makes solving word problems challenging. That is,
students do not learn to apply mathematics in solving real-life problems.[7]

From #4, we conclude that students do not apply the topics covered in math
class in their lives and business. That is why students do not see any need of
learning mathematics.

Mathematics becomes something unnecessary, and students lose interest in
mathematics, and do not want to spend time studying mathematics.

Students spend a lot of time on “learning” math which in their opinion is
unnecessary, useless, boring and challenging. Plus, after putting a
considerable amount of time and effort, students make little to no progress
in their math class that is required. Students study math with constant fear of
failing the class. The result is that students develop math anxiety.

Let us discuss how to eliminate the above-mentioned causes of math anxiety
through teaching mathematics.

4.1. Addressing #1 — Learning by Rote

Generally speaking, people are equipped, naturally, with critical-thinking
capabilities and are more likely to accept new information when it is
presented logically, in an orderly, precise, and clear manner. 1 try to present
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complex information in a simple manner as opposed to teaching dry and
sophisticated theories leaving the students with a bitter taste and with an
antipathy toward mathematics. | try to provide students with a clear, logical
development of the topic, and I focus on material and activities that provide
motivation for learning and scientific discoveries.

Devising strategies that address the negative effects of learning by rote led
me to observe student-learning processes in order to compare learning by
rote with learning through understanding. My results show that learning by
rote may be effective only for short time memorization, that is, until the
completion of a test, or, at best, until the completion of the course.
Therefore, | concentrated on devising teaching methodologies that would
foster understanding, and would minimize learning by rote and
memorization. These strategies are well received by students and improved
student learning.

4.2. Addressing #2 — Brain Refuses to Memorize Mathematics Students do
not Understand

| observe the week loops in student learning, and | address them in my
teaching by emphasizing their importance, and discussing the common
mistakes students do. My methodology allows students to strengthen their
analytical thinking and reasoning skills without making them spend long
hours on repetitious practice. In other words, students learn through
understanding not by rote and memorization.

By applying newly acquired knowledge to problem solving, students retain
this knowledge and expand their set of skills. Examples and analogies make
the often-abstract concepts more concrete. While solving exercises, |
employ my own devised “n+” method, which is going a bit beyond the
current level of their knowledge. This method creates the required challenge
and the desired impetus in the students to think and to push their brains one
notch further, thus, simultaneously using their acquired knowledge and to
trigger thinking.

Because students understand the topic, very little memorization is required
in learning mathematics.

4.3. Addressing #3 — Challenges of Learning by Rote and Memorization
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Once students discover the strength of their logic, simply put, it makes them
feel good about themselves, and they become their own best teacher. Here
is where learning by rote and memorization stops and learning by
understanding begins. I consistently stimulate thinking.

The process of learning, among other things, is based on bridging and
building relationships between brand new information and existing
knowledge. | encourage student participation by eliciting their input while
presenting the new material and by asking pointed questions that force the
students to consider the implications of the material in the context of other
issues. | employ in-class exercises in order to give the students the
opportunity to apply the acquired knowledge and to reinforce the material
through its active use. | believe in activity-centered teaching methods, which
focus on students’ exploration and discovery first, and abstraction and
precision later.

Understanding of the topic eases learning process. Students learn
mathematics spending less time, and there is very little to memorize.

4.4. Addressing #4 — Steps Provide in Textbooks for Solving Word
Problems

Rather than teaching math via a dry set of rules and steps, or by rote, |
encourage thinking and learning through understanding. If something is
clearly understood, it will stay forever. ‘Steps’ have a tendency to be
forgotten, or confused. I carefully explain the “why” and “let us think why,”
and | make sure everyone understands it.

| have also observed various groups solving problems from the textbook
using the steps, provided in the textbook. Although they were asked to solve
the problem in collaboration, each student would invariably solve the
problem alone by just following the steps. Then | devise a special problem
for the group. Invariably, the group becomes active. After discussions, and
trial and error, the group comes up with the correct solution. Then usually
one or two students explain to the group how they solved the problem. This
is the moment of discovery.[9]

Employing my “n+” method creates the required challenge and triggers
thinking.
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Another net effect is better learning experience. From my observation and
from students’ testimonials, I conclude that they learn more from this
method of problem solving where they put to use their own innate, natural
capability to use logic and reasoning.

4.5. Addressing #5 — Using Mathematics in Life and Business

My methodology appeared to be successful in helping students to learn
mathematics through understanding. The net effect is that students, after
fully understanding the topic, successfully apply the gained knowledge in
solving decision-making and word problems. Knowledge gained through
understanding is long lasting that students can apply in their lives and
careers.

4.6. Addressing #6 — Students’ Interest in Mathematics

My research showed that teaching through understanding is the only
effective way of teaching mathematics. As a math logician, it is obvious for
me that teaching mathematics using my methodology develops my students’
analytical thinking skills.[8] Plus, | have detected considerable progress in
learning mathematics. Another consequence was that after students start
understanding mathematics, they start being interested in it, and even enjoy
learning mathematics.

4.7. Addressing #7 — Learning Mathematics that is Unnecessary, Useless,
Boring and Challenging

“I hated math, but now I love it.”

“Math is fun.”

“You make it sound so simple.”

“I didn’t know that there is so much math in music.”

“I couldn’t ever imagine that I can understand and learn math.”

These are just a few comments made by my students. These student
testimonials illustrate the effectiveness of my methodology of teaching
mathematics. The methodology helps students to overcome their math
anxiety. After learning mathematics through understanding, students enjoy
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learning it and start liking mathematics. Students learn to apply mathematics
in their lives and career. Mathematics stops being unnecessary, useless,
boring and challenging.
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Abstract

The feminine face of social work is deeply rooted in the social work history.
Like in some other professions such nursing, social work has attracted
mostly females more than the males. Although the nature of social work
does not indicate any signs of gender preference, it is worth investigating
this topic to find out why such trend existed in the past for this profession.
This article will discuss female-domination in the social work profession
and aim to contribute more to the existing literature.

Keywords: Social Work, Femininity, Masculinity, Gender
Introduction

In the history of social work there is a clear hint of femininity. Julia
Lathrop (1858 — 1932), Jane Addams (1860 — 1935), Mary Richmond
(1861-1928), Sophonisba Breckinridge (1866 — 1948), Alice Salomon (1872
—1948), Eglantyne Jebb, (1876 —1928), Edith Abbott (1876 — 1957), Grace
Abbott (1878 — 1939), Bertha Reynolds (1887 — 1978), Manon Luttichau
(1900 — 1995), Dame Eileen Louise Younghusband (1902 — 1981), Irena
Sendler (1910 — 2008), Nnoseng Ellen Kate Kuzwayo (1914 — 2006), Syhil
Francis (1914 - ), and Sattareh Farman Farmaian (1921 — 2012) are all
female social work pioneers and founders.
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This paper seeks to critically examine the reasons why there are relatively
fewer male social workers as opposed to females. Among the factors to be
explored include those dissuading men from entering the profession as well
as why the profession is practiced predominantly by females.

An examination of gender balance in the social work profession shows that
there are few male workers compared to their female colleagues (Christie,
2001). Various reasons have been postulated in the literature regarding this
phenomenon (Christie, 2001). One of the reasons discussed is the historical
perspective for few male social workers (MSW Careers, 2017). In addition,
the gender imbalance in the social work occupation is linked to gender roles
associated with femininity (Poole & Issacs, 1997). On the other hand, males
in the profession either are quickly promoted or prefer positions of authority
such as managers while women often stay in the service positions consistent
with societal perceptions (Lupton, 2006). Further, many women in the field
and the public are enabling their predominance in the profession by
questioning whether men have the emotional capabilities to work with
vulnerable groups. Traditionally, men are expected to suppress their
emotions (MSW Careers, 2017). A look at the statistics of male
representation in the profession across the globe also indicates that women
are over represented in the profession both in academic as well as practice
settings (Galley & Parrish, 2014). Additional related factors to a low
percentage of male social workers also show that systematic devaluation of
the profession contributes to low wages, thus discouraging men and women
leaders from seeking employment as social workers (Cohen & Huffman,
2003). Further, the implications of few male social workers include, for
instance, men’s unwillingness to be helped by female social workers
because of a belief that their problems can be better handled by male social
workers (Cohen, 1999).

Historical Perspective on Few Male Social Workers

Social work traces its origin to the United States where prominent female
leaders started it. On the other hand, men regard themselves as the pioneers
of professions seen in the modern career world as intellectually involving
such as management, administrative or technical roles. Consequently, there
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are more men in such ‘knowledge based’ professions, while women
predominate in social work (MSW Careers, 2017). Historically, social work
began as a charitable project where individuals, mostly women, volunteered
their efforts to help disadvantaged groups in the society (MSW Careers,
2017). Social work services were offered mostly in times of war or national
crisis, where women assumed caring roles on a voluntary basis before the
later professionalization of such services. On this note, early attempts to
transform social work into a profession included plans to dissociate it with
empathy and emotions in order to suit masculine needs unrelated to
feminine roles such as caring. After social work was integrated into the
mainstream of professionalism, the occupation still attracted more female
practitioners compared to males (MSW Careers, 2017).

Conversely, the few men who sought work in the profession appeared to
advance a gender-based hierarchy based on their ‘natural leadership’. As
such, their interest in the field of social work mainly focused on managerial
as well as administrative duties, while enabling women to assume
subordinate roles (Mclean, 2003). As a result, since the genesis of social
work as a professionalized field, women have dominated subordinate roles
while their male colleagues fill leadership positions. Throughout history,
gender has also been viewed in terms of division of roles between men and
women respectively. For instance, while women are associated with roles
such as caregivers, men, on the other hand, assume the responsibility of
breadwinners and head of their respective families (Connel, 1995).

According to Christie (2001), how both genders understand the social world
has a significant influence on the meanings they attach, for instance, to
practices, events as well as ideologies. Further, Foucault (1977) also
observed that certain discourses in the social realm tend to legitimize,
institutionalize or normalize various practices that influence individuals
understanding of the social world. This explains the reason how throughout
the history of humankind, it became ‘normal’ for women to assume caring
roles while men took up the provider-wage earner role. The entrenched
notion of gendered roles across societies contributes to gender stereotypes
such as those evident in social work and other caring occupations. In most
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instances, discourses related to welfare and social work tend to view men as
passive recipients and providers of care (Park, 2005).

On the other hand, women are considered in different social settings as
active providers as well as receivers of care. Across societies, contradictory
views are also evident with regard to the appropriateness of men in caring
roles. Typically, men perceive social work as a female occupation. Further,
as men grow up, they are encouraged to suppress their emotions and not talk
about their feelings and insecurities (Pease, 2011). Characteristically, social
work largely involves addressing problem situations mostly encountered by
vulnerable groups. As a result, men are more reluctant to seek employment
as social workers (Simpson, 2004). Similarly, only a small number of male
social workers are persuaded to join the profession before college since the
vast majority does not view social work as an option. In essence, they tend
to emulate the normalization of gendered roles in occupations. As such, men
are more likely to seek work in occupations they associate with knowledge
production compared to those seen to involve empathy and emotions
(Christie, 1998).

World Statistics Supporting the Perspective of Few Male Social Workers

Internationally as well as nationally, women tend to dominate the social
work profession. A study conducted in the UK by Furness (2007) from 2002
to 2005 that examined the factors motivating students to train as social
workers, found that an average of 83% of students taking a course in social
work were females. Further, as pointed out by Earle (2008), even in
professions where men are in the minority, they tend to seek positions of
control that include, for example, probation work, managerial and the civil
service. According to McPhail (2004), such positions give men the
opportunity to scale the career ladder faster compared to women in social
work. Mcphail (2004) further associates the trend with the tendency of men
to enforce their gender privilege especially when they join occupations that
are dominated by women. On the same note, since men tend to occupy
leadership positions in social work, McPhail (2004) suggests that social
work has been transformed into a predominantly female profession rather
than a female dominated profession. Consequently, men’s salaries tend to be
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relatively high compared to women’s in the profession due to gendered
roles.

In the social work profession, McPhail (2004) raises concerns that gendered
salary inequality is a common feature. Lins'ely (2003) also voices her
concerns with regard to the salary discrepancy evident in the social work
profession, where she reports a 20% gender salary gap between men and
women. In South Africa, the Department of Labour (2008) associated the
low salaries paid to social workers with the predominance of female worker,
which further reinforces the categorization of social work as a low status
profession. Similarly, the low salaries are likely to discourage men who may
have interest in working in the profession. On the other end of the spectrum,
the statistics provided by the Bureau of Labor Statistics in the U.S shows
that 80.3% of employees in the social work profession are females. In
addition, the statistics also indicate that male social workers aged below 34
years make up less than 10% of professional social workers. Khare (2017)
observes that in the 1980s, 36% of social workers across the country were
male. However, the introduction of managed care in the 1990s affected the
salaries of care workers thus discouraging men from joining the care
profession.

Additional Factors Related to Fewer Male Social Workers

The systematic devaluation of professions in the human services realm tends
to contribute to lower wages earned by workers. In addition, in occupations
over-represented by women, salaries are seldom increased (Cohen &
Huffman, 2003). The low wages associated with female-dominated
occupations are the outcomes of embedded traditions that reinforce male
dominance over their female colleagues. For instance, women are not
expected to assume greater roles outside the home especially in the
developing world (International Labour Organisation, 2016). On the same
note, the cultural boundaries between men and women also extend to the
professional world where women are castigated for seeking superior
positions (ILO, 2016). As a result, the occupational gender stereotypes
enabled by gender inequality contribute to the devaluing of certain
professions associated with predominantly female workers, such as social
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work (MSW Careers, 2017). The lack of gender equity in the social work
profession also helps to cause the wage disparity between male and female
social workers despite both having similar qualifications, skills and
experience. The perception of social work as a female occupation also plays
a role in dissuading men from joining the profession. Consequently, women
may continue to dominate the social work profession. Similarly, the
devaluation of social work in terms of low pay and lack of promotional
opportunities may also discourage women leaders seeking better pay as well
as opportunities for career growth (MSW Careers, 2017).

The Possible Results of Fewer Male Social Workers

Khare (2017), points out that the minority representation of men in the
profession is harmful. For instance, the lack of male social workers may
lead to many of their colleagues avoiding social work services because of a
preference for their problem situation to be handled by a male colleague
(Cohen & Huffman, 2003). This is because the gender of a social worker
may have an influence on a client’s decision to seek social service
assistance. There are problems situations that are better handled with a
practitioner from the same gender. The social stigmatization associated with
seeking help among men may also discourage them from seeking services
and stating their concerns to a female social worker (Khare, 2017).

Male clients may also shy away from seeking the services of female social
workers out of concerns that they lack an understanding of the presented
problem situation from a male perspective. In this respect, making social
work more attractive to men requires addressing systemic biases in gender
roles to ensure the profession becomes more diverse by having equal
representation of men and women. Similarly, the demand for social services
is on the rise due to a growing population of older demographics. Older
males seeking a second career may provide fertile ground for increasing the
number of males providing services. Subsequently, an incentive to the social
work profession would motivate more male students and graduates to seek
employment in the field (Khare, 2017). Incentives may include: recognizing
the gender bias and providing incentives for males to enter the field such as:
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increased pay for the profession, increase education on what social workers
do and the skill needed.

Conclusion

Associating social work mainly with women continues to deter most men
from joining the profession. Similarly, when males do enter the profession,
they often seek administrative positions which take them out of the direct
service area. This supports cultural boundaries that enforce gendered roles
are influencing the decision by men to mostly seek positions of authority in
the social work profession. However, since leadership positions are few
compared to subordinate roles, a significant number of men tend to avoid
seeking employment in the profession. The low wages in the profession -
regardless of qualifications, skills or experience- further discourages men
and women leaders from the profession.

Traditionally, men suppress their emotions and insecurities, and as such,
they are more likely to avoid occupations such as social work that involves
the expression of empathy or emotions. Males may also be concerned about
what family and friends might say if they chose a “female dominated
profession. Institutions offering training in social work are also reluctant to
encourage male students to register for the course thus contributing to
female graduates dominating the profession. In essence, the minority
representation of men in the social work profession is counterproductive in
the provision of social services programmes that target the men. Similarly,
the social stigma encountered by men seeking help from social services also
places them at a disadvantage in terms of benefiting from such programmes.

Currently, the demand for social services is on the rise especially in the
developed world with an increasing population of seniors (Khare, 2017). As
result, the field will need more social workers due to its increasing role in
the provision of services to the elderly and disadvantaged groups. In this
respect, policy makers in the realm of social work need to embrace reforms
that would ensure that gender equity is encouraged in the employment of
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social workers. In addition, reforms are also necessary to improve wages in
the occupation as way to encourage more men and women leaders to seek
employment in the social work profession. On the other hand, men also
need to reenter the profession. Men’s reentry into the profession can be
achieved, for instance, through efforts by male social workers and other
actors in the social work realm reengaging men to consider training as social
workers as well as seek employment in the field.

There are few male social workers because they associate the profession
with women. Social work mainly deals with caring roles that require an
emphasis on emotions and empathy. However, traditionally expect men to
mask their emotions and insecurities. As a result, a significant number of
men are unlikely to consider social work as an option. Further, the few men
in the profession often focus their interest on managerial as well as
administrative roles. The low pay that characterizes the profession also
discourages men from seeking employment in the field. Historically, the
reinforcement of male privilege also extends to the professional realm thus
contributing to occupational gender stereotypes. In this sense, occupations
associated with femininity attract low-waged workers compared to
perceived masculine occupations. Consequently, men looking for status and
better pay are likely to avoid the social work profession. Conversely, since
men associate social work with feminine roles such as caring, their
avoidance of the profession means women continue to dominate the
profession. However, the problem of having only a few male social workers
is that a significant number of their male colleagues may also avoid seeking
social work services. This is because male clients prefer to receive the
services from a male rather than a female social worker. Men’s preference
to work with male social workers is influenced by the view that men are in a
better position to relate to their worldviews on various problem situations.
Addressing the problem of few male social workers may require giving
attention to improving incentives for workers as well as embracing diversity
by advancing gender equity in the profession.
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Abstract

Background: Embryology is a difficult subject and depends on a strong
understanding of 3D relationships unlike gross Anatomy.

Objectives: The objective of this study was 1.To examine the efficiency of
using the multimedia (animation and videos) and the 3D models in
understanding Embryology among medical students and 2.To investigate the
impact of these methods in teaching, on the learning styles, studying time
and academic performance.

Method: Multimedia (animation and videos) and the 3D models were
utilized for teaching embryology to medical students (n=78) at Imam
Muhammad Ibn Saud Islamic University and Dar ul Uloom University in
KSA.

Result: Around 81.6% of the students prefer the 3D Video and Animation
over the power point (39%), Traditional Board Lecture (29.70%), and the
Web-based Learning (26.3%) and 78.2% of the students agreed that it is the
most appropriate method at their level. (81.6%) of the students approved
that this method increased their interest in learning embryology and 68.8%
of the students think that the 3D Video and Animation maintained their
attention.

85.5% of the students improved their understanding and retention of lecture
knowledge (80.8%) by the use of the 3D Video and Animation when
compared to Traditional Board Lecture (27.6%), and the Web-based
Learning (28.6%). Majority of the students (77.9%), think that the 3D Video
and Animation should be applied on the other subjects and can be applied
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standalone for teaching embryology (70.1%). The 3D Video and Animation
have aided the learning style of (78.4%) of the students, reduced their study
time (70.7%) enabling greater participation in the class(56%) eventually
leading to improvement in their academic performance (83.1%).

Conclusion: The results show that the use of the 3D method of teaching is
more efficient way of teaching embryology.

Keywords: Video; animation; medical; students; embryology

Introduction

Exposure to a 3D digital lab may improve knowledge acquisition and
understanding by the students, particularly for first time learners.(Brewer,
Wilson, Eagleson, & de Ribaupierre, 2012).

Since the 3D models of body surface can be utilized partly, animations have
been introduced to explain the early embryonic development such as germ
cell differentiation, folding of the embryo and other concepts that are
originally difficult to be observed because of the occlusion by other parts.
The effect of computer-assisted animation in teaching and learning is
beneficial as the students’ performance is very positive .(Rao, 2012)

Computer-assisted instruction (CAI) /computer animation allows students to
visualize highly complex dynamic processes. The preparation of the
animation materials is variable depending on the information. Interactive
computerized modules are a useful supplement to help students understand
and master traditionally difficult concepts in preclinical medical
education.(Thatcher, 2006)

Another strategy is to use the educational videos that have proven positive
effect as a support tool for enhancing learning efficacy. The use of the
videos as an educational method has helped not only in understanding but
has also motivated the students in all disciplines. (Bravo, Amante, Simo,
Enache, & Fernandez, 2011)
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Integrating video clips in multimedia lecture presentations may increase
students’ perception of important information and motivation for learning to
enable students to captivate key points of a lecture.(Ljubojevic, Vaskovic,
Stankovic, & Vaskovic, 2014)

In this sense, we introduced the use of our multimedia (animation and videos)
and the 3D models for medical students at Imam Muhammad Bin Saud
Islamic University, and Dar-ul-Uloom University at KSA. The study were
performed in an attempt to place the student at ease inside the uterus of a pregnant
woman, affording to observe, in an active way, the main changes in intrauterine
development, with time.

Obijectives
1. To examine the efficiency of using the multimedia (animation and
videos) and the 3D models in understanding embryology among medical
students.
2. To investigate the impact of these methods in teaching on the learning
styles, studying time and academic performance.

Method:

Approval of the study was taken from Institutional review board at King
Fahad Medical City.(IRB No-16-088).

Participants: Students attending the medical school in Faculty of Medicine
(FOM) Imam Muhammad Ibn Saud Islamic University and Dar Al Uloom
University who volunteered to participate in this study were included. All
the students attending medical school were female graduate students
enrolled as stream 1(n=78) who participated voluntarily with verbal consent.

Instrument: Different free public medical videos according to the topic, available
on you tube were used for instruction. The videos elucidate the development of
structures in 3D, which are very easy to understand. The instructor used the new
teaching modules for all sessions in Growth and development module for about 3-4
weeks, followed by assessment using self administered questionnaire which was
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developed after reviewing the literature. It included in addition to the
general demographic variables, other specific variables covering the
difficulties in studying embryology, patterns of study, and the changes after
using the multimedia and the 3D models. Rating of these criteria was done
on a 3-point Likert scale with rating options: agree=1,neutral =2,and
disagree=3..A pilot study was carried out using the prepared questionnaire
in line with the study objectives. The questionnaires were also reviewed
with senior research consultants for judging the content validity.

Data collection: At first, the study objectives were explained to the
participants. Full confidentiality was assured and they were asked to fill out
a pre-tested questionnaire comprising of close-ended questions in line with
the study objectives. The questionnaires were distributed after few teaching
sessions using the new methodology and students were asked to respond in
their free time. The responded questionnaires were collected for analysis.

Analysis: Data analysis was done on SPSS version 22 (IBM). At first,
Cronbach’s alpha was calculated ( 0.709 ) that revealed high level of
internal consistency. Descriptive statistics were then calculated for each
domain and item of each question separately using the Mean, Mode, Median
and Standard Deviation.

Result

78 out of 84 female students participated in the study. The response rate was
92%. Males were not included as the instructors taught only in the female
section. The students responses are depicted in Table 1.

Around 81.6% of the students prefer the 3D Video and Animation over the
power point (39%), Traditional Board Lecture (29.70%), and the Web-based
Learning (26.3%) and 78.2% of the students agreed that it is the most
appropriate method at their level. (81.6%) of the students approved that this
method increased their interest in learning embryology and 68.8% of the
students think that the 3D Video and Animation maintained their attention.
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85.5% of the students improved their understanding and retention of lecture
knowledge (80.8%) by the use of the 3D Video and Animation when
compared to Traditional Board Lecture (27.6%), and the Web-based
Learning (28.6%). Majority of the students (77.9%) think that the 3D Video
and Animation should be applied on the other subjects and also can be
applied standalone for teaching embryology (70.1%). The 3D Video and
Animation have aided the learning style of (78.4%) of the students, reduced
their study time (70.7%) enabling greater participation in the class (56%)
eventually leading to improvement in their academic performance (83.1%).

Discussion

Now a day with advanced technology multimedia is commonly utilized in
teaching for all subjects. The demand to multimedia educational tools is due
to the movement toward the interactive and self-dependent learning where
students are actively involved. However, with the advent of new technology
the universities and the educational institutions should maintain high quality
educational methods.

In the year 2000, Lip et al have used the multimedia to teach anatomy by
using videos of laparoscopic anatomy and other multimedia tools. The
videos were short with concise comments so that the student would not lose
attention. The use of such interactive courses enhance their learning
experience according to their individual need and minimizes the pressure on
the curriculum and undesirable effects of large classes.(Lip, O’Brien,
Tanner, Foley, & Grimson, 2000).

Garcia et al in Brazil, have used an embryology teaching system called
EMBRIO, for students to learn embryology based on learning objects. The
developmental stages which were hardly understood from 2D figures in the
textbooks are easier by using the 3D models especially if written material
were generated to deliver the learning objects of the program. The
development of such educational methods will improve the outcome of
diagnoses and will make the diagnosis of the inborn malformations
easier.(Garcia et al., 2012) .
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For evaluation of the student understanding of a difficult subject like
embryology we compared students understanding by using variable methods
of teaching including 3D Video and Animation, Power point, Traditional
Board Lecture, and the Web-based Learning. Around 81.6% of the students
preferred the 3D Video and Animation over the power point (39%),
Traditional Board Lecture (29.70%), and the Web-based Learning (26.3%).
78.2% of the students agreed that the 3D Video and Animation is the most
appropriate method at their level.

In our study, 68.8% of the students think that the 3D Video and Animation
maintain their attention, while the power point, Traditional Board Lecture,
and the Web-based Learning only attract their attention by 36.4%, 32.4%,
and 28.9% respectively. By using a novel method of teaching like the 3D
Video and Animation (81.6%) of the students agreed that this method
increased their interest in learning embryology. While, the student interest in
the subject was not at the same extent when other methods were used
(power point, Traditional Board Lecture, and the Web-based Learning). For
example, the power point lectures increase the student interest in learning
embryology by (24.7%), Traditional Board Lecture by (17.6%), and the
Web-based Learning by (22.40%).

In Japan at Kyoto university, Mizuta in the year 2002 ,developed 3D model
sequences to illustrate the developmental deformation of human embryo,
using MRM images, in addition to teaching materials, CG animations and
an interactive VRML system, using the 3D model sequences for effective
comprehension in embryology.(Mizuta et al., 2002).

In the current study, the understanding of the embryology and better
retention of the knowledge were also tested in all the educational methods.
85.5% of the students think that their understanding was improved by the
use of the 3D Video and Animation. The understanding by using the power
point was (37.7%), Traditional Board Lecture (27.6%), and the Web-based
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Learning (28.6%). As for retention of the lecture knowledge the 3D Video
and Animation took the lead by (80.8%).

Fredieu et al in the year 2015, tested the efficacy of using the 3D physical
anatomical models in medical education over the use of the cadavers. In
addition, they examined the production of 3D digital and physical models
for implementation in medical curricula. The advantages of the 3D digital
models exceeded the digital 2D and the physical models not only in the
perception by the students and the cost but also as an effective tool of
learning. (Fredieu, Kerbo, Herron, Klatte, & Cooke, 2015.)

Detton et al designed two resources in order to run a comparative
evaluating, 3D models of MRI scans of human specimens, and 2D images
of the developed models. They described the implementation of a human
development video to determine if computer-based resources utilizing
interactive 3D models will improve quiz score performance and user
satisfaction among student than resources utilizing 2D images. The
collected data indicated a higher level of satisfaction from students using the
3D resource in comparison to the 2D resource. The survey was divided into
three parts, and in all the three parts the students reported significantly lower
response ratings after having used the 2D resource in comparison to students
utilizing the 3D resource.(Detton, 2012)

Bryner et al examined the outcomes of a new series of interactive learning
modules for preclinical medical education. The study was mainly for
subjects with difficulty of concepts, study time, and perceived stress level.
A random sample of 102 medical students was volunteered into control and
experimental groups. All the participants studied the anatomy and the
physiology concepts using existing material (lecture notes, textbooks, etc.),
while the experimental groups used the new interactive modules in addition.
All participants were tested for their and for subjective experiences in
studying with the module. The data suggested that the interactive module is
a better educational tool for medical students when supplement traditional
instruction methods and they may learn more effectively and feel less
intimidated by difficult concepts. (Bryner, Saddawi-Konefka, & Gest, 2008)

Rondon et al showed that students who received the game-based method
performed better in the post-test assessment while students that received the
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traditional lecture performed better in both post-test and long-term post-
test.(Rondon, Sassi, & de Andrade, 2013).In our study the students agreed
that the 3D Video and Animation method lead to improvement in their
academic performance (83.1%) as well as power point lectures (40.8%)
whereas the performance of the student was improved by (31.4%) by using
the Traditional Board Lectures and by (34.7%) when Web-based Learning
was used. Majority of the students (77.9%) think that the 3D Video and
Animation should be applied on the other subjects. The 3D Video and
Animation method is useful if applied standalone for teaching embryology
in view of the (70.1%), while the other methods cannot be used alone in
their view. The power point lectures can be standalone method for
embryology teaching only in (35.6%) of the students, while Traditional
Board Lecture and the Web-based Learning take the average of (28.8%),
and (21.3%) respectively.

In a study carried out in West Virginia School of Osteopathic Medicine
(WVSOM) in Lewisburg,the author compared the efficacy of the computer
animation with that of traditional textbook material. The experiment was
designed to a pre-lesson, a lesson, and a post-lesson test for both groups.
The comprehension of the lesson was significantly higher for students who
used the computer animation than for students who used the textbook. These
results demonstrate that Computer-assisted instruction (CAl) is an effective
tool to improve the comprehension and eliciting interest in the
lessons.(Thatcher, 2006)

These advanced techniques were extended to other field as well. Bravo et al
in the year 2011, created educational videos as a supporting material for
teaching and was used by 12 lecturers with 487 students in three different
degrees of engineering. The videos as a teaching tool have proven that they
are not only effective in explaining the most complex subject in the school
of engineering but also it motivates and attracts student attention. They also
believed that the use of these educational videos is effective due to low cost,
easily handled (does not need special training, reduced face-to-face students
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tutoring, improves students’ ability to learn independently, and finally
encourage discussions and cooperative learning.(Bravo et al., 2011).

In our study, the students were asked about their opinion about the method
that is highly beneficial than all the other methods implied in embryology
teaching. 71.4% agreed that the 3D Video and Animation is highly
preferable method. Only (32%) prefer the power point lectures, (28.2%)
prefer the Traditional Board Lecture, and only 29.9% prefer the Web-based
Learning. The 3D Video and Animation have aided the learning style of
(78.4%) of the students. The power point lectures, Traditional Board
Lecture, and the Web-based Learning have aided the learning style of the
students by (36.1%), (36.80%), and (27.1%) respectively. The time always
matters in medical college due to high load, multiple interconnected
subjects, and numerous exams. Around (70.7%) of the students agreed that
the 3D Video and Animation method has reduced their studying time for
embryology. On the other hand, the power point lectures only assist in
saving the time for (32.9%) of the students. In case of the Traditional Board
Lecture the time is saved for (29%) of the students, while the Web-based
Learning saved the time of the (16.4%) of the students.

Potaliya, et al in 2015 have compared the educational methods that have
been used for the undergraduate medical and dentistry students. The
performance outcome of blackboard, over-head projector, power point
presentations, liquid crystal display panel, video presentation, slide
projector, E-resources, computer assisted learning, animations, handouts, 3-
d models, simulators, and digital visualizers were compared. The results
were variable according to the teaching staff and the quality of the students.

Rao, 2012 has debated the possibility of construction of animation used to
elucidate the developmental stages in embryology. The animation was
designed easily with a power point program. The use of animation is cost
effective and will assist the learning of embryology.
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The use of the 3D Video and Animation as an educational method ensure
greater student participation in the view of (56%). On the other hand the
participation of the student decreased to (31.5%) in power point lecture, to
(27.1%) in traditional board lecture, and to (16.7%) in web-based learning.

Conclusion

The results show that the 3D method of teaching is more efficient way of
teaching embryology. New and continuing advances in information
technology have contributed to the possibility of creating teaching materials
in a more accessible, interactive and highly visual style.
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The Linguistic Characteristics of Social media and intellectual
delinquency (terrorism) in Saudi Arabia from Practitioners’
Perspectives
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Abstract

The objective of this paper is to examine the connection between social
media and intellectual delinquency (terrorism) in Saudi Arabia from
Practitioners’ Perspectives ‘and explore the extent to how the internet have
been abuse extremist groups in deviant thoughts. Additionally, this study
attempts to explore the family environment that causes it and governmental
internet control, the following questions were addressed: (1)What is the role
of social media in the intellectual delinquency (terrorism) in the kingdom of
Saudi Arabia? (2)What are the characteristics and features of websites
which disseminate intellectual deviation resulting in terrorism in Saudi
Arabia? (3)What is the role of those extremist websites in disseminating the
intellectual deviation? (4)What is the role of governmental and private
organizations and individuals in encountering those websites? (5)What are
the suitable methods and ways of encountering those websites and the
deviant thoughts they disseminate resulting in terrorism? Mixed method
(quantitative, qualitative)was used in the research to examine the
connection between social media and terrorism and assess how they
influence and interact with one another in the minds of Saudi Arabia’s
youth. The data collection methods used were interviews and -
questionnaires . The study was conducted an investigation of experts from
Naif Arab University for Security Sciences and members of the Saudi
Prosecution Unit, who will address the sociolinguistic perspectives and
discuss the challenges facing KSA. And the data collected will be
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interpreted on the basis of the views expressed by the participants. The
desired results from this study that an understanding of the causes,
consequences and possible solutions to addressing Islamic extremism and
radicalisation.

Keywords: Terrorism, Extremism, Radicalism, Intellectual Delinquency,
ISIS in the Arabian Peninsula .

Main Conference Topic: International Conference on Social Science, Arts,
Business and Education 10th -11th December 2018,Paris — France

Introduction

The modern age we live in launched the birth of digital era by the creation
of personal computers in the twentieth century, and the creation of Facebook
and Twitter in the early twenty-first century. These web developments have
initiated the creation of many other similar forms of social media; however,
they will always be the starting point of the notion of social media and the
digital revolution and be the highlights of the new digital age. Facebook and
Twitter have dramatically altered and innovated how people interact with
each other on a global scale, and they have also affected global trade and
industry. These forms of social media have changed people’s lives,
impacting their daily lives in almost every way. The impact of the changes
they have brought has been felt most strongly by Generation Y (1978-1990)
and Z (1995-2007), generations which, in contrast to their predecessors,
have been initiated into a society replete with social media. There is no
doubt that media is a “ubiquitous part of people’s lives” and ideas and even
language itself is taught and moulded through interaction with the media in
its various forms (Kelly-Holmes and Pietikdinen, 2013, p. 3929). As such,
these generations have had social media shape their lives and mould their
way of understanding the world around them. The dawn of the twenty-first
century has also been earmarked for the religious terrorism and extremism
which has resulted in shocking events such as 9/11 , the Arab Spring, and
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the dawn of violent religious terrorists, such as ISIS (Jenkins, 2011). In fact
Saudi Arabia was shocked like any other country in the world, this could be
a surprise for many, and contrary to what most of the international Media
propagates about Saudi Arabia. When the incident happened, the first to
deny it was Saudi Arabia. Through Saudi official reaction was first to deny
in local and international newspapers and TV channels, and rejection.
Denial not from the point that some Saudi citizens were part of the attackers,
but rather rejecting the notion that those young Saudis represent what Saudis
stand for and believe. Saudi Arabia was simply itself a victim of terrorist
acts long before 9/11 incident, although Saudi Arabia has been and
continues fighting terrorism. It has been accused in its religious sects,
educational system, charity, and even its cultural heritage. And for the
Saudis, the shock was that, those attacks were not only coming from
western countries, but also from other Arab countries in the region, and
Muslims as well. This situation complicated the matter for Saudi Arabia,
Saudi Arabia had to move very fast by putting in place a massive plan, that
deals with all the claims. When Saudi Crown Prince Mohammed Bin
Salman placed the forefront of Saudi Arabia's 2030 vision to combat
terrorism and uproot it from its roots. This research is explain What is the
role of social media in the intellectual delinquency (terrorism) in the
kingdom of Saudi Arabia?” and to identify the path Saudi government has
taken to counter terrorism .

- Literature review:
2. Definitions

This section includes the descriptions of the terminologies that will be
addressed; terrorism, extremism, radicalism, and intellectual delinquency.

2.2.1. Terrorism

It is important to define terrorism in international law because this makes it
possible to condemn acts of violation against human rights, provides a
distinction between private and public violence, offers ways to protect
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deliberative politics and the state, and promotes global security and peace.
Therefore, there is need to establish a precise and accurate definition of
terrorism, (Jenkins, 2014 pg. 47). Providing a description makes it possible
to declare the act illegal, to prevent its occurrence and to channel the
society's thinking into condemning the act.

The definition of terrorism involves its condemnation and criminalization.
Criminalization is the act of expressing repugnance at the action, shaming
and stigmatizing people that commit the actions and are associated with
terror groups. Criminalization of terrorism might prove valuable in the fight
against it as specific values receive condemnation. For agencies to put up a
fight against the vice, they need to know the scope of the act and what
activities constitute the crime, (McCann and Pimley, 2018 pg.18). Terrorism
requires a definition that is acceptable globally since the fight is a global
one.

The definition of terrorism encompasses issues such as boundaries and
domestic jurisdiction. This affects response rates across borders and
problems of terrorists crossing borders illegally without having the relevant
legal documentation, (Lombardi et al. 2014 pp. 103). Therefore, a good
definition is one that condemns the act and provides prosecution of criminal
acts without unnecessary discrimination.

There is no consensus ad idem on the definition of terrorism. Different
countries and governments use different definitions. Governments and legal
systems have found it difficult to come up with a universally binding
meaning of the word terrorism (Matusitz, 2013). The main reason it has
been difficult is that the word invokes both political and emotive responses.
Title 22 Chapter 38 U.S. Code 8 2656f defines terrorism as "premeditated,
politically motivated violence perpetrated against noncombatant targets by
subnational groups or clandestine agents™ (*22 U.S. Code § 2656f - Annual
country reports on terrorism"”, 2010). Matusitz states that terrorism includes
the use of violence or the threat of violence when pursuing ideological goals
(Matusitz, 2013). Additionally, governments, non-state actors, and
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undercover personnel can propagate terrorism. Matusitz states that terrorism
reaches more than the immediate target victims (Matusitz, 2013). The terror
is usually aimed at the society at large. Terrorism includes crimes illegalized
by legislation-mala prohibita and crimes deemed morally wrong-mala in se.

The United Nations, in previous years, failed in its attempts to define
terrorism(Bartlett & Miller, 2012). Member states had different opinions on
the use of violence in the context of national liberation and self-
determination (Matusitz, 2013). The divergent opinions have hindered the
development of a universal, all-encompassing definition of the word. The
present practice by the international community has been the adaptation of
various conventions that define and criminalize terrorist activities (Alarid,
2016). The main definition of terrorism by the United Nations is “criminal
acts intended or calculated to provoke a state of terror in the general public,
a group of persons for political purposes are in any case unjustifiable
whatever the considerations of a political, philosophical, ideological, racial,
ethnic, religious or any other nature that may be invoked to justify
them"(Matusitz, 2013).

2.2.2. Causes of Terrorism

Defining terrorism has been a challenging endeavour for the global
community (Horgan & Braddock, 2012). The global community has had to
make considerations when it comes to defining terrorism. However,
terrorism is not an ideology such as communism or capitalism. Terrorism is
a strategy that various groups use to achieve a specific goal (Horgan &
Braddock, 2012). Most extreme groups use terrorism in asymmetric power
struggles. The weaker groups use terror tactics to fight a powerful nation-
state. Terrorism stems from terror. The main goal that pushes extremist
groups into terror tactics is the fear that such tactics instil fear in the
population (Horgan & Braddock, 2012). Additionally, terror attacks provoke
the state into using violence to combat the threats. Acts of terrorism
followed by acts of force by the state become a cycle. The predictability of
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the state's action means that the cycle becomes a difficult scenario to
disrupt.

State-sponsored terrorism is also a legitimate terror tactic. Nations use
terrorism in other states to safeguard their interests (Collins, 2014). Iran is
the foremost state sponsor of terrorists. The country openly supports
Hezbollah in Lebanon (Stack, 2017). The Hezbollah extremists fight against
the Israel government (Collins, 2014). The United States has also supported
the Muslim Brotherhood in Egypt against Gamal Abdel Nasser who headed
a communist government (Byman & Kreps, 2010). Terrorists have different
goals. However, an underlying factor in their operations is the justification
of their actions based on the perceived social and economic or political
inequalities. They borrow inspiration from religious and spiritual
frameworks (Koomen & Pligt, 2016). Many terrorist conflicts have
underlying characteristics, the weak and the disadvantaged in the society
fight the strong, such as the political outcasts fighting the political elites.
Some conflicts are based on ethnical divisions such as the Irish Republican
Army. Additionally, criminal terrorism has also manifested itself in various
countries (Levi, 2010) (Randol, 2011). The Medellin Cartel used acts of
terror to instil fear in the locals and the government not to interfere with
their narcotic trade business (Levi, 2010) (Randol, 2011). Other reasons that
groups use terrorism include a belief in a change of the socioeconomic
situation in a given country. FARC believes in communism and as such uses
terror to fight the existing regime (von Beyme, 2016).

Religious terrorism is perhaps the most identifiable form of terrorism
globally. Different extremist groups draw motivation from a divergent
interpretation of religious texts (Egiegba Agbiboa, 2013). Al-Qaeda and IS
use religion to justify their use of violence against non-believers. The two
groups seek to establish different forms of governments within the countries
that they operate (Egiegba Agbiboa, 2013). Any government or groups of
people who oppose their goals are the enemies of these groups (Heath-
Kelly, 2012). The groups thus use violence in the propagation of what they
view to be the right action.
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The goals inform the various ways that the terror groups operate. Some
terror groups adopt a conservative perspective (von Beyme, 2016). The
main aim of the conservative perspective is to stop or resist social, political,
and economic changes (Davenport & Moore, 2012) (von Beyme, 2016).
Other groups use a revolutionary perspective to provoke change. A good
example is the Basque separatist group in Spain (Carey, 2010) (Horgan &
Braddock, 2012).

2.2.3. Extremism

The literal definition of the word is the quality of being extreme.
Additionally, it involves the advocacy of extreme measures or views
(Thompson, 2011). The term has morphed in its adaptation to the political
and religious realms (Flores, 2017). Extremism refers to beliefs that are
beyond the acceptable mainstream attitudes that a group of people holds.
The people, who often use the term, use it in a pejorative manner (Alarid,
2016). It can also be used in a condemning sense. Examples of political
agendas considered extreme include; far-left politics, far-right politics,
fanaticism, fundamentalism, and radicalism (Flores, 2017).

Researchers into the phenomenon have been able to note that extremism is
not an isolated case and that it occurs across a broad spectrum ranging from
mild interest, an obsession to fanaticism (Flores, 2017). The researchers
have been able to note the similarities between extremist views. Ronald
Wintrobe states that in as much as different extremist group hold different
ideologies, they do share common identifiable characteristics; they often are
against compromise with the opposing side, they advocate and sometimes
use violence to meet their goals, they are entirely sure of their position, they
are usually nationalistic, they are intolerant to dissent within the group, and
they tend to demonize the opposing side (Flores, 2017).

There are different explanations for extremism. Some analysts have
associated extremism with lack of self-identity. For someone who engages
in extreme behaviours, they first lose respect for themselves, which opens
room for self-hatred which is destructive to the individual. Individuals lack
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self-worth and become bitter about life, thus harboring the feelings of
revenge towards other people and towards life as well. Extremism is,
therefore, more of an illness than an ideology or tactic, (Vardanyan and
Kuleshov, 2015 pp. 42). Since it bears the characteristics of a psychological
disorder, medical specialists believe that it is curable.

Besides, there is another view that extremism is an outlet for emotions by
groups that have gone through severe insecurity, oppression, resentment,
humiliation, rage, and loss. Exposure to the above factors makes people
irritable, leading them to adopt strategies that heal their experiences and
situations, (Kaplan, 2017, pp. 103). In this case, victims of oppression use
the vice to pass a message to their oppressors and punish them for causing
them the agony.

Other researchers view the vice as one of the means of a scramble for
power. Extremists are mostly people with views that diverge from those of
the authorities and the general population. They thus use excessive force to
pull more people into their opinions and show off their power.

2.2.4. Radicalism

Currently, there is no NATO definition of the term radical or any of its
derivatives, such as radicalism or radicalization, listed in the 2007 edition of
Allied Administrative Publication No 6 (AAP-6) [8], NATO Glossary of
Terms and Definitions (English and French). AAP-6 is the NATO reference
document of the Military Committee Terminology Standardization
Programme (MCTSP) that provides official NATO definitions of terms
under NATO Standardization Agreement (ATANAG) 3680. The term
radical or any of its derivatives is also not defined in the Department of
Defense Dictionary of Military Associated Terms (2008,March 4), the U.S.
Department of Défense’s (DOD) counterpart to NATO’s AAP-6, drafted to
ensure the standardization of military and associated terminology under
DOD Directive 5025.12 (August 23 1989),Standardization of Military and
Associated Terminology.(Pick, Speckhard and Jacuch, 2009).
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Radicalism refers to the process by which political movements and
individuals wish to alter a particular system or institution drastically.
Historically, radicalism has given rise to political liberalism (Thompson,
2011). The term has undergone changes over the centuries to its present
state. The term can be used in politics and about ideologies. Political
radicals tend to be liberal and demand certain changes within the society
(Calhoun, 2012). Ideological radicalism looks at various social and religious
systems and finds ways to change the present system (Perkins, 2011). Some
of the radical ideologies include radical Islam.

Social, political and economic inequalities drive radicalism (Nawaz &
Bromley, 2012). Radicalism stems from a need for change. Most of the
radical changes in society have come from the need to make the society
equal for all (Perkins, 2011). Radicalism is not violent at its root (Calhoun,
2012). Radicalized individuals however, might start using violence and
terror to further their cause (Crook, 2014). When people use violence to
propagate their cause, they cross over into extremism. People have gone
further to divide radicals into three main categories, passive radicals, active
radicals and violent radicals (Perkins, 2011). Violent radicals believe in
violence to change a system. Passive radicals protest in various ways such
as avoiding voting, protests and lobbying groups (Crook, 2014). Radicalism
is not inherently negative; it is how the people who identify as radicals use
the means available to them to meet their goals.

Radicalism can stem from several factors depending on the circumstances
that individuals or groups have. Firstly, radicalism can be a result of the
personal grievance. In this case, individuals resolve to revenge on an outside
party or the government because of perceived or real harms, (Davenport,
2017 pp. 387). Due to feelings of offense, individuals are more prone to
violence. Secondly, a group of people that feel sidelined or harmed by
another or by the government might decide on revenge. This group could be
a group that one is part of or one that he/she sympathizes. The attack takes
the form of group revenge, (Blakemore, 2016 pp. 55). Groups become
violent when they are denied their rights to practice their beliefs, or when
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they are invaded and targeted unfairly. Thirdly, individuals may become
radicalized as a result of participation in activities that narrow their thinking
and social circle, thus making them insensitive to violence. The cause of this
is mainly blind adherence to one's social, religious and political beliefs
without invoking reason, (Pruyt and Kwakkel, 2014 pp. 28). People begin
by volunteering to carry out non-violent activities on behalf of their groups
and proceed to commit criminal activities.

2.2.5. Intellectual Delinquency

Delinquency refers to minor crimes, especially when committed by young
people (Shoemaker, 2010). Delinquency is a major issue for various states.
Research has shown that various factors influence people and their reaction
to those stimuli (Shoemaker, 2010). Various environmental factors push the
young children into a life of crime (Shoemaker, 2010). Intellectual
delinquency amongst children is characterized by the presence of other
problems such as drug abuse, mental health issues, and school failure.

Gang membership is a major factor in delinquency (Crook, 2014).
Association with other delinquent youth has been used as a predictor of
delinquent behaviour. However, research shows that gang members often
commit a disproportionate number of both violent and non-violent crimes
(Agnew & Brezina, 2012).

Research shows that most adult criminals were involved in criminal
behaviours as younger children. Exposure to risk factors identifies children
who require preventive measures. Children and adolescents develop a
delinquent reaction from the environment they live. Children that live in
violent situations that experience wars and unfavorable conditions of life are
more likely to develop unruly behaviour compared to those that are not
exposed. Besides, the genetic and biological factors of a child affect how he
or she can deal with different scenarios and their likelihood of becoming
criminals. However, genetic and biological factors cannot lead to delinquent
behaviour alone, (Thompson and Morris, 2016 pp. 29). The actions are a
result of the interplay of these factors and the environment.
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Risk factors differ depending on the stage of life of an individual. Age,
problems during delivery and pregnancy, gender, aggressiveness, and
impulsivity have a significant effect on the development of delinquent
behaviour. Delinquent behaviour has been noted to start at adolescence,
approach its peak throughout the adolescence period and start phasing out at
the onset of young adulthood. Also, perinatal and prenatal factors affect
criminal behaviour, (Conway, 2017 pg. 77). Children that were born under
difficult circumstances are more vulnerable to crime due to nervous system
problems that lead to vulnerability and abnormal behaviour. Research has
shown a relationship in the individual competencies, capabilities, and
characteristics and criminal acts. As a result, two social behaviours were
identified. An antisocial expression is a cause of delinquency. Antisocial
behaviour comprises of opposition and aggressiveness which mostly comes
out as arrogance. On the other hand, prosocial behaviours include sharing,
helping, and cooperation. People with prosocial behaviours are less
vulnerable to crime. Also, delinquents register lower school performance
and lower 1Qs. Aggressive and hyperactive children develop language skills
slowly, (Ogata, 2014 pg. 325). Delays in learning language might affect the
children, forcing them to engage in violent behaviours as a way of
protecting themselves.

3. ISIS in the Arabian Peninsula

Even though the Islamic State’s ideology is explicitly at odds with the West,
the group is making a relentless effort to recruit Westerners into its ranks,
eager to exploit them for their outsize propaganda value (Geiger, 2015).
Through January this year, at least 100 Americans were thought to have
travelled to join jihadists in Syria and lrag, among nearly 4,000 Westerners
who had done so. The observations made on Twitter end up in other
platforms such as Facebook or YouTube. Mainstream media is more and
more using Twitter as a source for the news, which really shows the value of
the platform (Brown, 2012). To support the correct usage of Twitter, ISIS
disseminators have published a propaganda manual. The document titled
“Oh Media Correspondent, You Are the Mujahid” has been published in
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both English and Arabic and is available also as a 16-minute long video
(Shiloach, 2016). The guide gives guidelines on how to correctly publish on
Twitter, which is by using trending hashtags and not only the caliphate ones.
The link to another platform or website should also be published in the body
of the tweet and fill the rest of the 140 marks with hashtags (Shiloach,
2016).

The English-language online magazine Dabiq is also one of the products of
Al-Hayat (The Guardian, 2018). The second level is built of regional
accounts posting, for example, live reports from the battlefield and doing
localized messaging. The third level is content produced by individual
fighters that post about their own experiences from accounts that at least
seem like they are their personal ones (ISIS Social Media, 2015). The posts
are personal and targeted to be emotional. This level is especially important
when appealing to the target audience. The fourth level consists of the
content re-posted or translated by the disseminators — key people (Melchior,
2014).

ISIS messaging at this level has also been very efficient, for example, when
ISIS managed to take over Mosul in June 2014, it had a calculated social
media plan putting out 40,000 tweets in a single day (Time, 2018). This
means that any search result near Baghdad on Twitter would show an image
of the ISIS flag among the first results (Melchior, 2014). At that time, the
app “The Dawn” was still available for download and it can be concluded
that most of the tweets were sent centrally from Al-Hayat using the Twitter
accounts registered through the app (The New York Times, 2015). ISIS is
offering dreams, pure religion, adventure and opportunities for those who
want to take it (Geiger, 2015). As ISIS had made itself seem very powerful
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and about the religion, the recruits believe that they are really helping Islam
and Muslims all around the world by joining the group. The two-way
narrative has guaranteed the attention of the potential recruits as well as
visibility in the Western news outlets, which has helped spread its word

widely and is one of its main success factors (The Guardian, 2018).

Where are ISIS supporters tweeting from?
Top locations claimed by Twitter users supporting ISIS in 2015 *
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Figure 2 — Where are ISIS supporters tweeting from — (MarketWatch,
2015)

The communication within the organization takes place mainly through
messenger apps like (Steadman, 2014). These apps are available worldwide
and like mentioned earlier, WhatsApp and Telegram offer very efficient

group chat possibilities. In addition, now that ISIS has coded its own
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messenger app Alrawi, it is most likely to use that especially when sharing

crucial information (The Guardian, 2014). In addition to these specific

messenger apps, communication is executed through Twitter by using

specific hashtags. In the microblogging platform (Firth, 2015).

4. 1SIS attacks against Saudi Arabia

Year Date

Incident

2014 January 5

Four militants and three security forces including a Saudi genere
killed at the ‘Judayat Aran’ border post near Iraq.

August 25 | Saudi security forces arrested eight Islamic State commanders.
November 3 | Seven people were injured during a shooting at a mosque in al-
in the Eastern Province
November | A Danish citizen was killed in Riyadh.
22

2015 March 29

Some militants attacked a security patrol in Western Riyadh ir
two.

April 8 Some militants attacked a security patrol in Eastern Riyadh
two.

May 8 Some militants attacked a security patrol south of Riyadh killing

May 22 A suicide bomber attacked Ali bin Abi Talib mosque in al-(
village, Qatif governorate, killing 21 people and injuring more tt

July 4 Saudi security forces raid in Taif resulted in the killing of an
and a militant, and the arrest of three militants.

July 14 Saudi security forces raid near Abha resulted in the killing
militant and his father, injuring two other individuals.

September | Two militants killed a relative in the security forces, two civilia
23 a police officer.
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September
26

Saudi security forces killed two militants. 2016 January
militants were arrested by Saudi security forces. Among the
were nine Americans and three Yemenis.

2016 | January 28

33 militants were arrested by Saudi security forces. Among the
were nine Americans and three Yemenis.

February 15 | Some militants killed a retired Saudi security official in
Province. April Some militants killed a senior Saudi security off
al-Dawami district.

April militants killed a senior Saudi security officer in al-Dawami disti

Table 1. Islamic State Shooting Attacks in Saudi Arabia (2013-2016)

As the figures in Table 1 show, 2015 witnessed the largest number of
shooting attacks by the Islamic State on Saudi targets, while 2014 and 2016
show fewer attacks and no cases reported in 2013. In 2014, the Saudi
government jailed 800 people affiliated with the Islamic State 182 (Firth,
2015). Similarly, in 2015, the Saudi security forces arrested more than
1,300 Saudi nationals and over “300 foreigners on suspicion of connection
to the Daesh/ISIL organization.”183 Saudi security forces’ firm response to
domestic security threats is very typical and aligns with the first
hypothesized strategy of counterterrorism, which is enacting strict criminal
law and enforcing that law by arresting terrorists and preventing them from

carrying out attacks on Saudi targets (The Washington Institute, 2018).

On such grounds, the study includes the first hypothesis of Saudi Arabia’s
implementation of strict criminal law enforcement that includes
safeguarding the homeland, surveillance of borders and residential
territories to prevent terrorists’ attack (MarketWatch, 2015).
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5.  Conclusion
The above discussion has began with a definition of terrorism and its causes,

extremism, radicalism and intellectual delinquency. Next the focus shifted
to ISIS in the Arabian Peninsula and how they did making a relentless
effort to recruit Westerners and Arab youth into its ranks. Therefore, this
research attempts to explore ISIS attacks against Saudi Arabia It is
important to trace the and how the state has later changed its approach to
dealing with extremist violence. Governments should especially take
advantage of those who have turned their backs to ISIS since they will have
the most influence on those who are thinking of joining the group. Content
monitoring is also crucial. If social media platforms increase their filtering
and monitoring, ISIS is forced to go underground where it will not reach the
same visibility as in mainstream social media. The desired results from this
study that an understanding of the causes, consequences and possible

solutions to addressing terrorism and deviant thoughts.
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Abstract

Family and school play a crucial role on children’s and teenagers’ education. But
there are many factors responsible for their social exclusion, leaving them
vulnerable to urban violence. The Sao Benedito do Rio Preto Children and Friends
Association (SBCFA), in Maranhao, Brasil, along with the Association of Young
People of Alto Rio Preto (AYARP), develop since 2009 the Forward Comrades
Project (FCP), which aims to promote transformation of both people and their
environment through social education. This research examined the importance of
this project as well as if its goals have been achieved. In order to do so, many
surveys were conducted with the graduates, their teachers/principals and parents.
To 63,13% of graduates, 66,67% of teachers/principals and 70% of the parents, the
project significantly improved the relationship student-school. About the seven
project goals pointed, 100% of the graduates and teachers/principals agree that 6
out of 7 goals were achieved, while for all parents, all the goals were achieved.
97,74% of the students and 100% of teachers/principals and parents would
recommend the project to a friend or family member. The Forward Comrades
Project has been relevant to the city children’s and teenagers’ education through
moral, social, spiritual and civic development, giving them a suitable preparation to
better face life challenges.

Keywords: social education, environmental education, citizenship, Sao
Benedito do Rio Preto — MA (Brazil)
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1. Introduction
1.1 Initial Words

Definition of both adolescence and youth are of great complexity.
Trancoso and Oliveira (2016), after analysing thesis, dissertations and
articles written between 2007 and 2011, indicated that the concept of youth
is polysemic, interdisciplinary and constricted to the socio-historic-cultural
reality of human experience, widespread in Biology, Psichology and
Sociolgy.

There is no conceptual consensus for youth and adolescence. Some
authors use both terms, such as Batista (2008); some use sometimes youth
and other times adolescence, such as Mattos (2008), Castro and Mattos
(2009) and Debert (2010); and yet some who don’t use the terms
adolescent/adolescence, but only young/youth, such as Canetti and Maheirie
(2010).

From the legal point of view, the Brazilian Youth Statute, (Brazil,
2013) considers as young people between 15 and 29 years old and as
adolescents those between 15 and 18 years old. On the other hand, the
Brazilian Child and Adolescent Statute (Brazil, 1990), considers as
adolescents people from 12 to 18 years old, though anticipation of young
life to earlier than 15 years old is common among the most impoverished
portion of Brazilian population, according to Sposati (1996).

Even though associated with age group, Bock (2014) emphasizes
that culture must also be taken in consideration to the sociohistorical
construction of youth. Oenning (2016) stresses adolescence is not a
homogeneous phase and its age group varies culturally from nation to
nation, from one culture to another.

Collaborating to this discussion, Fonseca, Silva and Sales (2016),
affirm that, as life stages, both adolescence and youth are preparation stages
for an adult life.

In order to ease comprehension, the terms young/youth/juvenile will
be used in this text to refer to people within this age group between child
and adult.

Family plays a crucial role to a young’s good development, helping
this one to comprehend phenomena related to antisocial behavior, which are
specially observed during the adolescence. There are studies showing that
family ties, by monitoring and supervision of children, not only function as
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a protective factor, but also minimize misconduct risks in childhood and
youth (ALMEIDA; PINHO, 2008).

School is, without question, the public apparatus closest to the
community, being it to the young ones a place where they can feel free to
exercise their experiences and coexistence. At this place, dialogue between
teacher and student contributes significantly to the young’s critical thinking
development. But it is known that even in schools where this dialogue is a
reality, failure and dropout rates are high among student in Basic Education.

Before lack of proper school education, low wages, unemployment
and infrastructure precariousness where they live, in addition to the
adversities in creating their own path, a young person may feel distressed by
the coexistence in a society where great social exclusion prevails, as Sposati
(1996) alerts.

According to Gadea et al. (2007), young population exposition to
urban violence is a result of a combination of determinants associated to
primary (related to the family) and secondary socialization problems — lack
of material, education, labour market inclusion and other decisive factors,
such as sports and leisure.

Since the young are an important population portion, there is need of
actions that reinforce or help develop youth public policies, comprehending
them as subjects of rights and actors in their development process.

Aware of this reality, the Sao Benedito do Rio Preto Children and
Friends Association (SBCFA) and the Association of Young People of Alto
Rio Preto (AYARP) in Maranhao execute the Forward Comrades Project,
which is the object of this study, in order to collaborate in improving the
lifestyle of the young people in this region.

This project is focused on transformative social education, as
explained by Timoteo and Bertao (2012), considering that it proposes
transformation of both subject, including practices and visions of reality,
and its surroundings.

1.2 City of Sao Benedito do Rio Preto in Maranhao, Brazil
The city of Sao Benedito do Rio Preto is located to the east of the
state of Maranhao, Brazil (03°20°02” S and 43°31°40” O), with a total area

of 931.592 km? population of 17.799 people and Human Development
Index (HDI) of 0.541(Teles and Rocha, 2017; IBGE, 2010 and PNUD,
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2012). The city is bordered by the Black River, one of the main affluents of
the Munim River Basin.

Since 2007, the Forward Comrades Project has been developed in
Sao Benedito do Rio Preto, a social program of educational character
exclusively aimed at the young community, aspiring to help them in their
moral, social, spiritual and civic formation, forming good citizens,
conditioning them to a proper level of education so they can know how to
better face the difficulties of life (Rocha, 2007).

1.3 Forward Comrades Project

The Forward Comrades Project is sponsored by two public nonprofit
organizations: the Sao Benedito do Rio Preto Children and Friends
Association (SBCFA) and the Association of Young People of Alto Rio
Preto (AYARP). It has been developed by voluntary teachers and all the
incoming resources are results of spontaneous donations from people of this
community.

The project is a basic citizenship and humanization course, in which
the young receive notions of Sociology, Anthropology, Health, Moral,
Human Relations, Human Values, Citizenship/Politics, Environmental
Education, Civics, Philosophy and Arts (Music, Theater, Dance and Visual).
It has been observed that after completing this course, young people are
more prepared to coexist, feeling valued and valuing others as well, as a
good citizen aware of his rights and duties.

The main goal of this project is to assist in young’s’ moral, social,
spiritual and civic education, in order to form citizens capable to face the
difficulties peculiar to this age group. It also aspires to form a Youth
Integration Center.

The project is composed of four educational departments: Art
Department - where artistic activities are developed (paintings, theater,
music, dance and cinema); Technical Department - where vocational-
technical courses are offered; Sports Department - where sports activities
are developed (soccer, futsal, volleyball, athletics, martial arts, among
others); and the Citizen Training Department - where training courses are
offered (Basic Course on Citizenship and Humanization and Alpha’s
Advanced Course).
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The Basic Course of Citizenship and Humanization, Table 1, has
been taught twice a week, with a total course workload of 100 hours,
including 8 hours of internship, required for completion of the course.

Basic Course of
Citizenship and
Humanization

Citizen Formation

Human Values Education;
Environmental Education,
Moral  Education,  Spiritual
Education, Arts, Traffic
Education, Sexual Education,
STDs, Sociology, Psychology,
Philosophy, Ethics, Citizenship
and Civics, Human Relations
and Oratory.

First Aid Notions

Cardiopulmonary Arrest,
Drowning, Ophidism,
Fractures, Burns, Hemorrhages,
Survival and Guidance.

After conclusion of the Basic Course of Citizenship and
Humanization, the young graduate is able to attend the Alfa’s Advanced
Course, on which he’ll be instructed during 45-60 days to assist in
coordination, development and voluntary work, becoming part of the
Central Nucleus, formed by 3 commissions: Environment, Social Education
and Human Solidarity. Those who integrate this Nucleus are prepared for
social work in the community.

2. Methodology

This paper presents both a qualitative and quantitative approach,
since the Forward Comrades Project archives were used to identify the
number of students and classes through the years and then both graduates
and their parents and teachers were surveyed

The surveys were conducted with 20 Forward Comrades Project’s
graduates as well as with 19 parents and 15 teachers from schools were
registered while attending the project’s classes.

Once was the information was gathered, spreadsheets and graphics
were built in order to facilitate analysis of all collected data.

3. Results and Discussion
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The vast majority (84.21%) of the Forward Comrades Project
graduates who had been interviewed was of school age when joined the
project. Only 15.78% were not studying while participating of it.

Investigation of relationship between these young people and the
school, before and after their time in the Forward Comrades Project,
verified a significant progress in this relationship, as shown in Figure 1.

70 1
60 -
50 A
40 A
30 A
20 +
10 A

bad rough good great

H Before

H After

Figure 1. Relationship student-school before and after joining the
Forward
Comrades Project

These data confirm previous studies, such as that of Paula (2015),
who verified significant behavior changes in students involved in projects.

In order to investigate the Forward Comrades Project’s
effectiveness, its main specific goals concerning were presented to the
graduates as eight items, requesting that they respond if these objectives
were totally or partially achieved, or not at all. The result of this query is
shown in Table 1:

Table 1. Project’s goals achievement — Graduates’ point of view

GOALS YES PARTIALLY

NO

1. Promote mutual, ethics and citizenship 89.47 10.53
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2. Encourage commitment with the community 89.47 10.53

3. Promote understanding, dignity, decision-making; moral, spiritual and 100.00 i
social formation '

4. Solidarity, humility, team spirit and respect for others 100.00 -

5. Fight against social inequality and prejudice (racial, gender, ideological 94.74 i
and social) )

6. Promote respect and environment preservation 89.47 10.53

7. Promote sport and cultural activities, and leisure 78.95 21.05

8. Promote social education that values respect, good character and dignity 100.00

From the results, it can be noticed that the project has achieved,
completely or partially, all goals, except for social inequality and
prejudices.

It is a fact that there have been difficulties in dealing with themes
such as gender issues in schools, perhaps due to the fear of exposing
students or divergent opinions, as highlighted by Leal et al. (2017). It is
not easy to understand how young people experience prejudices in school,
and there is a need to study diversity and prejudice more deeply in the
school environment, as Cordeiro and Buendgens (2012) point out in their
studies.

Regarding the impossibility of achieving the goals set out
concerning promotion of sports, cultural and leisure activities, the
project’s members team recognize that there were many difficulties in
some classes.

Teachers and parents were also asked to verify these goals’
achievement. The results are shown in table 2.

Table 2 Project’s goals achievement — Teachers’ and parents’ point of

view
TEACHERS PARENTS
GOALS YES | PARTIALLY | NO | YES PARTIALLY NO

note mutual, ethics and citizenship 86.67 13.33 - 100.00 - -
ourage commitment with the community | 100.00 - - 100.00 - -
note understanding, dignity, decision- ) )
; moral, spiritual and social formation 93.33 6.67 95.00 5.00

t against social inequality and prejudice 66.67 26.67 667 | 95.00 500 )
gender, ideological and social) ) ) ) ' )

note respect and environment 100.00 - - 100.00 - -
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ation
note sport and cultural activities, and 93.33 6.67 ) 80.00 20.00 i
note social education that values 100.00 ) ) 100.00 ) )

. good character and dignity

From the results presented, it is possible to verify the effectiveness
of the Forward Comrades Project, once all the families stated that the
Project achieved all its goals, while for the teachers only one project goal
has not been fully or partially achieved.

Just as for the students, in the parents’ and teachers' point of view
the instructions of the Project did not fully achieve the goal of promoting
fight against social inequality and prejudices. As already discussed, there
are great difficulties for education professionals dealing with issues
related to those subjects, even though the struggle for the right to different
has always been present in social movements’ agenda, which seeks to
break the standards imposed by society regarding politics, religion, art,
culture, and society (Gomes, 2003; Mioranza & Roesch, 2010).

Besides, there is no denying that in school itself differentiation and
social selection are a reality, which can contribute to the trivialization of
prejudice experienced in Brazilian society, as registered by Scopel and
Gomez, 2006.

Students, teachers, and parents were also asked what the "Forward
Comrades™ Project meant in their lives, as well as whether they would
recommend the Project to a friend or family member. All graduates,
teachers and parents answered that they would indicate the project and
some statements about the meaning of the FCP in the lives of the
interviewed actors are summarized and simplified in table 3.

Table 3 Some testimonies from students, parents and teachers

o Aprendi a ser um cidadéo, uma pessoa humilde;

o [’ve learned to be a citizen, a humble person;

o [t made me stronger and opened my mind to many things;

o It provided me a better development, with dignity and solidarity, and it also helped with my mq
formation within society;

o [t taught me many good things. For example, I’ve lost my fear to speak in public;

¢ |t meant a lot in my life and it taught me many things like environment preservation and resj
for others;

e |t meant a change of attitude, like respect for others and for nature;

e Lifelong learning in various areas, such as religion, moral, social and environmental education;

Students
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¢ I’ve learned to be better, to live together as a group and to build up character;

o I’ve learned to be tolerant and to love my neighbor;

o I’ve learned to face the world as a citizen, with respect, commitment and tolerance;
o A learning for life.

e Positive change in the majority’s behavior is clear;

o Helped students discover values;

e Contributed for social, moral and ethical formation of the students;
o Improved student performance in the classroom;

Teachers  Respect, dignified and more humane behavior;

o Excellent project, because citizenship and mutual respect, both to each other and the country

the country are worked very hard, besides imposing limits to the young people;

o A true school of citizenship;

o They taught things | had never heard of, only good things;

e They gained confidence and conquered leadership spirit, fearless to fight for their rights;

e It leads young people to improve their ethical and moral aspects and to engage in improving
Parents country;

o |t promoted ideological growth;

¢ Project of great importance, not only for the young ones, but for the whole community;

¢ Young people learned to respect others and contribute for a better country;

o Great encouragement for young people to become good citizens and not yield to temptation.

The testimonies of the young people who joined the " Forward
Comrades™ Project, their families and their school teachers, make it clear
that the project’s goals were achieved. It also reinforces the importance of
Social Education for formation of citizens, which collaborates with school
and family formation of young people.

These observations also find support in the literature, such as Bertao
(2012), who states that for an educational action, Social Education needs to
promote training for individuals, groups and communities in order to
establish a conscious social integration, and Petrus (1998), according to
whom this training implies change not only in individuals, but also in the
environments in which they live and transit, such as family, school,
institutions, among others, to make provoke changes of attitude possible,
seeking the promotion and development of people.

4. Final Considerations

In Sao Benedito do Rio Preto, in Maranhao, Brazil, as well as in
many places where poverty prevails, there are lots of communities suffering
the consequences of social exclusion and injustice, being young people the
most disadvantaged. In order to revert or at least minimize this exclusion’s
effects, civil nonprofit organizations AYARP and AFASB develop the
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Forward Comrades Project, whose main goal is to provide citizen formation
e improve self-esteem of the community youth.

This social work committed to education has been a crucial
instrument to help neutralize social inequality, assisting many young ones to
overcome social adversities, seeking to make them capable of pursuing
autonomy and protagonism to face future life challenges.

Before all that was exposed and by the level of satisfaction and
preparation of those who completed the Project, as well as their relatives
and teachers, the Project’s effectiveness is out of question.
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Abstract:

What do we mean by a good art audience? What kind of art makes a
person an art audience? What type of audience makes something an
artwork? And how does art engage the audience? Today, such
questions are subject to controversy. Indeed, we know that the art
audience is not an absolute term.

According to R. POUIVET’s “dpplied Ontology” every artwork must
be kept in mind as it is, without any kind of ontology of art or artwork.
This was suggested by Enlightenment philosophy, Aesthetics, and
institutional theories of art.

Thus a scheme is dedicated to the Contemporary Art, as the role of the
artist ends after the exposition of the artwork. Since universal art has no
limits anymore, the artist has no idea by whom or where their work will
be visited in the future. The Pre-Modern art scheme, which was an
integrated effort between the artwork (representation), the audience and
the artist, has changed to a direct relationship between the artwork and the
audience, focusing on the elevation of the human’s soul— from
Modernism onwards.

From now on, the constitution of an artwork seems to be entirely up to
the second pole i.e. reception.

Art therefore, may not exist unless constituted by the mind (audience)
which receives it, only when the artwork acquires its particular characters
in the process of reception.

This article refers to E.Gombrich and N.GOODMan’s viewpoint
concerning pictorial representation based on conceptualizing the image
reception, followed by conventions internalized and established by the
individuals, according to their own lifestyle and the global culture after
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the 60’s.

Methodology: This reflection is written by Comparative and Analytical
Research

Key words: Art audience, Contemporary Art, Applied Ontology, R.
POUIVET, Ontology of Art

Introduction:

At this stage, it seems necessary to talk about the paradigm change in

the artistic field of the visual arts, which results from the appearance of
the visual arts such as performance, which is no longer the poor ancestor
of the art of the spectacle, the video, installation, video-installation etc. in
the 60s and 70s. To fully understand this paradigm change, we must ask
what was going on in Contemporary Art schools of the 1960s. The
Minimalists and the Conceptual artists were vigorous and active. The
Contemporary Art of the day attracted the attention of many artists.
Indeed, when one reads the texts of the very first videographers, notices
that many of them were seduced by these new means of “creating art”.
This is the era of critics like Lucy Lippard, who introduced terms such as
dematerialization; « [...] art no longer focuses on the object (painting or
sculpture), but on the idea.' » Thus, during this crucial period, artists try to
express themselves through new technologies, i.e. photography, film,
video, slides, performance etc. Artistic research has evolved in the process
of dematerialization; moreover it should be emphasized that the thought
has remained dominant until today.
It is necessary on the other hand, to consider the concept of consciousness
of time which leads us into deep thinking among artists who take
advantage of the interdisciplinary nature of the artistic fields of
photography, performance and dance in ContemporaryArt. In reality, the
concept of consciousness of time makes the observer aware of what is
necessary to see regarding the subject, and it becomes impossible to see
the concept of the consciousness of the moment independently of the
consciousness of the Man. In other words, we understand well that the
concept of time constitutes of a totally relative notion, dependent on the
consciousness of the Man. Thus, artists active in these contemporary
currents have questioned once again, this very concept of time,
constituted by Man. And this came true with the aim of promoting their
new thoughts on this subject. It can be said that artists used it as a
fundamental medium, especially in the form of video.
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We know well that the questioning on the notion of audience i.e. who is
a good audience? And how an audience stands in front of a Major
Artwork, emerged from the Renaissance era. However, in the aftermath,
these questions gained significance during the Enlightenment period,
when the legitimation of the audience's posture was put at the center of
controversy on this subject.

Where to stand in front of an artwork? Is this question still alive today?
The answer is yes. Then whom should this question be asked from? The
artist? The art critic? The gallery owner? Or does every spectator,
professional or not, have to ask it from himself? We believe that everyone
has to ask the question.

At the end of the process, it is him indeed (the audience) who interprets
freely. Yes, there is no point in watching outside the artwork for its
meaning and connotations. Even to consider the reflection until deciding
what is art, and if it is possible to consider the mentioned object as an
artwork or not. And at the time of Contemporary Art, even in the epoch of
Modern Art, you need nothing but the artwork in any case. Now, we can
say that we are looking for a particular ontology on the work of art that
Roger Pouivet, contemporary French philosopher, calls “Applied
Ontology”. In this ontology, the work of art is took into consideration
without worrying about the fundamental categories that art and the work
of art possess.

Research methodology of this paper is based on Comparative and
Analytical Research

I. The question of “Innocent Eye” in artistic reception:

By meeting the “Innocent Eye” hypothesis, first put forward by John
Ruskin and developed by Clement Greenberg, we find ourselves
confronted with the fundamental question of whether it is possible to look
at an artwork using “Innocent Eye”. And in order to properly develop this
basic question, let us address this topic from the phase where we speak of
the “Innocent Eye” hypothesis, so, we intend to talk about the phase of
perception of art. In other words: it is thought that the artistic reception of
an artwork is due to the relative elements used by the artist. But it is not
only that. Of course, the elements that each artist puts forward in his work
play a key role in the interpretation of the latter by the audience. But this
interpretation or reading of each artwork is also due to the action of its
audience. Thus, we must not ignore or minimize his role in the process of
determining the meaning of an artwork.
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Indeed, contrary to Greenberg's hypothesis, we think that this role of the
audience is active, it is even as important as that of the artist. This key
role is taken into account in the work of the contemporary artist, who
counted on him even in the creation of his work. It must be considered
that the role of the artist, as the author, ends after the presentation of the
work.

The artist creates a work of art that is individual or even unique, after
which it is the audience to freely interpret this work from his own point of
view__ which roots in his way of living, and his life experiences, both
personal and collective. From the moment of exhibiting an artwork, each
audience will temporarily become the work’s author; thus, there are as
many interpretations as the number of the visitors. And these audiences
already differ from one another from a social, cultural, economic and even
linguistic point of view, all over the world.

So from this point of view, we do not agree with Greenberg at all in
terms of putting forward the “Innocent Eye’ hypothesis. We note that the
audience must know that nothing is due to chance in art, and that all
elements are thought by the artist. The latter has already considered all
configurations, and each one symbolizes something and serves to translate
a concept, and this enriches the communication process. All
configurations, and whatever they are include the means used, the
material, the scale, the position, the color, the environment around the
work itself, the place of the exhibition, the distance with the audience etc.
The audience must know why the artist chose this artistic style rather than
another. And he must know a little about the materials used and become
familiar with them, in order to be able to follow the symbolic and formal
interferences established by the artist.

Here, we highlight the point of view of Christian Ruby, the author of the
book Spectator and Politics, devoted to the question of who is the
audience today. We found ourselves completely in agreement with his
point of view, and like him, we aftirm that culture is not a natural thing,
and that at any moment we can change cultural relations. Indeed, the
natural audience did not exist, and we became audience by dint of
education in history. Nobody is a master impromptu.

In every epoch the audience is different from those of another epoch,
because of the different educations; for example, during the epoch of
Classical Art, we met the audience of Classical art, then the audience of
Modern art, today the audience of Contemporary Art, and then, the
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audience of art of tomorrow. And this is exactly the “culture of time”, a
term we find ourselves quite appropriate to the idea for what we intend to
develop here.

Ruby adds that it is the artwork that educates its audience: « [...] what
work makes me an audience and what audience does something of the
work?" » We agree that we, as members of the art world, or individuals
with an interest in art, must seek, find and establish this process of
education.

«It does not seem to me necessary either to examine first the
Kantian and post-Kantian critique of metaphysics. It will
suffice here that we speak of works of art [...] by referring to
them, we identify them." » says R. Pouivet.

It seems to us that this presupposition is very close to R. POUIVET's
assumption of “Applied Ontology . « Applied Ontology is an ontological
interrogation about particular entities as diverse as a quark, an embryo, a
border, or a work of art." »

In this discourse, there are two schemas as to the relationship between
the artist, the artwork and the audience, which are relevant to quote here.
First the pattern of this relationship triangle in the epoch of Classical art.

We see in this diagram that there is a triangular relationship between
these three essential elements in the world of Classical art: the artwork is
at the head of the triangle, through which the artist and the audience are in
contact. Basically, the academy decides who the artist is and who the
audience is. Artists also know the genre of their audience and vice versa.
Everything was well defined and everyone knew the criteria.

While in the second scheme, dedicated to Modern and Contemporary
Art, where we see that after the exhibition of the work, the role of the
artist comes to an end. And besides, the artist who already knew his target
audience at the time of Classical Art, has no idea about who will visit his
works tomorrow, and where. Because today, art is becoming more and
more universal and limitless.

In any case, considering the diversity of the artistic fields in front of the
audience, it seems to us that a non-professional audience who would be
curious to understand the artwork, and to appropriate the language of the
artists should absolutely read catalogs of the expositions.

That is why we subscribe entirely to the point of view of Ernest
Gombrich and Nelson GoodMan concerning a pictorial representation
which would move towards the establishment of a conception on the
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perception of images. This conception follows conventions internalized
by the person who perceives them. Conventions that differ from each
other, and each one of us establishes them according to our own way of
life.

So we can link this exercise of Segall, Campbell and Herskowitz with
the Gombrich and GoodMan's hypothesis concerning the conventional
codes governing the perception of images.

With the objective of giving you to see what is intentioned on this
subject, the example of the Persian miniature is put forward. In the
different principles of the many traditional schools of Iranian painting, we
always find the essential principle of “simultaneity”, to know: the painter
always integrates into his creation different interior and exterior spaces,
and even different times of the day to that time. The viewer can
contemplate different parts of buildings, or day and night within a single
scene. (See fig. 1)

Fig. 1. Kamaleddin Behzad, Yusuf
and Zulaikha (Joseph chased
by Potiphar's wife), Harat School,
1488.

These pictorial representation codes
are known to Iranian and even oriental
audience. Because these conventional
codes are still in force in their
traditions of pictorial perception. It is
quite different for westerners who are
not familiar with these codes, and who
have no idea how they should receive
and interpret these enigmatic scenes.

Note that when Ruskin, then Greenberg, speak of the “I/nnocent Eye”,
they assume a neutral ideal audience. They viewed the audience as a child
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who would ignore any of the conventional codes of pictorial perception,

that is, someone who would have no idea or prejudice about the artwork

he or she sees.

Indeed, Ruskin has a dogmatic conception of art, and believes that the
artist must remain neutral, and his work must be free from all the signs and
all the probable meanings that call into question the meaning of an
artwork: neutral and realistic art, even a natural photograph.

However, Ruskin and Greenberg are wrong, because it is impossible not
to consider the internalized ability to react at the moment of the reception
of images, even when it is about real objects. This difference in perception
of objects is due to gender, ethnic root, age, geographical location, etc.,
between human beings. And that in the perception of images is due to the
various factors that we have already mentioned.

As Danto says about Ruskin:

« [...] his mistake is to have assumed that the relationship
between some ideal paints and the world is so narrow that the
world - conceived in a reductionist and realistic way - consists
of an assemblage of colored spots and that is how the innocent
eye sees it. But the miracle of painting is that we see objects
and scenes and not just the spots of color that make up [...] The
idea of the innocent eye has recently been criticized from a
philosophical point of view and it is fashionable today to argue
that such a thing does not exist.” »

That is, we quite agree with Danto's point of view, where he challenges,
after having meticulously analyzed the hypothesis of the “Innocent Eye”
put forward by Ruskin and Greenberg. To put it short, as we have
carefully analyzed throughs this section we can entirely reject this
hypothesis of Ruskin and Greenberg.

I1. Ontology of Art in Contemporary Art:

To deepen the subject here, it is important to look back a little. Early
philosophical studies of art intended to distinguish what was art from
what was not, and this line of thought continues to the present day. From
Plato until today they have tried to answer this essential question of what
art is and what is called a piece of art? And all reasonable conceptions
and theories have been used to establish the philosophical theories
containing the answer to this essential question.

As A. Danto states, « There is no such instrument to confirm or refute
the claim that a thing is a work of art at a time when it is historically

159



Canadian International Journal of Social Science and Education

possible for it to be a work of art.”' » We can take the position of asserting
that there is no definitive answer to this question. And based on Hegel's
point of view, father of historical study or history in humanistic reflection,
it is also possible to say that putting a definitive definition of what is art,
and what can be art is impossible in the contemporary time. With the aim
of clarifying what we have to demonstrate, we go back a bit, to evoke the
relationship of the normal viewer out of the world of art. The
consideration of the audience's exclusive role in the interpretation of a
work of art makes us aware of the question of how the audience learns, as
a person who completes the process of artistic creation. At a minimum,
the audience must be introduced to the alphabet of Modern and
Postmodern Art. Of course, we cannot expect a fair interpretation from an
audience without any prior knowledge of art. Picasso reminds us of this
important and wise notion: « art is like Chinese that can be learned.”" »
And Elisabeth Couturier debated this issue:

« Indeed, without a minimum of Ilearning, a work remains
undecipherable. Even those that seem easy to access are only fully
available if we take the time for analysis and information. Then you have
to look elsewhere, in your own environment, or in the books, for the keys
to a language that we do not yet know. [...] each work is presented as an
open book. It is up to us to identify the grammar, to note the syntax, to
study the rules, to find the codes."" » Referring to Couturier's speeches,
we highlight the role of the audience in artistic creation. As will be
indicated, negative or positive discourses about an object will be enough
for this to be recognized as an artwork. But let us not forget that these
discourses must take place in the world of art; the world that is not united.

« In 1965 Jerrold Morris, an art dealer in Toronto, attempted to
organize the exhibition of "Famous Sculptures," but Canadian
customs argued that Warhol's so-called sculpture was a
commodity and was therefore taxable, contrary to what which,
according to Canadian law, is the case for an "original
sculpture". At the time, Dr. Charles Comfort, directed the
National Gallery of Canada. He sided with the customs
inspectors. After examining photographs of the disputed
objects, he said: "I could see that it is not about sculpture.™ »

The work that is now considered the starting point of the contemporary
period of art, was not recognized as sculpture by the director of the
National Gallery of Canada. However it was imported to Canada for the
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exhibition of the Famous Sculptures in Toronto, and J. Moris, the art
dealer, saw in it a great sculpture. Thus, there is a quarrel between two
prominent members of the art world, unable to agree to determine
whether an object is art or not.

So when George Dickie talks about the art world, it includes all the art
professionals in every art culture, and especially in the dominant cultures.
He also speaks of the affirmation of an object, as an artwork, with this
world of the art and culture, and it would be closed to the non-cognitive
theory of “Applied Ontology” by R. Pouivet.

Now, what gives a real object the status of painting, sculpture,
installation, or virtual object such as video, holography, and slides etc., (or
in other words the status of artwork) is precisely the lively debates which
divide the members of the art world. And this is not a definitive statement
of this world about what art is and whether an object is a work of art.

« Is it essential or not that the representatives of the art world
have reasons for what they do, if what they do must be
successful? [...] If so, these reasons will prove to be all we need
to know. They will provide us with all the necessary elements
to understand what it means to have a painting as a work of
art... What, then, would be the use of the representatives of the
art world?*»

This is an opposition that can be share with Richard Wollheim. In
addition, it can not be forgotten the role of time, which helps to make a
real work of art. It is obvious that to consider a urinal as an artwork (the
Fountain of MARCEL Duchamp) is out of the field of thought of the
nineteenth century.

In fact, despite the shock it inflicted on the art world in the early
twentieth century, this object is already ready to be recognized as a work
of art thanks to the sharp controversies that it raised.

Today, the question of whether an object is art or not is already obsolete.
Of course, if in the art world, we are talking about a particular object, or if
an object is exhibited in a place dedicated to the exhibition of works of
art, then we can say that this object has already become an artwork. Or at
least it is considered as such. Our times are agitated by lively debates
about art criticism. Yes, today we live in a time when the art world is
made up of three parts, namely creation, criticism and formation in the
different artistic fields.

« The explanation of a work could be based on the affirmation of an
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affinity, but it would then be an essentially trans-historical explanation,
that is, it would presuppose that there is a factor explanatory both
common and specific to all members of a class of affinities. Usually, these
occupy the same place in relation to the explanatory factor as a series of
exemplifications in relation to a Platonic form. In other words, the history
of art based on affinities comes from an essentially Platonic spirit. But I
would only say that until we are given a legitimate explanation, the
reaction to the assertion of such affinities can only be: "So what?*' »
Wrote A. Danto.

Here, it is necessary to mention a difference between the professional
audience and the one who is a common audience, by making the artist and
the professional audience meet. It happens that professional exchanges
take place, without one trying to convince the other, and to rally them to
their point of view. It does not matter. What matters is the purpose, the
exchange between them. Therefore, the term “unfair criticism” seems
improper. Indeed, in this reflection the term “inappropriate criticism” is
preferable, which is more adapted to the situation.

And to demonstrate the importance of the transference concerning the
dualism of the content and the form that is considered in the nature of a
work of art, whether classical or not, we speak of the meaning of the
theory which always considers it as a symbol improvisation. This happens
on the foundation of Analytic Theory, and “Applied Ontology”. And we
will highlight what is seized with these aesthetic theories, and put it in
touch with the role of the ego in the process of artistic creation: the
symbols of works of Contemporary Art.

In short, when we look at works of art created throughout the history of
art, whether in the East or in the West, there is always a common essence
between them. Indeed, they always include symbolic conventional codes.
These codes differ according to whether they come from one culture or
another. Thus, these conventions seem initiated in the eyes of certain
audiences, and enigmatic to others.

Each piece of art highlights the worldview of the culture from which it
has emerged.

Indeed, in historical studies, artworks could be used as objects of study
to better understanding of the worldview, the social changes and the
paradigm shift of each historical period of a given civilization.

So, the remark has already been made that social science experts look at
artworks regardless of their aesthetic value, and that they are interested
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only in the key role they play in the proofing evidence of the
epistemology of the corresponding era. Now, is it possible today to
consider a work or a set of works of art arranged under the same artistic
banner as being emblematic of the worldview of the contemporary epoch?
The answer is yes and no! To shed light on what needs to be
demonstrated, we will again evoke this reflection by which the
institutional theories that include the theories and polemics of ontology
are rejected. We also refer to Pouivet's theory of “Applied Ontology”,
“scriptable reading” of Danto, and non-cognitive speech. Thus, in our
opinion, the artwork must be taken as such, and it is not useful to look
outside the work. If the artwork has connotations that send us to the
outside, why not? But it is out of the question to try to import a theory of
ontology of what is art or what is the artwork into a work of art. And here
we present another phase of this reflection on the artwork.

I1I1. Create an Artwork as a Symbol:

Here the idea that artworks have connotations familiar or not in the eyes
of their audience is always taken into account and remains well
internalized by the artist. So the audience needs to decode them. It can be
said that artworks are symbolic, either having collective symbols, or
having the individual symbols. However, what distinguishes modern and
contemporary artworks from those that preceded them is the individual
and collective symbols present in contemporary works of art from the
origins of the given culture. Thus, as in Humanism, where the
individuality of each person has taken an increasingly fundamental place,
we can note this process of paradigm shift in artistic procedures. From the
twentieth century and the Modern Art era, individualized symbols
increasingly tend to replace collective symbols in artworks. Whether they
are global or they belong to a particular culture.

In this respect, here the theory of Jean-Paul Sartre (1905-1980) is
mentioned. To understand his point of view on art, especially Modern Art,
one must study the texts he wrote about Calder, Hare, Giacometti,
Masson, Lapoujade, Wols and Rebeyrolle between 1946 and 1970.
Looking at the list of the artists, we come to ask what the common point
between them is. At first, there is no point of unity, neither in the art
school, nor in the movement, nor even in the tendency to which they
belong.

However, we must be careful, because the sensitive point of Sartre's
aesthetics lies in the process of artistic creation, that is, in the process of
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crating a work of art. The common point of all these artistic practices is
that in the face of the freedom that characterizes Modern Art, all these
artists, in themselves, are innovators who go beyond the limits, and who
widen the boundaries of the world of art (the avant-gardes). And as
Dominique Berthet says in the article entitled Sartre, the Visual Arts and
Engagement: « His approach to the work is neither scientific nor
historical, but sensitive, intimate.*" » Reading Sartre's texts, we notice that
he was interested in the question of individuality, and consequently, the
commitment of each of these artists.
« The individual," he says, "seems to me to have chosen the
most important in art and, when one wants to take care of an
artist, the return to his work, the only possible method is [...]
the progressive-regressive method who goes to the table, the
writing, the analysis of the individual who produced; so, we go
to the individual who wrote or painted from a progressive
analysis of the object of the product."'»

Thus, among the critics of literature and art, Sartre is still concerned
about the privacy, perspectives and commitment of each artist. All related
to his lifestyle and his daily life, and which form this individual reflection
in the art of each artist.

Thus, here a distinction is made between symbols drawn from artworks
from classical, modern and contemporary era, i.e. on the basis of
highlighting symbols already so well known to all, and the fact of
resorting to symbolizing internally and individually. In order to deepen
this debate on the symbolization of artworks in Contemporary Art, we
discuss the concepts of “Manifestation” and “expression”, referring to the
point of view of Danto, which enlighten us as we go along and progress in
this reflection. « All these « expressions » are actually Manifestations, in
the sense that I mean this term, since they are the outward sign of an inner
state.”" » As far as we are concerned, we can consider that all events
(artworks included) belong to one or the other. And that according to the
moment and the way they happen, in no case could they come from both
concepts at once. In order to establish this distinction, we must consider
the reason (in other words the motive) of each act. If the reason for an act
1S a way consciously chosen by the actor, in order to be able to
communicate in his personal way, then this fact is an act of “expression”.
In this conceptual diagram, four fundamental elements are to be
considered:
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1. Actor

2. Mobile of the act (the reason) = to make the communication

3. Personal act = act of communication

4. Presence of spectators

This is exactly the scheme that is found in the process of doing an
artist's or an author's work. This process is the same, whether it is a work
of art or literature. And of course, it is necessary to take into account the
place where this work is presented. The actor, artist, poet, author ...
presents his act where his target audience is.

Thus, if we remove the motive of the act, which consists in reaching to
communicate with an imagined spectator, we reduce this act to that of
“Manifestation”. So that the imaginary actor simply puts forward his own
habit and the characteristics that are related to it; having a personal way
without having any intention to communicate with someone. So, these
two acts are revealing of the actors' world view. So, the second schema is
as follows:

1. Actor

2. Mobile of the act = habit and character of the actor

3. Personal act = no act of communication

4. The place of the act does not matter

An example to clarify the distinction of well-defined fields of these
schemes, as well as the relationship they maintain between them is given
here.
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ATAY 51l

The artist, born in 1967
My mother, born in 1942

Fig. 2. Katayun Karami, I and my mother, photographs, 40 X 30 cm,
Stamp series, 2005.

As you can see, Karami presents two ordinary ID card photos in Iran.
The first shows the artist, born in 1967, and the second showing her
mother, born in 1942. Each of these photos simply shows the
characteristics of the time when these photos were taken. The first shows
typical ID card photos after the Islamic Revolution of 1979, when
wearing the veil became mandatory in Iran. And the second is emblematic
of the epoch of the Royal regime, where this act was left to the free
discretion of each. So, the act of putting them forward is only an act of
“Manifestation”. However, what changes the scheme of this act is to
intentionally place them side by side under the title / and my mother,
citing the respective birth years of the two protagonists. These two facts
transform a banal act of “Manifestation” into an act of “expression”:
artistic, very strong, even contentious by encouraging viewers to look
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closely at what happened in Iranian society after the Islamique Revolution
(1979), and to measure how much the image of this society has changed
by the new regime. All these expressions are obvious from the single act
of putting these identity photos side by side by specifying the name and
the years of birth of the two women.

Thus, in this mode of expression which is symbolized internally, people
translate their vision of the real world. And normally the actors (artist,
poet, author, etc.) use their specific modes of expression to express
themselves openly against the real world where they live, or rather, as
Danto says, where « they are condemned to live™. » So, they try to put
forward their views on this worldview (i.e. to criticize the world today),
or their alternatives to change this world, which seems unacceptable to
them in its current state. Thus, all acts of “expression” are symbols that
cause viewers to review their own interaction with the real world and to
change their view of the world. All this to lead to a world where there is
more justice, more equality, more peace ...

Here, it is essential to mention the fourth element of the “expression”
concept scheme, namely the determining role of the spectator in the
artistic reception, and the determination of the “expression” act, which is
well noted from time to time as and when this reflection.

Now, what feeds the symbols of the act of “expression” of the actor? We
can simply answer that it is culture. But we need to be careful. Because
this culture can become global in the context of “globalization” that is
ours. Here we are talking about the actor who is an artist and uses
internalized symbols, which are themselves influenced by his own culture
of origin, and by those who are global. But before going deeper into this
questioning of individual and global symbols and their use, we must first
distinguish the respective meanings of the concepts of symbol and index.
Indeed, the slightest confusion between these two notions will have the
effect of making any discussion impossible. In our view, the indexes are
the effect of something, while symbols stand for specific meanings.
Generally, the meaning of an index is unambiguous. But as far as symbols
are concerned, one cannot be 100 percent sure of completely
understanding the transformed expressions. For example, when we find a
trace of a dog step, then we can deduce with certainty that a dog has
passed by. So, the footprint is an index, the consequence of something, no
doubt.

But concerning symbols, the answer is not so simple. Each culture has
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its own process of symbolization, which differs in each individual from
this culture, depending on the differences of personalities and epochs.
Thus, while white is always the color of joy, especially the color of bridal
dresses in Western culture, it is that of the clothes of people in mourning
in Indian culture, where red is the color of joy and the white of sadness.
Although today, because of ‘“globalization”, this tradition has changed,
and we can now see brides in white dress all over the world, even in
India.

In what artistic context, does an artist create an interiorized
symbolization? First, it should be noted that when we talk about a
context, we talk about all the circumstances in which a fact is inserted.
This, of course, relates to historical circumstances, and as Hegel says, we
are children of our time and of the previous ones. Thus, throughout this
reflection, we mean by context, historical context that includes socio-
political, economic, cultural and artistic circumstances, etc. In truth, the
various phases of lifestyle in each society have become closer in the
epoch of “globalization”, where the boundaries between notions, societies
and their respective cultures have almost disappeared. When we speak of
this historical context, we have of course intended to consider the context
of artistic creation and reception.

All in all, you can consider that in this reflection, it is considered that in
contemporary times, no matter where, an artwork is appreciable and alive
when it affects the spirit of Man today. Otherwise it may be considered
that the work in question has had its day or is out of date.

IV. Conclusion:

We live at the beginning of the twenty-first century, where displacement
and mobility between different countries and cultures has become a habit
for the majority of people, where every person born of a culture ends up
borrowing from others. Thus, we were very sensitive to the questioning of
“globalization” that i1s underway. And of course, it is a dominant feature
of our time. In any case, we agree that what differentiates artworks is the
individuality of each artist and its trigger to make an artwork. And as you
have seen in the course of this reflection, there was no intention to
approach the defining theories of the ontology of art, and to establish
what the art or work of art is. Now, in contemporary times, we no longer
wonder about the ontology of art or the artwork; and the artists'
preoccupation today is no longer here. We can say that we are looking for
an ontology, very particular on the work of art, that Roger Pouivet calls
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“Applied Ontology”. It is a question of considering the work without
worrying about the fundamental categories founded by Western aesthetics
from the 18th century, which called “the fundamental values of art” in the
artistic creation, where it was necessary that the artist in his creation is a
work of art and is committed to implementing them. Today, we agree that
these values are relative and not definitive.

Basically, we can summarize our perception of the concept of the
contemporary artist in the context of “globalization” in this way: the
figure of each artist is constituted by the time he lives in, and it depends
of course on his personal and collective experiences, including daily life.
Of course, the contemporary epoch in which the artist lives is identifiable
in the context of “globalization”.

According to the “Applied Ontology”, which is a kind of contemporary
aesthetics, we are convinced that we must look at the artwork as such and
that it is not useful to look outside the work (elsewhere). If it sends us out,
no problem. But it is out of the question that we import values from the
outside into the work. Then, another phase of the artwork must be
considered as a symbol, either individual or collective; that is to say, to
speak of symbols already so well known to all, and to resort to a well
internalized and individualized symbolization by the contemporary artist.

In addition we noted that we should not minimize the phase of artistic
reception in controversies about art. Of course, when we talk about the
receptive phase of art, we also subconsciously think about the relational
aesthetics staged by the artist at the same time: we always think that the
artistic reception of a work of art is due to the relational aesthetics used by
the artist. However, the elements that each artist used during his work
play a key role in the spectator's interpretation of the work. But it is the
one where the reading of each work ends with the action of its spectator.
Thus, it is naive if one ignores the key role of the viewer in the process of
determining the meaning of a work of art; this role of the spectator is
active, it is even as important as that of the creator.
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Abstract :

The UAE legislator was not far from the economic changes that the world
has known. He has always sought through his various legislative
interventions to keep pace with these changes and to attract the largest
number of investors to engage in economic activities of any kind -
commercial, industrial, service. Within the United Arab Emirates, by
organizing the way in which these activities are carried out in such a way as
to ensure economic development and make the project socially responsible
and binding for the protection and preservation of the environment, all in
order to achieve sustainable development. By imposing formal actions and
obligations on the project Through the imposition of formal procedures and
obligations on the economic project either before or during the exercise of
activity make the management or the competent authorities to monitor the
progress of those projects, and seeks to motivate them by granting privileges
as a result of their responsibilities.

Keywords: Economic activity, Individual project, Company, Environmental
responsibility, Social responsibility.
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